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1« INTRODUCTION

The present report summariges a study devoted to the learning
of German by immigrant workers in the Faderzl Republic of Germany (F.R.G.)
and to their knowledge of said languages. It is o detailed socio-linguistic
gtudy of a relatively small sample (not representative from o strict
statistical point of view) of immigrant workers from only two countries
~ Italy and Spain. Tzble 1< ghows that these itwo countries no longer
supply the greatest mumber of workers, as was still the czse in the 1960s.

TABLE 1-1 — TIMMIGRANT WORKERS IN THE F,R.Ge ACCORDING TO NATIOHALITY

Year Italisna { Spaniards Crecks Yugoslave Turks

1966 391,000 178,000 195,000 vee 161,000
1971 408,000 187,000 269,000 478,000 453,000
1976 | 267,000 104,000 169,000 377,000 516,000

Source : Federcl Labor Office (1973, 1974, 1977).

The social conditions under which foreign workers of these
nationalities learn German in the F.R.G. are certainly not gufficiently
different to prohibit drawing from the results conclusions valid for foreign
workers in the F.R.G: ag & uhole = bsering in mind the Tact that the mocial
situation of the Italians, as nationale of an E,5Z,Ce member country,
and probably also that of the Spanierds, is slightly better {than that of
the largest group, the Turidsh workers, and that, owing to this, thc results
of our study are possibly a little more positive than the realities they are
meant to describees

As the two Romence lenguages, Italian and Spanish, /reatly
resemble each other, but are ecach different from Turkish, Serbo-Croat
and Qreek, certain linguistic results of detzil are surely due to the
languagce of origia and hence cannot be simply extended to immiprant workers
of different linguintic crigin. loreover, we feel that contrastive
explanctions concerning certain aspeots of the German of immigrant workers
can be only partial, On the other hand, much must be attributed to the
generzl conditions under which = second language is learned in the host
country. These conditions are larcely comparable to those of immigrant
workers in the capitalist countries, whether involving Porto Ricans in the
United 3tates (cfe Schumann, 1975) or Spaniarde and Turks in the F.R.G.
(of. Heidelberger Forschungeprojekt 'Pidgin-Deutsch" 1975a : 17-24).

Our study is based on a single invesiigatione It must first be
considered as an inventory of the knowledge of German of 48 foreism workers
wider dissimiler individual conditions, having remained for a greater or
laessger period of time in the FusReCe and pleced in quite varied learnings
contextas It is coertain thet the learning contaxt conm either faver or
hinder the acquisition of German. But these contexts do not appear to be
go different as to prohibit formulation, on the basis of the various
stages of learning of the second langurge attained by the different
individuals, of hypotheses concerning the unguided learnin; of German
among immigrant workers.
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In this sense, the present investigation can be considered as a
study in relative time (study proceeding by oross-sections) which, although
it does not follow directly the development in time, nevertheless manages
to determine that by comparison of the various stages of learning.

' A study of unguided lenmage learning among immigrant workers in
actual time (longitudinal study) would encounter the following difficulties:

a) the process to be observed will unfold very slowly, with the possible
exception of the initial phase within a very favorable learning
context ;

b) the investigator will prohadbly have z very positive influence on the
process he wishes to observe, since he will be the German individual
having the most frequent contacts with informants who otherwise have
only very rare contacis with Cermans, The result will be a deformed
imaze of the actuzl factors, To avoid at one hand the same time these
problems and the uncertzinties of a purely transverse study, we =re
proceeding at present with a second transverse study, two or three
years following ths first.

When one examines the general context ir which the learning of
German occurs among foreign workers, attention must first be drawn to the
fact that second language learning in the form of appropriate instruction
has virtually been non-existent heretofore in the F.R.0. Between six and
ten per cent of the individuals questioned during the sociolozical inves-—
tigations stated that they had attended courses in German (cf. Federal
Labor Office, 1972, lehrlinder, 1974). But these figures say nothing of
the duration, intensity and success of such instruction, At present, the
"Sprachverband Deutsch fifr auslindische Arbeiter e,.V." (the central insti-
tution fourded by the llest German CGovermment in this fiel_d) subaidizes,
according %o its own information, courses in German with a total of
approximately 10,000 participants, which corresponds to 0,6 % of the
foreigners living and exercising a profession in the FoR.G. This means
that the great majority of foreigners living and working in the F,R.G. have
not attended and are not attending courses in German, but have been and
are reduced, for learning German, to communication with the population,

The learning process resulting from such a situation is called
unguided or naturcl, It is called natural because man by his very nature is
cepable of learning e foreign language if placed in an enviromment speaking
the language and if the quality of oral data to which he is exposed is
sufficient, The widely held notion that a foreign langusre is best learned
“in the country itself" :is based on this idea ; it is the pedagogic
concept of "total immersion" (Dumas, Selinker, Swain, 1973). The process
is called "unguided" bocause it doss not comprise any interventions in
the form of language courses. The example of children whe, placed in a
foreign linguistic enviromment, learn relatively quickly the lansuage of
the country, provided they have contacts with native children, shows that
the process of unguided learning can indeed be very effective, The fact
that it does not function 18 well in the case of foreigm workers cennot
be atiributed merely to biological differences between children and adults,
For the notion thal the lecrning fecuity diminisbes with age is not
uncontested ~ save in the field of erticulation,

The preat difficulties which foreign workers have in learning the
larmuage of the country of immigration must above all be atiributsd to the
4 that the conditions of leraning they encounter are entirely different
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from zn “optimal immersion', To the contrery, they are largely cut off
from communication in the foreign languspge, especially during the periods
when they are not at their place or work. They generally spend such
periods with their family or with fellow nationzlee The result is that

the place of worlk is the one most frequently mentioned in the sociological
investigations as the place where the greater part of the foreign-~language
knowledge was acquired (cf. table 1-2),

TABLE 1-2, XKNOWLEDGE OF GERMAN : HOW AUQUIRED

Nationality] Place Contects with |Language |School| Family | Radiod Othe:
of Germans course PV,
work jduring vocation
Italians 71 15 . 6 o " .
Creeks 82 7 . 4 . . o
Spaniards 72 9 -7 1 . . .
Portuguese 15 10 . . . . o
Turks 73 9 4 . . .
Yugoslavs 68 9 i 3 13 . . .

Source : Federal Labor Office (1973:31).

It is perhaps no exaggeration to state that the lansuage of
immigrant workers in highly developed societies reflects the restricted
conditions undar which i4 4o lsernsd .00 Just cs i1 has baen shown that the
development of pidgin amd creole speech in colonial societies, based on the
econony of plantations and imported labor (cf. Richards, 1972, Bickerton,
1975, especially ppe 165), is the result of an interaction between the
language on the one hard and economic, social, pedagosic ond political
factors on the other.

The formation of a variety of German as & second lansuage among
immigrant workers in the FeReGe with 2 structure having many formal simila-
rities with pidzin jargons could have been avoided only if the immigrants
had already received before, or at least immediately following, their
arrival in the F.R.G. language training that would have given them both
a besic knowledze of the foreirm lansuage and the opportunity to complete
that in the course of dcily communication with Germans,

Should the cessation of hiring, dzting from November 1973, be
lifted and the West German economy agzin begin to recruit labor, the insti-
tutionalization of a right to initiatory instruction should be an important
logiaglative measure to adopt.

However, that is not the current problem, which consists instead
in the fact that at the present time nearly two million salaried foreigners
{not counting their families) are living in the F,ReG. They have already
been there for several years and have a certzin knowledge of German, as
the linguistic analysis will show in detail. They have all already gone beyond
the initial phase of learning, which is also the most active, Their command
of the second language has, in most cases, reached a certain degree of
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stabilitye. It has "fossilized" after a mumber of years at a more or less
advanced level, with practically no chance of ever attaining, through a -
process of unguided learning, to full possession of the languege.. It is
these immigrant workers who are at the ccire of the Heidelberg pedgin German
research project, which has as its initial hypothesis that, in order to plan
efficient language instruction intended for immigrant workers, one must
first have knowledge of the deficient language systems acquirsd without
guidance, with a view to their subsequent use for language~instruoction

purposess,

The present report is addressed to a rather broad pubdlic recruited
among instructors of foreism languages and members of educational institutions
in the field of mecond language instruction to immigrent workers, rather
‘than among specialigzed linguists., For this reason, our presentation is as
informal and untechnical as possible. This is also reflected in our termi-
‘nolosy, which we wished to be understandable by anyone. It has not always
‘been easy to explain compliocated facts simply, That was our chief concern in
‘the chapters that follow, It has been accomplished only at the cost of
certain compromises, Hence what follows will contain no detailed discussion
of publications on second language learning, nor any technical and theorstical
presentation of the tools used for the linsuistic description, It is true
that our theoreiicel position on second langucge learning by immipgrant
workers clearly emerges from our report without any necessity for citing
many names, For those wishing to familiarize themselves in detail with the
bases of our descriptive processes, technical operations of anelysis and
discussion of the current state of research in the field of second language
learning, we recommend perusal of our publications (Heidelberger Forschungs—
projekt “Pidgin-Deutsch" 1975a, 1976, 1977 ; Klein 1974 and Dittmor/Rieck,
19?7)3 Even more than the quotztiong from these publications in ths following
chapters suggest, they form the basis of this report., But epart from this
backgrourd, the fact should be stressed, first, that the present version sets
forih resulis which go beyond ihose of earlier works (especially in the
analysis of word order and of prevositions). Secondly, it provides an insight
into the interaction of various linsuistic and social factors and elucidates
the complex nature of their interconnections.

Exposition of these facts constitutes a documentation of the
current stete of research on the lansunpge of foreign workers in the FeR.G. ;
it has been produced; for the first time, by the Heidelbergz ressarch sroupe.
The second chapter studies the unguided learniny of a second langunge, by
delimiting it as distinguished from guided learning,

Study of the unguided learning of a secomd lansuage seems called
for not only in the case of foreign workors but from the standpoint of research
logic as well, Chapter 3 explains how the Heidelbergy research is organized,
In it we describe the sample studied, the techniques employed for obtaining
the linguistic and sociel data, and out experiences with these techniques.

The sigze of chapter 4 shows in advaice that it is to be considered
as the core of cur report, In it we set forth, by use of the psrammer of
varieties, the resulis of the linguistic study of 48 verieties of language
of Itelian end Spanish workers, Inventoryings of the syntactio constituents
enoountered in the subjects'! expremsions is followad hy 2 demowintion of
certain sslected aspects in the field of word order, Following these large-
scale analyses, detailed analyses are found dsalingz with lexi®o-semantio
(modsl verbs ard prepositions » phonological, or morphologicel aspectc,
chiefly relating to limitod samplings of speakers,
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Chapter 5 then establishes the relation between the lingsuistic and
social datae In it cre isoleted, in terms of their importance, the variables
thet scem to direot the uncuided lesrning of Germnn, To conclude, in chspter
6, we draw from our research on the language of immigrent workers several
conclusions concerning the institutionzlization of langucge courses and their
prectical realizatior, These rocommendztions are determined by the linsuistic
and socicl situstion of fareirmers in the F.H.Gs But since the linguistic
policies of Turopean countries employiny relatively large numbers of immi;rant
workers differ tut little from ecch other -~ mcve in the coge of Swedon -
it would be dosirable for these recommendations to be applied in the other
countries 28 well, For however different the immigration of workers from
one country to another, the soocio-politiocal repercussions are far more
homoseneocus thon is senerally believed, :

2, UNGUID:D LANGUARS LIARNING AND THE LANGUAGS OF FORZIGN (ORKERS

2+1 The importance of un-wided lammcge learning

Despite considerable efforts, the lansuape instruction intended for
forei-n workers in the F,R.Ge has thus for been ineffsctusl, chiefly for
two reasons, one of which is of = more politic:l nature (1) and the other
a more scientific nature (2).

(1) Up to now, it has not been possible to obtzin from the competent political
and economic w ‘ities the estsblishment of systematic and rejular
instruoction of eorman. Followinz a few positive developmentis, the situ~tion
has, to the contrary, deterioroated since 1974, owing to economic developments.
Altering this state of affairs should be the object of political effortse

(2) There exist no lanm: 7 courses edepted to ths spscific lanjuesge problems
of foreimn workers, : ientific efforts should ~im at remedyin~ this st-te
of zffcirse

Point {1) is dealt with in the introduction and the finsl ch-pter.
This chapter will be devoted to a det-iled trectmert of point (2). In our
opinion, well-founded lan-uage irstruction is not conceiv-ble without prior
study of the unzuided le:rnin; of a sccond lan-uaze (hereinafier shortened
to “lanjuage lecrning”) hy forei: n workers, th:t is to say, what they learn
throush their dcily contaocts with Gorm:ans in their soci-l context (un-wided
lanjuare learnin: is here opposed to ruided lan~ucce lezrnin:s vic instzuction).
The study of unsuided lanmoge learning ie essential for three re-sons :

1e Foreisn workers clreedy acquire throuzh their contacts with Germans
linsuistic imowledpee of rather unequcl quality. Len-usge instruction should
toke this into account : guided langsurge lexrning should in such case
complement tho un;uided learrin;., This has positive and nesctive aspects : on
the one hond, certain knowledre alrecdy acquired has no further need to be
“trenmaitted ; on the other hand, certain phenomena have bsen incorrectly
lecrned ; lansucge instruction must then attempt to correct them.

2+ hat foreign workers lsarn without suidconce gives us important indications
regerding the nature of their communiocction needs, It is hizhly unlikely
that they lesrn throuch their socirl contoacts very meny things that they

do not require in order to commmiocate. That abvionaly does not mean that
they have no noed for all that they do not learn. Hence the study of unguided
language loaxrning does not set the instruction goals, but helps to do so.
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This contribution is the more important as we have very few criteria
for determining pedagogical objectives (perhaps contrary to the situstion
for the teaching of foreign languages at universities).

3. Independently of the problems psculiar to foreign workers, the bases

for the teaching of foreign lanruages must be considered as quite inadequate,
despite inmumerable studies on the subject, Such instruction is based more
on practical experiments and on unverified idecs born of other disciplines
(such as the psychology of learning, pedagogy, contrastive linguistica),
than on reliable scientific research on the manner in which foreign languages
are leermed, the frctors that determine this process, and how it could be
influenced,

This last point is of the greatest importance ; hence we shall
deal with it in greater detail,

2.2 A few generzl conditions concerning the study of language teaching

Anyone studying a language reaches his ideal (but not necessarily
actual) objective when his linmuistic behavior is indistinguishable from
those whose mother tongue it is ; in that respect he has a certain latitude,
for the language of natives reveals, as is well known, differences of social
origine. The linpuistic behavior of the languzge learnsr must be situated
within this space of relative freedom. Very few rezch this ideal objective,
although i% is not ideal in the sense of being iraccessible. In practice,
the idea is to approach it as closely as possible, Hence language learning
can be undergtood as a process during which an individual - the one learning-
acquires a certain repertory of behavior. This is an oriented procsess ; it
leads from a certain initial stage, from an initial conduot, toward a
certain target behavior, though deviations from the "straight line" are
cccasionally manifested The progression of ihis process may bs quite
variable., That deperds on a certain mumber of factors. The taslk of the
study of language lecrninz consists in identifying these factors, deter-
mining their inflvence on the languige-learning process and describing
in detail the unfolding of this process,

The process of lansuage learning can be influenced to a certain
degree, The influence may be direct, i.e., it mcy bear on the direction and
speed of development. It may also be indirect, in the sense of aa action
on the factors participating in the determination of language leerning,
for example, by exercise of the auditive faculty end of memorigation, by
stimulating motivation, etc. I call ianguege instruction these two types
of influence which in practice are generally fou:xd terether. Different
conditions must be fulfilled in order for them to be effoctives In parti-
cular the following four

1. The above-mentioned task of the study of languzre learning must be
defined more precisely : so long as the respective influence of the various
factors is not known, nor how they may foster or hinder learning of the.
terget behavior, language teaching will remaiy an eri which some possess

perfectly thanks to their experience ond talent, But it caxrmot be said
that the methods rest on sound scientific bases.

2. From beses determined in this manuef, methods must be devised to permit
optimal intervention,
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3+ The target behavior must be described precisely. In this field, the
current results of research are quite insufficient, unless we deliberately
disregard large parts of linguistic behavior and consider as sufficient
the linguistic standard codified in such grammars as the Duden or Grevisse,
Using that method, one naturally has a very imperfect grasp of the natives®
actual linguistic behavior, uhich the one learning ought to approach as
nearly as possible.

4+ A1l this must be applied to actusl cases, that is to say, instruction
unita must be conceived and the educational material developed,

These conditions are interlinked in a cortzin mammer : thus the
fourth point also implies the second and third ; the second point in turn
implies the first ; that is, in order to give optimal form to interventions,
one must know the regularities of the process in which one aims to intervene,
Hence the first condition must be considered as logically taking precsdence
from the standpoint of research. It is what we shall now study.

2¢3 Analysis of languaye learning

: Anyone studying a foreign language becomes capable after a certain
time of making statements which resembles to a greater or lesser degree those
of the target language, Another formulation of the same fact would be to
say that one speaks a certain variety of tavrpet languoge, This is because,
a8 a general rule, 2 target language is not homogenecus but congists of a
certain mmber of dialectical, socizl or situational varietics which speakers
of the language appreciate quite diversely, The current '"linguistic stztus"
of the one learning the lanmuage also constitutes such a variety, even thoagh
most native speakers consider it bizarre or deficient ; but that is a matter
of appreciation by the speakers. From the linguistic stamdpoint, what is
iiavolved hers 15 & variely, on ihe sSams LUESiB, fOT SXmEDle, &b & BOCLIOlIGGU.
It is characteristic of a variety that it normally represents only =
transitional stage. The langunze learner first acquires it and later
abandons it for another variety which, zs a general rule, is nearer the
target language. The process of language learning as a whole can therefore
be conceived as a passage through a series of different wvarieties possessing
among themselves certain similarities and directed toward a given variety,
the target viriety. As a2 general rule, the latter is naver attained, but .
the process stops somewhere before, although between the '"final variety"
attained by the language learner and the target variety (i.e., what in
principle he was supposed to attain, or sought to attain), there always
exist differences,

The form of these varieties and the manner in which they are traversed
deperd on a great many factors, for example on the duration of learning,
on the intensity of social contacts, on the mother tongue, on all the specific
individuel conditions peculiar tc the lznguage learner, and, in zuided
languagze learning, also on the type of instructions, etc, Hence from the
extre-linguistic standpoint, an entire set of well-defined factors corresponds
¢ tho difforont varisiicse Lst us supposs, 16 illustirale what has justi
been said, that three of these factors exist (in reality they are naturally
much more . numeroua) :

1, Motivation, comprising three degrees of intensity : By = strong,

m, = overage, m3 = weak ;

2, 'l‘he duration of learning : t, = 6 months, t, = 12 months, ty - 18 months,
4 = 24 months ;

3. 'nxe mother tongue of the one learning the langua.ge. 8.8+ 1y = Spanish,

2 = French,
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Hence what we will hava-is a total of 3 x4 x 2 = 24 combinations
of posmible factors, for example (m1-, t,, 1,) » a strongly motivated
Frenchman having studied for 2 years. ‘1‘0 tﬁeee combinations 24 varieties
correspond, not necessarily all different : it is possible that after
2 years a strongly motivated Spaniard may speck as well as a Frenchman of
average motivation after 2 years, From the standpoint of terminology it
would perhaps be better to speak of potential varieties,

All these verieties are naturally closely intarrelated :
identical in many respects, they differ in others, In principle, there are
various possibilities for describing these similarities and dissimilarities,
The process that we devised and used for these purposes is the grammar of
varietiee (cf. on this subject Klein, 1974). This is a relativetfvy accurate
process rather well suited to the anzlysis of relatively numerous data,

| 2.4 The grammar of varisties

The two ceniral concepts of the grammar of varieties are the gpace
of varieties and the probabilist gremmar. Simplifying, one might say that
2 space of varieties Es an ordered set of varieties that one wishes to study.
The 24 varieties mentioned above sre £n example of such a space of vcrieties
(with 3 dimensions, correspondins to the 3 different factors). Obviously
one cannot know in advance which will be the fzotors that must be reproducod,
but on the basis of the results of research thus far obtained and of hauristic
suppositions, one can formulate certain hypotheses in this regard and hence
define ono's spaces of varieties in consequence., In principle, one can
choose an arbitrary mumber of factors, even if they seem only slipghtly
relevant to langucge lsarning, for example the sex or height of individuals.
Any such choice will obviously make the corresponding space of varieties
more complex and hence complicate empirical research. For tha practical
requirenents of our yeport, it is useful to represent the spaces of varieties
in lincar fashion, even if they have several dimensions, As concerns the
example mentioned above, this linearity is obtained quite simply by numbering
the 24 varieties from V, to V2 « Obviously, this order doss not correspond
to an order in time. ’I'x:le gecGrnd concept is that of "probabilist srammar',
Different types of such a grammer exist. In our siudy we use a grammar
formulated in an explicit mammer (an extra-contextual crammar or a trans—
formational gropmar ars axamples of this)e We shall now restrict the proba~
bility of application of these rules, that is, we shall associate with
each rule a value that determines the probobility of its 2pplying. Of all
the grammars, the extra-contextuzl are the ones best suited to this operation.
In such a grammar, certain rules may alternately apply. These are rules
whose left part is identical. Such = gramner might contsin, for the
nominal group (NP), the following rules :

§P ———3 ¥
NP ~————) Det ¥
NP ~—————3Det Adj N

that 18, a nominal group can be rewritten either as a simple noun (Vater),
or am n noun nreceded by n dstsrminent (der Vaier), or as o noun preceded
by a determinant and an adjective (der mifde Vaters. All these alternate
rales cen be combined in a single block of rules (8.8, by placing them
between parentheses) :

N

N —— imtn
Det Adj N

mich blooks may consist of two, thres, or more rules. It is practical
to allow also the case of a block of rules comprimings onlv A minrla wnla.
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. If, in the course of the derivation of = sentence, wo encounter
the symbol of:the left part of o block of rules (in our example NP), one of
the rules of the block must bo applied, (If there is only ome, that one
will be applied). The .applicztion of tkese rules can chance from ons
veriety to the others To tukse socount of this fact, one assooiztes with
each rule of a given block & certnin probability, expressed by means of an
aotuzl mumber contained between O and 1,  "0" means ‘never applies” and
1 "always aopplies" ; the intermediate velues desiznate the intermediate
cages, With o given block one then assooiates the probability 1, for one of
its rules must apply, and one ~pportions this probability total emonget
the ve.rioua rules of said blook.

1!118 enablea us to describe aoourately the process of l.n.guage
development, for seid process is precisely charccterized hy the fact that
certain rules are 2t first non-existent (i.e., have tho probzbility O).

They cppecr only slowly or, occasion-lly, suddenly. Ir certain ccses; ...
they may agzin discppecr (when "false generalizctions" seccur), etce He ‘shell
illustrate this by meens of a simple example., To do s¢ . we sh:ll add’ two
other rules to the three ziven sbove : KNP -~ Det N Adj :nd NP —~ Det N adve
The first ge.: ‘ates etructures such as '"der Voter mftde", vhich zre not

found in the vorieties peculi-r to native spealers ; the second jenerates
structures such as "das IMdchen dort's Let us say thet we heove six varieties
of learning (V,, ses , V<) Which we agsume for rezsons of comvenience

to correspond a succesfion in time. lle should then obtain, for exrmple,

the following frogment of = gcremmer of vorieties @

Vo Vo V3 Ve Vs Vg Vitarget)
i 0.9 ©Cu6 0.3 0.2 0.2 0.2 0.1
NP w3 Dot N 0.1 0.3 0.3 0.3 03 U3 0.
NP —3 Dot Adj N 0 0 0 0 0.4 0.4 0.4
NP —3 Det N Adj 0 Ol 0.3 .04 O 0 0
P~} Dot KAdv O 0 Oef 0ol  0el 0,1 0.2

v

Thie is an exact representation of an enitire set of developments.
In the beginning, in V., one finds only simple nominal groups : most often
(probability 0.9 n i less frequently, nouns preceded by a determinant,
In V,, more complex nominal groups become more frequent ; the first adjectives

s Tirst planed post-nominally, which is '"false" in comporison to the
ta.rgut ve.r:lety ¢ This dovelopment contimues in V, : simple nominzi groups
become incressinfly rare, shereas (false) constructions with modiffer )
incroase ; ot the scme time, a naw constmotion appeers, this time correct.
but pleying only « secondary role, brin;s only minor changes. shows
only « single chavge, but one of grea% importance : the '"correet" rufe for
positioning the aajective in the nominal sroup has been understood : the
adjootivo is no longer fourd save in the prenominal position. Obvious=ly.
this trensition may also oocour gradusllye. Iis exaot desoription would not
pose any additienzl problem. Minslly, in V., nothing hes changede The
t&rmt v:n-iahr o) e P8 ] to hnm Lasn —J-J-ah-a“' in 86 fer a8 our aw mt.
us to judgee Ve nay ati.ll difter slichtly in several regards from the
. target variety 4 This means that in the lenguage of natives the probability
valuss can be O.1, 044, 0.4, O, 0.2. tat that & non-n..tivo will never attain

ﬂlﬂmo .
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This example is naturally not very differentiated, but it clearly
illustrates the principles of probabilist: grummar. These eame principles
can be applied to phonological, morphological or lexical rules, even if
they are of another type, ©ege, transformationzl (cf. on this subject
Klein, 1974, chape 5)e

The grammar of varieties makes it possible, at least in the
grammatical field, to desoribe with precision both the language developmen’:
during learning and the menner in which this development depends on certain
factors comsiituting the space of varisties, Were such a study actually
realized, one would naturally be obliged, before collecting and analyzing
the data, to formulate a hypothesis concerning the pertinent factors for
languoce development, that is to say, one would have to determine an appro-
priate space of varieties, .

2.5 Determining the space of varieties

Two things are important here. First, the factors considered °
important and thought to be observable must be determined., Second, such
factors must somehow be operationalized. The two problems are closely

connected,
r74

Selection of these factors comstitutes a hypothesis concerning the
pertinent determinants of language learning. Any such hypothesis is obviously
not formulated at random., Its formulation is based partly on existing
publications and our own preliminary research and partly on common sense.

The present state of research in the field of concern to us is unsatisfactory.
It is replete with contradictory suppositions and opinfon - which would not

be so bad in itself - but, in addition, the results of research are
irreconciliable, In order to systenctize all this somewhat, it seems to us
advisable to adopt here a viewpoint a bit different from the usual one,
Language learning depends. among other things, on two sorts of factors :

(1) a certain mumber of individual conditions and (2) the contribution of
statements of the target variety to serve as the basis for developins a
certcin variety of learning in terms of the given individual conditions.
Hence these two factors can be divided into two distinct grouvps

1. The factors ccrresponding to the individual conditions of the subjectss.
We shall call these '"bias factors'.

2. The faciors which as a whole constitute the coniext of learninge
We shall call these "contextual factors".

W. have rezsons to believe that in partiocular ape, interest,
social origin, mother tongue, educationzl level and, coniingently, knowledge
of other foreign languages are part of the first group. That list is
obviously not complete, The factora belonging to the context of learning are
esgontially. the nature, duratinn and intensity of the statemenis of the target
language, plus the mamner in which these are presented, eszs, (a) in natural
situations, as in the cass of unguided langusze learning, %bs in the form
of more or less elaboratiely simulated actual conditions, for exsmple. Wy
playing roles or, withdrawing even farther from reality, by projecting slides
accompanied bty the appropriate texts, or, finally, in the form of a unilingual
prosontation, wiilhi no audiovisual aids ; (c) in mediatized fashion, that is,
by no longer presenting statements in the foreign langwage, but descriptions
of them, 0.ge, in the form of grammatical' rules. Naturally, this mediatised
presentation nsver occurs alons : also part of the contextual factor are
certain imponderables, such for example as "the teacher's commitment",
"the attractiveness of the linguistic material presented", "social pressure",
etce, all of which, as everyons knows, can play an imporiant role. But
these are very difficult to operationalize. Hence, from the standpoint of
method, it is more advisable to concern oneself first with the other factors,

t0 see how far one ocan progress in that mannere
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: We have just outlined the theoretical framework of our research,
vhick turally is limited to the study of unguided learning and of the
factors intervening in it, And it appears from such research thet there
indeed emerge certain ratios between some of the factors we adopted by
hypotheais and the aotual development of learninge This will be the
material of the two following chapters, - . ,

Our research is limited for the time being to subjects more than
18 years of ege ; they represent most of the subjects of interest to us here,
and the learning of ‘a second language is infinitely harder for them than
for children, ' ‘ .

3. COLLEC'TION. ARD PREPARATION OF DATA IN THE HETDELBERG STUDY

In this chapter we present the methods which were used to collect
the linguistic and social data for dooumenting the foreign workers' process
of learning German, to select informants, znd to prepare the data for
purposes of analysis, We shall first d--1 with the data~collecting techniques.

3«1 Collection of data

For collecting d:ta, wo used two complementary techniques :
interviews and active observatione Interviewing has the following advantages :

1e possibility of determining in advance the population of persons to be
interviewed ; ' .

2+ poasibility of interviewing o great many individusls in a short space
of tims ;

3. aase of recording interviews on magnetic tape ;

4« dpoed in obtaining data on the social siituation of those interviewed,

On the other hand, the following drawbacks were observed :
- the interview constitutes an invasion of the informant's privete life 3

~ the interview is reduced to a single and brief contact, assymetrical
in nature,

In favor of active observation, it can be said that it permits
direct study of the patterns of aotion and interaction subject to daily
routine, On the other hand, it has the following drawbacks : °

1e difficulty of defining sample data to be collected ;

2+ difficulty of formulating important occurrcnces in an adequate language
: of observation ;

3e limitation of the possibilities of recordinz on magnetic tapce

To compensate for the disadvanteges of these two procedures, we
decided to use thez_n bothe '

Aotive observation was used in the milieu relating to production
(mechanical constructions, canning indusiry), leisure pursuits {cafés)

and the administration (Service of Foreign National®), Over o period of

four weeks, we observed the linguistic and mon-linguistic behavior of
foreigners, both among themselves and in interaction with Germonse As it
wes usually impossible to meke recordings on magnetio tape, the linguistic
behavior of foreigners could be documented only inadequa‘sly (written notes).
The study of the language of foreign workers henoce relates, in what follows,




only to the interviews involving highequality recordings of the linsuietioc
behaviore A detailed report on the results of active observation wili be
found in our "Heidelberger Forschuunisprojekt 'Pidgin-Deutsch'" (19752 :
60-111)e The interviews and active observation are nevertheless linked
in the sense that six of those interviewed were also subjected to zotive
obgervation at their place of worke. The linguistic behavior of +hese
informants hence was documented iin respect of & rather vast set of
situations,

Given the =zdvantzges mentioned sbove, we based our study of the
leaxning of German amon; foreign workers on the lingsuistic data gathered
throuzh interviews, The socio-linruistic interview was used on the one hand
to gzther socisl data which should help to explain the linsuistic properties
of stctements, znd on the other hamd to obtzin pood-quality recordings of
convercations aos naturel es possibles This means that the interview camnnot
be reduced to a schematic questiomnaire, tut must be conducted as an
informal conversation, in the guise of "contimwus interviews", by adopting
a guiding line that is not too restrictive.

3.2 The scmple

e gterted with the principle that the recordings to be studied
must not exceced 100 hours. Basing ourselves on tn average duration of
two hours por interview, we established tho number of individuc=ls to be
interrogcted at 48, 'his sample is represented in equzl parts by Italions
and Spaniards, two thirds of whom are men and one third women; this more or
less corresponds to the proportion of women amon; forei m vorkers zs a
whole (cfe Fedoral Labor Office, 1972/73 : 27)e The lenyth of residence in
Cermany constitutes an additional criterion for determining the sample.
The iritial division into four quite preciee intervels could not be maintained,
since the dossiers used for determining the semple (Lebor Office files,
private and unoificicl dossiers) did not contcin informciion relative io
the totzl lenzth of residence of the informantse Hence the initiel intervals
hod to be broadened : 12 informants hcd been in the F.ReG for less than 2.7
years ; 12 between 2.8 end 4.3 yocars ; 12 between 4.4 and 7.0, and 12 for

more than 7.0 yearse

The followinz table shows the composition of the sample, according
t0 netionality, sex, and length of residence:

TABLE 3~1 : HZIDCLEIRG PROJUCT SAMPLY

Length of Itelians Spaniards Z
residence men women men womer

<2,7 yecrs 4 2 4 2 12
2,84,3 yeers 4 2 4 2 i2
4,4-71,0 years 4 2 4 2 12
7,0 years 4 2 4 2 12

- 16 8 6 8 .

> ” ” 48
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Y permit comperisons despite. the limited dimension of ths
sample, we made the following few changes : :

1. only ,sa(?.}»z.rci.ed individuals exercising a predominatly mamal activity
were chczen as informants ;

2. the begi:nings of learning of the second language must not have
ocourred in childhood or adolescence

3¢ learning =T the second lanpuage must have been done in so far as
possible .1 an unguided manner j;

4, the dialec:iical influences must remain constant, i.e., informants
mast have zpent most of their‘ataw in the F.R,G. in the HeidelYorg region,

3.3 Interview: with foreign informants
In gusoral, an interview consists of three parts :

1. establishing contaot and explaining the purposes of the interview ;

2+ & directed conversation with the informant conforming to the guiding
line adoptec ;

3. & conversatic:i at random and intensified contacts after the interview.

The gui:llng line should enable investigators to have the conversation
bear on a subjec’ of major interest to foreipgn workers, such, for example,
as (a) their origin, their indjvidual and social situation in their country
of origin, (b) timir move to the F.RG., (c) the situation at their place
of work, zd) houting and family, (e) leisure pursuite, (f) accidents and
illnesses, and () their intentions regarding return to the country of origin
(cfe also "Heideiterber Forschungsprojekt 'Pidgin-Deutsch'" 1975a : 54).
In general, an inierview lasts from two to four hours. It was conducted by
two or three coll:iborators of the research group, one of whom attempted to
orient the conve:iation as naturally as possible toward the subjects chosoen,
Immediately foll¢wing the inteyview, a sitation report was prepared in which
the observations :isr comducting the interview were noted, dealing with
comminication and interactive behavior.

In what {1llows, we should like to examine briefly a few of the
experiences encow:iered during interviews with the foreigm informants. We
found ourselves co:nfronted by the following problems especially :

1+ the social dist:nce botween workers and intelloctuals resulted in an
assymetrical comrunication situation ;

2+ owing to the bad axperiences that rmumerous workers had had with Germans,
we gometimes enccuntered a mistrust that we were not always able to
overcome ;

3¢ given the sometim:s very limited knowledge of German of the subjecis
interviewed, commuaication could prove so difficult that we were obliged,
in order to clear up misunderstandings, to resort to the mother tongue
of the subject.

A Vory imporiant eXperisncs involves maldng contaci wiih the
informant. It determined whether the interview would succeed or fail,
Most often, we began the interview in the informant's tongue, to show clearly
that we were trying to place ourselves at his level, Making contact with
couples having private lodgings offered lesser difficulties, But when the wife
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was at home alone, an interview was most of'ten impossible, and we had to
make another appointment in which the husband was to participate. Making .
contact with the responsible authority at centers ("foyers') where foreign
workers are collectively housed was particularly difficult ; owing to their
isolation and their bad experiences with Germans, they were most often

very mistrustful and, in addition, very disinclined to discuss their
linguistic problems with us. It was only after repeated contacts requiring
the exercise of great patience that we managed to interview theme

34 Interviews with German workers of the Heidelberg area

In addition to the interviews with Italian and Spanish workers,
we also gathered linguistic data from among the German workers of
Heidelberg. The purpose was to determine the variety of language used by
German workers of the Bame social class as the foreign workers in communi-
cating with the latter in everyday situationse This variety of language
is to be considered as the "target variety" toword which the various pidgin
varieties converge, and hence can be linked to the linguistic varieties of
the foreign workers. '

As we are primarily concerned with the German of foreign workers,
we first began by interviewing only five German workers ; later on, this
rmunmber was increased to twelve, The following are the criteria which
guided our selection of German informants :

1o employment at Heidelberg enterprises employing many foreign workers ;
2¢ apportiomment by sex and age corresponding to that of the foreign workers;
3« use in speech of the Heidelberg dialect,

The interviews were conducted Ly two collaborators from ouk
research group who speak the local dialect, Hence they could be conducted
in dizlect, In addition to the goals pursued in our interviews with foreignm
workers, ie.2s, collecting linguistic and social data on the speakers, we
wished to obtain information regarding problems of communication and the
learning of German by foreign workers, as viewed by their German colleaguese

The social distance between workers and intellactuels also played
a role in thess interviews, whereas no language problem arose,

An important result of the interviews with the Heidelberg workers

’ to £find that 2l1 the individuals interrogated had contacts at the

srise with foreign workers, but not during their free time (cf. on

subject section 5¢2¢2)e All the informants used the expression
"ruckwrte sprechen" (“"to talk backwards"), which designates both the
pidgin of the foreigners and the pidginized (and very simplified) variety
of German (the register of foreigners)e. All the individuals interrcgated
stated that it was only through this form of language that communication
between Germans and foreigners became possible, but that it was of little
use 1o foreign workers for learning Germane

3. Preparation of data

Following the interview, one of the investigators listens to
his recording and prepares a listening report in which he notes the social
data concerning the informants (age, length of residence, contact
situation; etc.)s At the same time, he selects passages that are to be
transcribed phoneticallye. Per interview, there is a total of 15 mimutes
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of transcribed text, For this purpose, one selects, if possible, accounts
by informants which are sufficiently long and ooherent, This is intended on
the ons hand to permit the transcription of atatements as natural as possible
and, on the other hand, the exclusion of ellipses frequently encountered

in question-and-answer sequences (6ege, investigator : Und sind auch Deutsche
dort ? (And are there Germans there too ?) - informant : Halb Deutsche,
halb Ausl¥nder ungefahr., (Half Qermans, half foreigners, approximately),
ellipses vhich run the risk of deforming results. But coherent narrations
can be obtained only with advanced speakers. As concerns the other informants,
we found ourselves obliged to tramscribe also a certain percentage of short
answers and to use them for analysis, The pystem of phonetic transcription
that we used is closely patterned after the German phonemic system.

Contrary to the International Phonetic Alphabet (IPA), it can be typewritten.
The doubling of a vowel indicates that it is longe No special symbol i:2e
used to indicate the degree of openness in the event the opposition “open-
closed" is accompanied by the opposition "short -~ long". The vowel qualities
which differ from the standard promunoiation of German can be noted by use

of the additional signs : "," (more open and "." (more closed).

The following list does not provide a complete inventory of the
signs used ; it indicates only the signs whose meaning is very different
from the correspomding signs in the IPA :

Heide:.lzzzfiggonetic IPA
W v
P lor B) S
q Y
\ ?
c 2

In addition, we use the following special signs :

() signs setting off comments

/ sign setting off passages in orthographic notation

+ pause in the discourse

E sound indicating a hesitation

- placed above a vowel, thig sign indicates that it has been nasalized
/ indicates a very deviant tonic accent

& sound semantically uninterpretable

YT direct discourse

Since, owing to its widespread diffusion, we are going to use the
IPA in the following chapters for transoribing the discourse of our informants,
we reproduce below a passage transcribed by use of the Heidelberz phonetio
notation, This is a passage from an interview with Franciszo C, rSP-22,
11-643-671), in which he speaks of the partial or total unemploymer? smong
nis colleagues and oi the financial probiems this entails. He compaves the
present situation of economic recession, in which numerous mecns are employed
to encourage or force the departure of immigrant workers, to the situation
during the period of expanding ecénomic development, when foreigzn workers were
received with "joy" by "the Germ:ns" (lines 6 f£f,) and when they were allowed
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to leave only with regret., Francisco C. observes that when the capitalist
has a lot of work he brings in workers ; when he has 1little work he turns
them oute And Francisco C, wonders why this is mo,

SP-22 III 643-671 (I = informant)

1 oitc fil kol¥Hga kucdsewdito, nig arwéitc, pasia, acweisam besasle,
awaiedm, axwansi marko ficsi f#ni. du gukc mogol, aincainc kol¥Hga, filai
cswal kinda doislax, o nig kinda, axwansi marko becsele ainc tah, .
miitc besaalc, cstrom besaale, wasa bcsaalc, wHspa besaalc, woo gHl? +

5 (lacht) 8 & igaal, kol%¥ge. 8c 8¢ igaal,
¥rs dog prigo,/quando venimos los extranjeros/, ,,hoau'!, slos alemanes/,
(singend) ,,houaoua priimea, priimaal!?
oitc al#ds seisH. hoitc filaig¢ al¥ kol¥ga fooc. 8s H¥gaal, kol#¥ga. hoitc
al¥ kol#ga fooc: ,,hQo, priimaalt'!’

10 is aincsiidsi, h¥, & 8¢ 8c ainc kol¥#ga fooc [/ispata/, csprigc: ,,ii nii
nBY¥c doilage'' csprigc bai dia: ,,i¢ fiic jarc, fimf jarc, /seis/ jarc
doilaqg, ni¢ fram, ima s,alainc, ima,s alainc, £iil militc alainc,.®'
dgaal duwn o andrc igaale ainc kol¥¥ga pridge: ,,ii foo /Espana,/.
*'biiroo pr¥- biiroo komc, prHge: ,,nig besaalce''

15 ,,warun nig¢ bcsaalc?'!
yynai, duu fooc, nig¢ besazlc, /Ispafia/ besaalcl!!
hoitc duu prig#: ,,guutcn taal guuten mocz¥n!?! biiroo, maistrz, ,,i¢
morg¥n o tsin tagc m¥Hc, ii nig¢g m#dc doilaq, fooo /Espaha/." y 9y SUlL,
priimaa, dagkcs'?! komc biirco, biiroo besalce warun nigigal_pitcigaal

20 ainceiidsi o cwaisiidsi ? cewaisiidsi duu pr¥ge :¢ ,,foc™", nI: e,
oite duu prige: ,,fooc'', al¥s gdl, +
fidst¥in? 8 is igaal, sis al¥ f£iil komplikasjonXe duu ainc patrooq, fiil
arbditc, ¢¢¢ guu; nig fiil arbdite, nig ni¥ec guu.
barug ni¢ md#c guu hoitc ¥gaal andrc jaar?

25 Hzaall dffs Hgaal. jaa, jace

Phonetic transcriptions of the passages from interviews constitute
the initial data for linguistic anzalysis at several levels : syntactic,
lexical, morphological and phonological. Ixtracts of interviews in Heidelberg
phonetic notation with Italian end Spanish workers are to be found in
"Heidelberger Forschungsprojekt 'Pidgin-Deutsch®" (1975a: 135-146).

4. THE LEARNING BY FORFIGN WORKERS OF A FEW ORAMNATICAL AND SEMANTIC ASPECTS
OF GERNAN

This chapter sums up the most importcnt resulis of the linguistic
study of the varieties of learning of foreign workers, Description of the
syntactic aspects plays a predominant role in ite Part 4 of the present
chapter testifies to the increasing importance that we attribute to the
semantic aspects. On the other hand, we make do with samplings for phonology
and morphology, but that obviously does not mean we =ttach less importance
to these fields, Our presentation is informal. A detailed report on the
technical =spects of our descriptions is to be found in Klein (1974) and
in Heidelberger Forschunssprojekt (1975a; 1976a: Chapters ITY and IV).

In it we also deal in detail with the studies concerning the language of

the learning subjects and with description of the varieties. Seleotion A
of the fields which seem particularly propitious for the linguistic study of
the varieties of learning suffers from the contradiction existing between
the goal - a would-be scientific study - and its practical feasibility.

The problems of analysis result eapecially from the peculiarities of the
subject to be described : the varieties of learning. These are the problems
that we shall deal with firat,



4.1 A fow characteristics of the langpage of foreign workers

At the outset, it can be said that the language of foreign workers
is even less homogeneous than the "German" or "French" of native speakers.
It is true that these languages are divided into muerous dialects and socio-
pociolectss But each of these varieties is to begin with a full-fledged
language from the funotional standpoint, _

The varieties of the foreign workers' language, on the other hand,
are characterized by their status as a second langusge and by the process of
their learning. At the extreme, they break down into as many varieties as -
there are subjects, for each subject, according to the influences of his
mother tongue, of the context of learning and of his individual efforts, has

& very reduced

The varieties of learning represent a spectrum of greater or lesser
linguistic deviations from the target varietye. But given that the learning
subjects frequently have in common their origin, mother tongue, milieu and
social contacts, the hypothesis of our study appears rather plausible,
namely, that in their relations with the natives and among themselves foreign
workers develop specific forms of linguistic communication ('morms")
which make it possible to describe the levels of command of a second
language peculiar to a given group, Hence we employ here the term varieties
of learning to designate the various states of linguistic kmowledge peculi
to given groups of subjeots leerning a secord languege. These varieties
are defined by their deviation from the language of native speakers at the
various linguistic levels. For studying second language learning as a
dynamic process toward the tecrpet language, the role of the mother tongue,
the mode of learning are of specizl imporience. For the result of the learning
will depend on these factors. We seek not only to describe, btut also,
in so far as posaible, explain this result,

As adult speakers, the foreign workers are alresdy in full
possession of their mother tongue, They have not only learned tha rules of
grammar, but their language also serves them as an individunal, cultural
and social means of orientation, These iwo aspects of a language, language as
a system of .rules and 28 e diversified means of orientation, are simultane-
ously learned by the child, But as distinguished from the language learning
of a child, ithe mother tongus plays a special role in the learning of a
secornd language. For the subject learning a second language, acquisition
of the mothexr tonzue and of the patterns of action and orientation related to
it have been completed. Hence it is not surprisin~ that in order to learn
a seocond language the subject should resort to patterns of his mother
tongpues This can be useful to him in the sense thot he is more conscioms of
the rule of his mother tongue thon children are, amd can call on such
knowledge contrastively while learning the second language., On the other
hand, the fact that the rules of the mother tongue are degply rooted auto-
matisms which interfere with the second-language rules to be acquired can have
a negative influence on the learning process. This effect should be all
the more strongly felt in that the foreign workers usually arrive in the
F.ReGe without any prior linguistic kmowledge and very rarely attend German
courses, The unconscious resort to the mother tongue during the unguided

Tanmine AP flavemon 4o o111 $ha mana aedanadnudahlae dn $had FamtTdamddo oot &
~LLDRSI8 OO0 WRANLN AR Jaa W2l IS0 S ™ 2l waGv AaQHLLASETAVY Wawd

the second language is very limited, It follows from these reflections that
influence of the mothar tengue on the varieties of learnming lessens in .
proportion as devietion from the target language diminishes,
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Although little ie known of the manner in which one leerms a -
foreign lenguage, it can be assumed that an adult learnms a second language
differontly from a child. It appears that in a sufficiently stimulating
-enviromment that fosters integration, children quickly overcome the stages
of agrammaticality and inacceptability in acquiring a second language and
completely assimilate ihe target language (within the limits of the margin
mentioned in chapter 2) ; this is very rarely the case with adultse

Children learn probably more easily and mbre repidly, and thus
rumerous studies maintain that the younpger one is the more easily one will
learn a secormd languzage.

Tis supposition is explained as follows. The learning procees -
from the "zero point" to a very advanced stage of language learning - appears
to unfold ss follows : during communication, the learning subject develops
hypotheses concerning the rules of the second language and produces
statements whose adequacy depends on that of the hypotheses, Hence the
learning process is one of optimization : false hypotheses are eliminated
in favor of correct ones. !ith children, this optimization appears to
progress rather mechanically -~ hence one also speaks of a mechanism of
language learning, Adults can certainly attain the same goal as a child.
But owing to the fact that with adults learnin~ is much susceptible to
slowing dowm, stagnation and regression than with children, we can
conclude that the context of learning is of paramount significance. To the
extent that the optimization does not automatically and mechanically occur,
the degree of command of the secomi language depends on the nature of the
context of learning :

(a) on the frequency and intensity of communication with natives,
(b) on the properly formed character of the statements the subject hears,
(c) on correction of the incorrect statements produced by the subject,

(&) on the contributions by natives during communication which favor
learning, @sge, by arousing in the subject a personal interest in
regular improvement of his second langucge learning,

The context of loarning is the more importent in that foreign
workers generally learn German without guidance., In acquiring it they are
essentially reduced to their own efforts during daily contacts with natives,
gince explicit correction through instruction in the second language is
generally lacking, lowever, it can be said that equally good learning results
could be obtained through natural contacts -~ possibly even better than
through instruction, if the social context as & whole were more favorable
to learninze But in the case of most foreign workers, this influence on
the learning of German is rather negative.

Their stay in the Fe.R.Ge« iB cunsidered as a 'temporery exile' by
part of the foreigners, They have emigreated, compelled by their material
situation, with the idea of returning to their native country =8 soon as
possible and with as much money za possible. They are very interested in
maintaining their national and cultural identity., Hence contacts with
natives are of only secondary immortanca +o them, Angthsr incremsnt of
the foreigners - those who have been living for more than ten years in
the F.ReGe and have children attending German schools - is more oriented
towards a permanent stay in the host country. They seek contact with
Germans, but social, cultural and emotional barriers most often oppose this.

Although social conditions are certainly different in each
particular case, sociological studies (cf. Barris and Mehrlinder, 1974)
as well as our own observations in the fields of*work" and "leisure"
contacts (Heidelberger Forschungeprojekt 'Pidgin-Deutsch'" 1975a :
chapters 4 and §) reveal that good contacts during leisure hours are
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clearly the exception and not. ths rule. Contacts at worlc are characterized
by (a) overt or latent tensions between German and foreign workers and

(b) the sort of work (e.g., moving-band production, as opposed to hotel work)
and (c¢) the work enviromment. -

Where personal and privats contacts are the case, our studies reveal
relatively advanced knowledge of German (cf« the case studies in Heidelberger
Forschungsprojekt 1975a : chapters 4 and 5). They show that in case there is
& favorable learning context, adults can achieve rather complete command of
the secord language without guidance. But,.aside from these exceptions,
the contact situation must be considered as rather perturbed, especially in
respect of the situation at the place of worke Thim stete of affairs appears
to be due to the fact that the ethnic situation at the place of work was
not frsely chosen by the German workers, but imposed by the menagement of
the enterprise. The result is that necessary communication during work
between the ethnic groups ocours, but that, most often, it does not occur
in "freer" situations (during work-breaks or time off). Thus ome of the
factors fostering learning of a second language gonerally does not exist :
personal contacts linked to a willingness to correct errors explicitly,

The zim of communication between Germans and foreigners during work
is indeed that of achieving mutual comprehonsion, The fact that German
should be the vehicle for such communication is the result of the existing
majority relationship. As neithor of the two groups understands the language
of the other in communicating, the minority must conform to the majority.
Words and expressions required for the immediate performance of actions are
those which are learned in rulimentary fashions There is no time, during
work contaots, for grammatical instruction or for correcting linguistic
errors. Hence a mode of communication must be found spontaneously, i.e.,
without any major preparations., The solution to this problem appears to
consist in normative simplifications of German. The foreismer is obliged to
resort to such simplifications, for he has no precise knowledge of the words,
nor of the grammatical rules. To facilitate matters for him, the Germans
often reduce their statements to the mere informative level, This means
that a German, in addressing to a foreigmer with only limited linguistio
knowledge the following question : "Um wieviel Uhr ist der gestern der Unfall

an der Maschine passiert ?" (At what time yesterday did you have the accident
with the machine 7 Y, will choose the following simplified formulation :
Wieviel Uhr Unfall Maschine gesiorn ? (What time accident machine yesterday).
The simplified sentence contains the besic semantic information : TIME -
YESTERDAY ~ ACCIDENT. The significant core of the sentence is the $estion

concerning the time of a hs.pgeniﬁ. The quentifier wieviel marks the
interrogation ; Maschine is an itional place indiocator,

It can be assumed that hy the use of these simplifications,
Germans saek to facilitate the communication problems of foreigmers, and
that should not de regarded as an expression of their disdain. It is above
all an economic mode of communication. The German selects the chief
information and strips it of everything eecondary, This facilitates decoding
for the foreigner, i.e., distinguishing at a given moment between what is
important and what is less sos Thus the interlocutors create, by means of
norm2tive simplifications, a relatively simple and often even quite stable
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Hence progress in the learning of German depends on the form in
which statements in the foreign languzge are presented to the foreigner,
A work gidgn, internalized by dint of routines, only cements a given lavel
of linguistic knowledge. This does not mean that there are not, in addition,
plenty of Germans who use complete and acceptable sentences, thus offering
foreigners improved opportunities for learninge Linguistic simplifications
by Germans, also often referred to as their regzister for foreigmers,
represent only one of the reasons why most foreign workers never reach a
level of more than rudimentary lmowledge of the second langnage.

The phencmenon is characterized by ultimate cessation of the
learning process at a certain level of linguistic lmowledge, referred to
as fospilization. It appears to be closely linked to daily routines.

It is assumed that linguistic competence in the second language no longer
develops among subjects from the moment it suffices to meet their commu-
nication requirements, As the contacts of foreign workers with Germans

are limited in most cases to working hours, the learming of the second
language runs the risk of becoming foseiligzed very easily when the knowledge
acquired suffices for correct performance of aseigsned tasks, Moreover,
mimerous workers show no interest in improving the bases of their kmowledge
of German, for they intend soon to return to their country of origin.

The aspects dealt with thus far clearly show thet among foreipm
workers the learning of o seconmd language is subject to different conditions
from those applying to intellectualses To be sure, learning by the foreigmer
is also characterized by individuel differences in initiative and aptitudes,
as well as by the difference in learning conditions, But socio-economic
factors are those which, more than any other, by strongly influencing the
contacts with natives, determine learning by foreignerse Ve shall deal
in chapter § with other sociological causes explaining the great diversity
in tha varietiea of learmings, In what follows, we shall asi wWhicn
linguistic properties of the varieties of learning necessitate special
explanations and how such varistias can be described,

4.2 Description of the varieties of learning : Problems and fields selected

The means used to describe the varioties of learning of foreign
workers will vary in terms of what we wish ito explain and in terms of the
quality of the analytical methods available, A basic purpose of any
linguistic analysis will be to describe the linguistic means possessed by
the learning subject at a ziven moment in the second language. An inventory
of these means can be compiled from the phonological, morphological,
syntactic, lexical and memantic standpoints by describing, in respect of
a given linguistic level, 2ll the elements from each of these standpoints,
In this woy, & comparison of the varieties of learning becomes possible,
A second phase of the research involves explaining which factors determine
the specific linguistio aspects of a given variely of learning. Among
extra~linguistic factors, the frequency and intemsity of contacts with
natives, the nature of statements the subject has heard, the length of
residence, the type of activity, ags, typc of housing, eice ors obvicusly
of great importance. As we wish to separate those {rom the linguistic
factors, we shall not deal with them until the next chapter.

Clarification of the following questions is particularly
pertirent from a linguistic standpoint @
(a) What are the linguistic reasons explaining why a subjoct chooses from
among concurrent possibilities a certain element rather than another
for incorporation in his variety 7

(b) What strategies are employed by the subject to express his will at all
costs with limited linguistic means %



As ooncerns the first point within the framework of the present
chaptor we can only assume the conditions permitting an answer to these
‘questions, hy determining the syntactic and semantic deviation between
the varieties of learning and the target variety on the one hand ; on the
other hand by indicating in respect of each stage of learning which
linguistic elements exist or are missing and to what extent they deviate from
the target variety, We assume here temporarily thet the learning subjecots
model their existing bohavior on the target language, The fact that something
has not been learmed can then be explained by & certain lack of pertinence
from the standpoint of communicative ectivity and function.

Another problem arises relating to certain deviations from the
target variety, which, in principle, are encountered at each lin(,uistic
level, They essentially concern two phenomens :

(1) The use of an element not existing in the target variety (e.z.,
the production of phonemes of the target lanzuage by the use of
phondnes of the source language).

(2) Use of elements of the target language in a sense differing completely
from the standard of native speakers.

The existence of this type of deviation in the variety of learning
can, among other rezsons, result from interferences Yty the mother tongue
or from formation by the subject of hypotheses concerning the rules of
German at a certain stage of learninge It is in the field of phonology
that interferences by the mother tongue can most clearly be discerned
(cf. Rieck, 1975 and section 6 of the present chapter). This is more diffiocult
from the other linguistic standpoints in which a purely empiric identi-
fication of interfercences is not possible. Such 1nterferenoes will then
bave only & hypoiheiical staluSe For oXampis, 0Oo LGS & Tow rather plausiblse
indications concerning a subject's preference for a certain syatactic
construction ; it can be attributed to interferances by the mothexr tonsue.
Other indications suggest that what is involved in such case is a specific
learning strategy or a dialectical oxpression of the terget variety, unknowm

in the university milieu,

The difficulties we have just listed led us, in the following
descriptions, to assign to this type of explanation the status of hypotheses,
We shall resort to contrastive arguments especially for the explenation
of certain phonoloziocal processes and of word order. They apparently
play a special role in respect of the surface structure of statements by
dearning subjectss On the other hand, such reasoning frequently proves
purely speculative for the study of semantic aspects, For our attempts at
semantic explanation of the use of certain modal verbs and certain prepo-
sitions, wo shall assume rather that they involve sirategies of learning
which repeat elements frequently heard during communication with Germans,
These strategies then lead them to an over-generalized and too frequent use
of such elements, Such stro.teg!.os are cloaely linked to the scope
of the inventery of clements and mules in the subjeoi's poscossiciie
If his reportory of words and rules is small, the subject will be com;elled
to designate different objects, faots or pwoportion by the same word (for
example, he may use kaputt for anything defective or not corresponding to
a certain standard)., Likewise, he will have to use a single rule to
express temporal or modal aspeois of the giatement or action, which aspacts
‘native speakers express by different rules. The strateglio use of a word or
rule in a much broader sense than such word or rule nmlly hu in tho target

language is called over-genara.liza.tion H
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that is to say that the use of a word or rule is applied to other fields
without differentiationand in disregard of semantic limitetions, The result
of such over-generaliszation can be called semantic blurring : what it involves
is a loss of specificity of meanings. '

It is not easy to identify such learning strategies, Great-
fraquency or unsultability of their use is what draws attention to this
phenomenone In this context it is particularly important to find which
words and rules are lacking in a given learning variety and to determine
the nmumerical frequenoy of those present. By comparing from this angle
the leerning varieties and the target varieties, one can first determine
deviations In a purely linear manmer. For the syntactic description of
the learning varieties, we began by so doing, During establishment of the
deviations between learning varieties and target varieties, we obgerved
that certain subjects used certain rules much more often than natives.

We interpreted this sort of indicetions, resulting from numerical reports,

as semantlc procedures characteristic of the learning varieties, and we
studied tkem elso, The study of modal verbs and of prepositions hence
reveals, alongside the purely syntactic description, semantic aspects of
over-generalization, We are currently comducting investigations in this

field by having our Spenish informants provide us with spontaneous German-to-—
Spanish and Spanish-to-Germ.on translations coniaining a heavy concentration
of certain syntactico-gemantic varisbles, In so far ag poseible, we shall
take acoount in our report of the initial impressions we have gathered from
these translations. Thoir systematic study remains to be done,

Our description astresses syntax and semantics, %We slanted our
study toward these fields; and especially toward syntax, in the belief that
such a study is of fundamental importence to the formulation of language
instimotion. From the linguistic viewpoint, phonolozy ond morphology are
obvicasly of equal iuportance, But for establishing and mrintaining basic
comprehension, the syntactic and semantic aspects appear to us to take
preced:nce,

Naturally, it would have been desirable to resach conclusions
relative to the most urgent problems attending unguided second language
learivng, such as the phenomena of shunning, substitution and over-generali-
zation underlying learning strategies, actual verbal needs in the course of
daily communiocation, and the success or fcilure of spoken acts in the
social context. e have exomined these problems to the extent possible in
our Heidelberger Forschungsprojekt "Pidgin-Deutsch" (1975a : 60-111).

But here the linsuist is confronted with the frequently contradictory
requirements of the goal sought end the feasibility of analysis. If »o
require our scientific observations to conform to the current state of our
discipline and to be empirically verifiable, then the limits of our inves—
tigation are traced for us by the expliocit analytical methods currently
available. For the study of syntax, morphology, phonology and partly also
of semantios, linguistios has explicit methods of description. Thus, if
what we should like to achieve is not always possible, that is due above
211 +c the Pact that we chome not to create confusion by speculating on
phenomena which, under present circumstances, still elude sufficiently
precise :8centific description.

First, a few additional remarks : for methodological reasons,
we separate the levels of syntastic, semantic, morphological and phono-
logical dsscriptions -In reality, those levels are obviously mutually
interdependent, acoording to the learning variety level. Anyons with only
a few words at his command will tend to over~gensralizee Subjeots in
the opposite smituation are more prone to differentiated use. The smaller
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their repertory, i e, the shorter their statements -and the fewer ,
differentiating constituenis they comprise, the less they will be able

to apply syntaotic, semantic and morphological rules, This principle is
especially -important for our quantitative analyses., If a subjeot's
statement consists on the: average of only 2 or 3 constituents, he can choose
beiween only 2 ox 3 positions for placing his words, On the other hand,

a subject whose statements cofprise an average of 7 oonstituents has a.
choice of -7 positions. . Hence restrioctions at a given level are accompanied
by restrictions at anothere, It follows from.the interdependence of the
different levels that we must also subject the quantitative distributions
obtained from the learming varieties to a qualitative linguistic interpretation,

The atarting point of our study is an inventory of the elementary
syntaoctic constitvents of tha learning varieties of 48 Spanish and Italian
workerse The studies or word crder and semantic, phonological and morpho-
loglical aspects relate to it in various ways., PFirst, the corpus of -100
sentences peor informant, used as the basis for syntactic analysis, is also
the starting corpus for the other descriptions, We have made use of
additional ococurrences solely in the case of prepositions and phonologye
The study of word order is olosaly linled to that of -the analysis of the
structure of constituents (syntagmatic struocture), As the desoription of
<the oconstituents of the sentence is extra-contextual, it must be supplemented
by a positional analysise. The latisr therefore comstitutes a “correction
factor" for the non-positional analysis of the structure of constituents
(syntagmatic structure).

This analysis is also fundamental from another aspect, The results
of the description of the elementary syntzgmatic structure of learning
varieties were used to classify the 48 Spanish and Italian subjects in terms
of their syntaciic level, Such a classifiocation is useful for two reasons :
on tha one hand. it malms posaible a precisa detarmination of the respactiva
deviations of the subjects fram the target variedy., In addition, it serves
a8 a bugis for oclaessifying subjects into groups having relatively similar
linguistic propertiess The hierarchic classifying of subjecte was done as
follows (we are greatly simplifying ; the process itself is very precise) :
one assigns to each subject a syntactic "profile" which conaists of a
characteristic value sumarising the values relative to the expression of
a few syntaotic rules particularly important to the development of learnings
A strong correlation is evidenced betwesen the ruleas used for establishing
the profiles : the subjects, for example, who uss no verdb in the sentence
do not use pronouns ard cannot form subordinate clauses,

On the busis of this hierarchio classification of subjects according

to their level, we have formed groups of subjects whose levels have common
roperties, IFor our analysss, we use an initial division into four groups
?I to IV) of 12 speakers eachs Group I, respectively 1, then corresponds to
the lowest linguistioc level ; group IV, respectively 8, to the highest level,
i.0., the one nsarest the target variety. It is obviocus that division into

8 groups permits more differentiated observations than division into 4 groups,.
However, the division depexis on the cquantitative daia and the possibility

of interpreting them, The division into groups appears to us justified for
“Wo reasons : on the one hard, the learning oonditions among rmumerous subjects
resembie each oiner, Henoe these conditions can be considered as speciiic

to a given group., And, on the other hand, in language teaching one also works
with groups defined by a level of comparable knowledge, That is why the
observa.tions concerning group aspoots seen to ua partimnarly useful for the
practice of -.mstmoti.on.
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4.3 Inventory of the syntactic consiituents of the sentence

We shall set forth here, most often informally, the analysis of
the syntagmatic structure -to which the varieties of German of 48 immigrant
Spaniards and Italians and those of a reference group of (Germare: were »
subjected, We shall place grezater emphasis on setiing forth the resulis than
on ‘the analytical process, a detailed technical desoription :f which is
to be found in Heidelberger Forschungsprojekt "Pidgin-Deutech" (1976)
and in Dittmar and Rieck (1977). :

4¢3¢1 The process of analysis

The recorded discourse of the subject is first tra.nscf:l d by
means of a system develvoped in the Heidelberg research projectl?!), Then
in succession a body of 100 sentsnces wes extracted - that is, verbal units
having a complete meaning -~ from informants' discourge of varying length.
These sentences were subjected to syntactic analyeis by use of the grammar
of varieties presented in chapter 2, This gramm~r, specially developed for
the requirements of the present atudy, contains approximately 100 rules,

It is a syntagmatic component comprising extre~contextual rules patterned
after the standard model of the transformational generative grammar (Chomsky,
1965) By analyzing the 100 sentences of a given informant with this
grammar, one obtains a set of one hundred probability values which indicate,
in respect of said informant's varisty, the relative frequencies of the
applicetion of rules, This is illustrated exemplexrily by the matrix on

page 16. 'The fragment of a grammar, mentioned there, consists of 5 rules.
BEach of the six hypothetical varieties (V1 to V6) is therefore characterized

by five rules,

T™e aggregate probabilities associated with the rules of the variety
of a given informant can be considered as his syntactic '"profilae'. Complete
analysis of the 48 varieties hence provides us with 48 syntactic profiles
that we ocan compare point by point. For such a comparison of the command
of syntactic rules to be fruitful, it is essential, as we have shown in 4.1,
to classify iuformants according to their degree of syntactic development.

In principle, it is possible to establish for each rule a classification of
the informants. But such an approach does not enzble us to evaluate clearly
the aggregate syntactic Imowledge of the subject, For that reason, we
devsloped a process (which we cannot describe here) that attributes to

each of the 48 infosmmants a characteristic syntactic value, also known as

the Byntactic indexe It consists of the probability values of eight syntactic
rules, These rulez are those which roflect most clearly the different
development stages .cf the informants and whick, in addition, can be
considered as especially important for German syntax. (The formal procedure
for reducing the complex matrix of data to eight rules diiferentiating
development is described in detail in Heidelberger PForschungsprojekt "Pidgine-
Doutech" 1976: 124-149). These oight rules describe the following syntactic

phenomena of the sentence :

1 Presences vs, absence of the subject

2+ Presence vs, absence of the verbd

3o Complexity and differentation of the verb group

4+ Complexity of the cumplements of the verb in the predication framework

(1) We shall subsequently use this notation to reproduce the subjects'
discourse. For details of the tramscription, ofe pPe 26.
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5¢ Degree of pronominaliszation
6e Nature and complexity of’ the nominal predicates
T+« Expression of the determinant in the nominal syntagma
8. Expression of adverbial syntagmas. ’

We have obaerved that a gtrong correlation exists between these

rules, This is corroborated by the fact that these rules are apparently
learned in a spacific order in the course of second langunage scquirement.

That means, for example, that to a certain stage of the learning of the
German verb group there corresponds a certain stage of pronominalization

‘and of the expression of adverbial constituents.

Hence the first important result of ocur study is that unguided

.lea.rning of the syntactio properties of the second language is not done in

. & completely idiosyncratic manner, but that the various stages in the learning

correspord to a relatively specifioc framework. It appears that certain
syntactic properties of a language have a strong influence on the way it

ie learned, This means, for the teaching of German to immigrant workers
having already reached a certain level of unguided learning, that one must
not expect appreciable differences in the learning of certain syntactic
phenomena &t a given level of linguistic knowledge, The relation between a
given stage of learning and a certain pattern of present and absent syntactic
constituents, shared by all subjects, also justified the division already
mentioned of subjects into groups ; these constitute the basis for the report

of our resultis,

4.3.2 BExamples of texts for the learning levels of the various groups of

referance
We shall first sketch, for the syntactic fields selected, the stages
reached by immipgrant workers in s unguided learning of Gexman synivex by
ocomparing the characteristic values of the groups of learning subjects and
the characteristic values of the Cerman speakers of their entourage. There~
after wo shall give an overall view of the curront state of the learning

of Cezman syntax peculiar to each of these groups.
The syntactic analysis of tke learning varieties is to be understood

. as an inventory of the linguistic resources, often deficient, possessed by

the immigrant workers never having had the benefit of instruction in the
second language, in the field of syntaxe The values of Cerman epealers from
the same work enviromment, always given as a reference, them indicate the
direction followed in learning syntactic rules during the unguided learning
process, and the direction to be aimed for in lenguage teeching. Comparison
of the groups among themselves (and) with native speakews revezls which are
the syntactic properties that develop relatively. -quickly and which are those
acquired only at relatively advanced stages of learning. The 'transverse
section" of a given level of learning indicates at what point instruction at
a certain level should intervens. The analysis also shows which gsyntactic
rules are rarely or never used by the German speakers, but are found among
Italian and Spanish subjeots, particularly those in the lower groupse

A ~ The subject : with fow exceptions, the subject of a German sentence

must be expressed explicitly, which is not the case in Itzalian and Spanish.

It is true that in the dielects of southern Germany, the verb and its

subject pronoun often merge so strongly that perception of tne subject pronoun,
and honce also its learning, may be rendered quite difficult for foreigmers.
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Table 4-1 shows to what extent the Spanish and Italian immigrant
workers use & rule belonging to a learning variety (formation of the
sentence without an explicit subject), or to what extent they zlready use
the rule of the target language.

TABLE 4~1 : RELATIVE FREQUENCY OF EXPRESSION OF THE SUBJECT

Group Sentences without subject Sentences with subject
I 0.47 0.53
II 0639 0.61
III 034 0.66
Iv 0.12 0,88
HD 0,01 0,99

(Group I : the least advanced in the learning of German syntax; group IV :
the most advanced ; HD : German speakers from the Heidelberg area),

The values correspond to the probabilities of use of the two rules
by & given group, (Cf. in this connection chapter 2), It can be observed
that the rule of explicit expression of the subject is used, even in speech,
practically without exception (probability 99 ;ég by the German speakenrs,

This also applied to the most advanced foreign subject of the sample (the
values for this subject, who belongs in group IV, are not shown in the table).
This subject speaks a variety of German practically no longer diatinguishable
from the local dialect. All the other immigrant worlers tested, and parti-’
enlarly the embiects in groups I to IIX (75 & of 4hs sampls of forsigners),
who construct more than a third of the German sentences without an explicit
subject, have an insufficient knowledge of this rule, Although the failure
to express a subject identical to that of a preceding sentence does not
necessarily prevent comprehension of the text, violations of this cquasi-
nandatory rule of the target language 2re perceived 28 a characteristic
trait of the language of foreigners. In other instances, absence of the
subject can also influence negatively the urnderstanding of a sentence.

B - Predication and verb group : 'n general; every German sentence must also
contain a verb. Table 4~2 shows that the German speakers (HD) exclusively use
predications comprising a verb or copula. The four most advanced subjects of
group IV attain the same- percentage as the Germans (100 % of predications
comprising a verb or o copula) ; the other spsakers in group IV follow the
rule to a very large extent.

TABLE 4-2 : RELATIVE FREQUENCY OF PIED;[CA'L’IONS WITH AND WITHOUT A VERB

Group Prediceations without verdb Predications with verb
I 0,59 0:41
II 04,30 0.70
III 0,23 0.77
v 0,04 0496
HD 0 1,00
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The relatively high percentage of predications without verd in
eréups II and YII and the very high percentage in group I show that the
learning of verbs is particularly difficult in unguided second language
learning. And when verbs are used, it is noted that the repertory of lexical
elements available is often extremely limited, with the result that the
same verbs are used frequently and thus undergo a oonsiderable extension of
meaning. An analysis, currently in progress, of all the verbs used by the
foreign informants, and study of the spontaneous translations mentioned
earlier, should provide more precise data on this question,

The high percentage of predications without verdb and without
copula is explained by the. absence of the copula, although only a few very
frequent forms in the target variety are involved here., This clearly shows
that high frequency of an element in the langusge of contact individusls
does not necessarily result in the automatic learninz of said elements during

unguided second language learning.

TABLE 4-3 : RELATIVE FREQUENCY OF THT USE OF TH: COPULA IN RELATION
TO TH3Z TOTAL RUMBER OF PREDICATIONS CONTAINING A VERB

OR A COPULA
Group Predications with copula
I 0,03
II 0.04
II1 0.14
Iv 0.23
HD .19

Table 4-3 shows that among the German speakers, approximately one
sentence out of five contains a2 copula. Comparable values are observed
among the most advanced foreign subjects., The somewhat higher average of
group IV is zpparently due to a phenomenon of over-generalization of the
rule (with values as high as 36 %), that is, the copula is used to form
predication which would have been expressed in a more differentiated manner
by the use of a verb, We can conclude from this that these subjects appa-
rently do not know a sufficient mumber of verbs, but that the copula enables
them to formulate acceptable predications.

The least advanced subjects in the sample (groups I and II) only
rarely use the copula, It is used by 9 subjects in group II and by only 4
in group I+ From the viewpoint of a future theory of focussing, which would
permit distinguishing information important for communication from that which
is less so, the contribution of the copula to the meaning of the sentence is
certainly relatively limited, A sentenoe such as (1) in answer to a question
concerning the profession of the informant, is coriainly undorsiandabls :

(1) i¢ instalat¥c (SP-02) (I fitter).

Isolated from its context, this sentence obviously no longer possesses
any indication of tense, owing to absence of the copulae
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The following table, 4-4, shows the stagen of learning of auxiliary
and modal verbs, Only 60 % of the German speakers' sentences consist of a
simple verb, The other 40 % contain a verb accompanied by an auxiliary or
by a modal verb,

TABLE 4~4 : RELATIVE FREQUENCY OF THZ USE OF VIHBS,
AUXILIARIES AND MODAL VERBS ‘

Group | Simple verb Auxiliary + verb | Modal verb + verb
I 0,98 0 0,01
I1 0.4 0,03 0,03
IIX 0.84 0,04 0,12
' 0456 0435 0.09
HD Ne62 0422 0.15

Inasmuch as paragraph 44.1 will present a detailed syntactico-
semantic analysis of the learning of the system of Germazn modal verbs, we
shall not speak of that here, The relatively frequent use of auxdliaries
among the German speakers and those in group IV is explained essentieally
by recourse to the perfect in narrative texts, The fact that group IV
exhibits a more frequent use of auxiliaries than the German speaker: still
remains to be studied more closely, It is possible that what this involves
is an over—generalization in respect of the formation of tenses. The subjects
in this group apparently prefer forming a past tense by the use of an
auxiliary (plus the invarisble form of the pasi participle) io morphological
expression of the past in the case of the preterit, wherein the additional
difficulty involved in the forms of strong verbs comes into pley. Among
three fourths of the subjects tested, particularly among these in groupa
I and II, the use of an asuxiliary is much less frequent than among the
German specakers, As these subjects, without exception, are incapable of
expressing the tense (and the person) morphologically, all that is left
them is the use of lexical elements (adverbs) for expressing tense. This
is illustrated by sentences (2), (3) and (4) :

(2) Biifiil uua wuu masadrit parii ? (SP-22)
At what time (does, will, did the) train (leave from) Madrid (for) Paris?

(3) hoitc fiil komplikasjon in doilag (SP-09)
Today (there are) many problems in Germeny

(4) filai aink tag ain? staind (SP-21)
Maybe one (i.es, each) day one stone,

Only in (3) does the adverb clearly specify the tense ("present").
In (4), filai indicates a modality, but various tenses are possible. Hence
we do not share the opinion sometimes expressed by specialists of pidgin
jargons, viz., that adverbial complements can replace temporal signs of the
verb. An explicit indication of tenses Yy the use of adverbial complemonts,
for example in narrations, is not always possible, with the result that more
complex temporal relationships cannot be expressed by such speakers in
German,

C . - The nominal syntagma : we shall deal in what follows with the learning
of nominal syntagmas in the position of subject and objeoctes
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Table 4~5 shows the different forms of expression of nominal
gyntagmas by nominal groups, pronouns ard adjectives, The mumber of adjec-
tives in a predicative function is, on the whole, low and decreases even more

' in the upper grupr and among the Germa.n ppeakers.

'BABLE 4-5 : STRUCTURS OF 'mz NOMINAL SENTENCE (RELATIVE FIECXJENCIES)

S ~e -+ - The nominal eyntagma consisis of :

Group Nominal group Pronouns Adjectives Other structures
I ~ 0a58 0,29 | 0.11 0,03
1I 0446 0443 0.10 0,01
11X 0445 045 | 0408 } 0,02
w 0434 0458 0407 0401
HD 0.28 0.64 0,03 0.05

The use of nominal groups and pronouns varies distinctly from one
group to the other. The proportion of pronouns greatly increases in the upper
groups, But even in group IV it is still lower than the corresponding value
among the German speakers.

Pronominalization is & linguistic means whereby cconomic and
repeated reference can be made to identical persons axd objects, Table 4-5
shows that the foreign subjeots have only & very limited command of this
meanss In addition, table 4-5 must be viewed in relation to tzble 4-1 :
whereas almost a third of the nominal syntagmas expressed in group I consists
of pronouns, table 4-1 shows that almost half of all the obligatory subjects
were omitted, This especielly involves subjects that a German speaksr would
have expressed by the use of pronouns, This is illustrated by the following

passage, extroctcd from o conversoticon with Lucia M. {(IT™-13, zmoup I) :
(5) Lucia He : mein man unfal ? ose Wan azbait, aabaitc ggbcn, un
dan kaput, filaigtc, andcrc kolHHgc saagen, fclaigtec gestorb, un
dan t¥t1%foniic klinin, klinik haid¥lb¥rk, ambulants un dan foct
in klinik,

Attempted translation into standard Jerman ; we underline the pronouns
reference to which occurs outside the fromework of the sentence :

Wie meinem Mann der Unfall passiert ist ? ... llenn er arbeitet,
arbeitet er oben ; und dann ist er von dort oben henmtergefallen.
Ein Kollege hat gesagt, er h¥tte sterben K#nnen, Und dann hat er
(der Kollege; es K¥nnte natfirlich emch man stehen) die Klinik in
Heidelberg angerufen, die Ambulang, und dann ist mein Mann in die
Klinik gelkommen.)

English translation :

How did the acoident happen to my husband ? ¢e¢e when he works,

he works above; exrd then he fell frcm up there, A colleaguc sai
that he could have dieds “And then he (the colleague; of course,
the Germen indafinite pronoun “man' “would also do oe.lled the
clinic in Heidelberg, the mnbulance, ard then y husband was taken
to the olinic,
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4As long as there is no conflict between the person elready
introduced in the discourse and a. second person, when the subject or object
used to express the referential ident’ty between sentences is omitted,
understanding perhaps may not hang in doubt. But the example quoted, which is
reprosentative of many others, is ambigupus. Hence learning of the prono-
minal system in German offers di fficulties which teaching ought especially to
take into cocount, '

However, it is observed that even subjects with very limited
linguistic knowledge learn the nominative singular pronouns of the first and
second persons, ich and du., There could be two reasons for this :

(a) Deitic personal pronouns can hardly be replaced by another expression :
it is not usual for the speaker to refer to himself or to his inter-
locutor by name ;

(b) ich and du are often heard in oral communicatione (But we have seen
above that frequency of ocourrence of an element is not sufficient in -
itself to ensure its being learned). Another motive for frequent use
of the pronoun du might be the fact that, in the immigrant-worker
varieties, this pronoun has the additional function of marking the
imperztive, for most of the foreign subjects do not know the verdb forms
of this mood in the target languzages.

However, the pronoun of the first person plural, wir, is mosi
often not lmown, and instead of the third-person pronouns er, sie, es, even
the most advanced subjects use only the masculine pronoun er in many cases.
The forms of the oblique cases are especially difficults Studied currently
in progress on prompted translations and imitations reveal that such forms
as imsihnen, etc, are not perceived, hence not translated, and systemati-
cally omitted in case of repetition (oral).

Table 4-6 shows the values concerning aspects of the initernal
structure of the nominal group, It will be observed that the use of nominal
groups without articles, quantifiers or numerals is somewhat more frequent
in groups I to III than in group IV and among the German speakers, though
not particularly developed. The characteristic differences oonsist in the
manner in which articles, quantifiers and numerals are apportioned among the
nominal groupse. In this commection, it is noted that the article is much
more frequently used by the German speakers than quantifiers and mumercls
together,

TABLE 4-6 : HELATIVE FREQUENCY OF THE USE OF ARTICLES,

Group Noun without article, Nauz:x with
quantifier, mmeral articla quantifier numeral
I 059 0.19 0,07 0.14
iI 0452 0.30 0.08 0-11
II] 0.48 , 0.32 0,08 0,11
v 0.M 2,50 0406 009
HD 042 0445 0406 0.03

Absence of the article, or the substitution for it of a quantifier
or a numeral, indicates that foreigners have considerable diffioculty in
learning the complex system of determinants in German,
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D' = The adverbizl syntagma : be adverb plays a particularly important role
in the varieties of the immigrant workers because it must often replace the
funotions of the morphological system not yet learned, Wherever temporal

or modal aspects cannot be rendered by the morphelogy of the verb, it is
often necessary to express them by means of adverbs, Thus ambiguity of the
expression fasrc/;"@_g_gy (in which faarc is a verb form lacking morphological
markings, typical of the varieties of most of the immigrant workers) can be
sufficiently dispelled Ly the oircumstantial complement lastc jaac so that the
probable mezning of the statement ("last year I went to Spa.in"g can eventually
be understood by the hearer, Another support of modal information in statements
is, for example, vielleicht (cf. sentence (4)), which, in the varieties
studied, must often express the unreal or conditional nature of a statement,
The mezning of this adverb can apply to the whole of a text, if placed in

the initial sentence.

For all these reasons, adverbial complements occur very frequently
in the varieties of the foreigners, even those in the lowest groups, and can
probably be included amoung the first syntactic phenomena learned in the
foreign languages. They even decrszsge somewhat in group IV, probably because
they have in part become superfluous, owing to the progress made from the
standpoint of verbal morphology.

Table 4~T imdicates the intermal structure of the adverbial syntagma,
restricted to the possibilities of expression most often found, The German
speakers frequently use adverbs, less frequently prepositional nominal groups
and almost never nominal groups without a preposition. These are limited in
German to durative adverbial complements of the type :

(6) ich habe den ganzen Taz geschlafen
(I slept all day)

Three fourths of the foreign subjects tested had great difficulty
with the use of prepositions, Aside from the prepositions incorrectly used,
one finds that half and sometimes more than three fourths of the nominal
groups functioning adverbially have no preposition, A detailed syntactico-
senmantic analysis of the use of prepositions is found in pararraph 4e4.2e

Ixpression of the adverbial syntagma

Nominal group Prepositional
Group w/ o preposition nominal P Adverdb Other structures

0.42 0.13 0436 0.09
II 0.25 0.19 0446 010
111 0.20 0426 0439 0.15
v 0.09 0.30 0443 on18
HD 0.02 0.14 0461 0.23
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The values for the uss of (simple) adverbs in groups I to IV are
distincetly lower than the values among the German speakers. Research
currently being conducted by means of prompted translations reveals that
often means as efficient and economical as the adverbs da and dort for
expressing the cituative deixis are not used either actively or pasaively,
even by advanced subjectse.

The fourth column ("Other Structures"), in which the values
rrogress rogularly from group I to the German speakers, leads us to a
problem to which we have paid but little attention heretofore, viz., the ,
learning of syntax. This learning is manifested not only by the redistri-
bution of frequency values within a set of numerically few rules, for
example, by the trensition from a rule enjoying preference, possibly
acceptable in the source language but not in the target language, to a ruleof
the target language. Learning is also manifested by a constant increase
in the total number of rules available, thus allowing a foreign subject
a more differentiated choice of his means of expression. Hence the last
column of table 4-7 groups an entire body of possible expressions, complex
in most cases, for adverbial syntagmas and thus reflects the increase in
the mumbexr of rules permitting a more differentiated and adequate expression
of the communicative intention,

E - Subordinate clouses : to conclude the study of syntactic phenomena, we
shall sketch the development of the use of subordinate clauses, Table 4-8
indicates the average frequency of adverbial and nominal syntagmas by speakers
in 2 corpus of 100 sentences,

TABLE 4-8 : AVERAGE FRGQUENCY OF SUBORDINATS CLAUSES BY SPEAKER

Group Adverbial syntagmas Nominal syntagsmas
I - 1e1 o
II 3.2 0.8
III Tel 1.3
w T.9 29
HD 1646 1042

Our syntactic analysis of the structure of constituents nowhere
shows more clearly the immense deviation between group IV and the group of
Germans than in the frequency of use of subordinate clausese Only the
foreigner most advanced in the learning of German syntex attains to values
comparable to those of the Germans ; all the other foreign subjects remain
far behinde Apparently odverbial syntagmas are learned relatively early,
whercas the rules for forming nominal syntagmas axre acquired at the very end
of the learning of German syntaxe

Uy 10 now, we have described the learning of the syntactic consti-
tuents systematicallye In order to bring out the characteristics of the
learning process, we have virtually ahstzined from illusiraiing ithe various
learning stages by extracts from interviews.

The following texts are intended to illustrate our remarks on the
learning of German by Spanish and Italian workers. Iach interview oxiract
is representative of a group. For group I, the one with the least knowledge,
we have chosen a text of Battista Ie (IT—-23). For groups II, III and IV,
iecs, those representing a higher level of learning, we have chosen
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respectively narrations by Isabel Me (SP-12), Tomds A. (SP-36), and Mamel E,
(SP-24). Bach interview extract is preceded by the social data relating to
the informants The text is followed by its translation and a trief commentary
on the level of learning exhibited. ‘ o ' -

Toxt 1: éLevel of group I) : Extraoct from the interview with Battista I,

Battista I. comes from a village of the province of Naples (southern
Italy). He attended primaxry school for six years ‘and worked 28 a mechanice
At the age of 15, he left for the F..’sGe At the time of testing, he had
spent 18 months in Heidelberg, and was working there at a firm dealing in
woode Ho has viriually no contact with Germans, either during his work or
his free time.

In the following text, Battista I. complains of the fact that he
manifestly cannot enjoy the same privileges as the Germans, For example,
drinking a beer during work, He also complains of being forbidden to smoke

during work,

IT-23 I 620 ff.
Interviewer : Nicht eine Mimute Pause dlirfen Sie bei der Arbeit machen ?

Battista I, : wanc- wan iB cdrigk, trai umec, trai wue, ain man, E, ainc mal
dolitB, &, ain gastc biic alls, E ? + wan iB driqk, BYf cgom,
saagc, h¥Y¥! waz mag duu, 8Y? warum iB niks, warum- E warum
I/Alfred/ gomc biia, iB bHtseal, warum iB niks driqk ?

Interviewer : Auch, so die Deutschen dlirfen trinken und die Italiener ditrfen
nicht trinken !
Battista I, : jace wen iBc in t6il¥t, hc, ainc maal ain daak iB ir toil¥t,

BAf cgggm, 8¢9, f5tHHB, dududu, hc, was meage 4fs, he? niks
raugce jaa, iB- iB ramzc, ja, iB ainc~ ain paklitc zigarit
ain taak, ho? jaa, waum iB niks raugc, ho?

Tronslation : _
Interviewer : Not a mimite's break (during work):?

Battista A; : Once when I wanted a drink, there is a2 German colloaszus who
Went for a case of beer around 3 o'clock in the afternoon,
the boss came and he said, "Hey! what cre you doing, you ihere,
hh ?" Uhy shouldn't I have the right to drink ?

Why ? zAlfred goes for the beer, I pay ?
Alfred went for the beer, I pajid ?

Hhy wouldn’t I have the right to drink 3

Interviewer : Oh, so that's it, The Germans have ths right to drink and the
. Italians don't have,

Battista T.:: Yes, Once when I went to the lavatory - one day T went to
the lavatory - the boss came, like that (he makes a threatening
gesture), you understand, "You, you, you! Hey! What are you
doing there ¥ No smoiking herei * Yes, I am a smoker ; I smoke
a package of cigarettes a day. Vell ! Why wouldn't I have
the right to smoks ? '
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. The sentences of Battista I.are very short, The only verbs are
trinken (drink), kommen (come) machen (do, make), sagen (say), buzshlen (pay),
verstehen (understand) and rauchen (smoke). The copula is missing. The
personal pronouns are ich (I, and du (you)e ~The nominal group consists of
only 2 noun, sometimes completed by the indefinite article. The use of

niks = nicht as a partial negation and to negate a sentence is partioularly
strikings "Niks" is one of the elements which socially characterize most
strongly the German of foreigners.

Text 2 : éLevel)of group II) : Extract from the interview with Isabel M,
SP-12),

Isabel M, comes from a village in the province of Andslusia

(southern Spain). She arrived in the F.R.G. at the age of 23 and had been

in Heidelberg for ten years at the time of the tests. She did not attend
school in Spaine She first worked near Heidelbsrg in a food producis

factory, then in a factory making spare parts of metal and plastice She has
little contact with Germans during work or during her free time, Although

the parents want to return to Spain as soon as possible, time is working
against the realigation of their plans, The children are becoming accustomed
to the German envirormmente. The husband is afraid of not finding work in Spain.

In the following extract, Isabel I, speaks of the difficulties of
her eldest son at the German schooles She refutes the statemants of the
teacher, who claims that her son is stupid ; she points out the language
diffioulties, She alleges that the tezcher himself would certainly have
great difficulties in his work if he had to speck Spanish, and asks him
to be patient,

Pt S WY
i T

SP-12 I 570 £¢
-7 LILT ADE e O -

Izabsl Me ¢ maine kdndc £111 <Bimfe 3:33‘—‘1133 Aidi WoiIlICT ¥ Gas-gn—tsas i
komec soq filmfc jarc~ kom iq di Bul¥ < vn dam bisclc B- E 1#ac
Bbani uq andro, un daq komec hiic E, me¥stra £+ di sul® imc
tBimf¥ : hoo, dainc so fiil dum, dainc so fiil duge ug da c
Bimfd, dsagc : meiq s0 ni dug ! werum du ni spr¥Bc Bbanik ?
Bw¥lc su dia, a fo main so au BwH#! lagsa, lagsa, un da maic

son 1l¥n¥k!

Translation :

Isabel M, : My children often complain to me, they complaine My son went to
school at the age of 5. He learned to read Spanish, and other
thinge bhesides, And then he came here., The schoolteacher is
alweys complaining : "Oh! how dumb your son is, your son is
very dumb’s " Then I get angry amd I say : "My son is not dumb !
Why don't you speak Spanish yourself 7 It's difficult ! Well,
for my son it's Cerman that is difficult ! ¥Not so fast, and my
son will learn German too," ,

In comparison to text 1, Isabel uses more prepositions : zu (to),
in (in), von (from, of). The determinants used arc the definite article and
the possessive pronouns mein (my) and dein (your). The socisl characteristio
¢l this varicty = as morecver for the Coerman of forsigners in general -

v
is the use of the quantifier viel (much;' ingtead of sehr (very) before an
adjective (here : viel dumm (very dumb)). |
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Text 3 : -ELévei)'of group 1II) : Ixtract from the interview with Tomds A
= (sP-36 : . '

Tomds A. comes from a village in Galicia, near the Portuguese border.
He attended school for seven years and was apprenticed as a mason, He left
for the P.R.Ge at the age of 19, At the time of the tests, he had been in
Heidelberg for more than four years, He works there as a welder and as a
mason, According to his indication, he is in frequent contact with Germans
during work, but much less so during his free time, He is married and wants
to return to Sprin with his wife as soon as they have saved the money needed
for & fresh start in Spain, Tomds A. explains in the following text the
- "yeasons which led him to abandon his work as a welder to accept work as
a mason, He says that the welder's mask, which must be worn all day, does
offer a certain protaction against gases, but every time one goes to the
lavatory 0> offine, one removes it, which is dangerous, since the gases are
spread throughout the shop. After a doctor confirmed to him the dangers
of his work, he deocided to change firms and went into construction,

6P-36 II 120 £f,

waq fiil- niks igaal ai- ainc stundc swais® maxc od¥ swai stund oda tapc

oda ainc monat, max niks, aba wan jintc taage jéntc, d#s ima son 1%~cslgt
maxene das son slligt, d% maskc maxen niks, wan jintc tage, do- do maskc maxcn
nikes, jea, filaigt sii jHs kowem baiq woonctsim¥* , n#? im# kantsc f- gantsc
fabrik in¥ lauf¥q, flais ainc froi do swaisa maxc uq andrc sgQ, ni linsun
rriios, un 48 andrc gas ima zu s#lboc maxcen, wan si foct maxcn wi- wi sainc plas
arbditc un dc maskc mus raus max¥q-dc masko, nc? & 8¢, igmuus—komCm, bai

mic dolmdtBa baiq doktor, mus i fraagiy alls fic maskc arbdit odY so, un d¥
doktor mic saaglg, %pgaral, wan dun filaigt komom baiq toildtdq oda tsima-
wooncteimz, n¥ ? du maskc rrcus maxig, in de ganteo helc iz £141 raux fic
aisc gl das? un daq alls Hgal 8cBele. ug ig¢ mus fraagéq baiq, dc maista,

nl ? unda B gubeq ainc~aine briif fon do dokta, mus briq fon maista, maista
mus l¥sHq, sagoq, gi mi papic, d¥ maista mus ainc papic-8o 8 ig¢ baim bau

komGn‘, bau 'bﬂsa.
Translation : s

When one has been a welder for a long time, it is not the same. It doesn't
matter to do welding for an hour or two or for a day or & month, but when
ons does that every day, then that doos something, The mask is useless when
one does welding every day., Yes, when you go to the cloakroom, you have

to go through the whole faciorye. And often there are fallows welding here
and there, one on the right and one on the left, and the neighbor produces
gages, And when you remove your mask, there are gases at the place where
you are, And you have to remove ths maske I went to the doctor with the
interpreter and then I asked everything about the uae of the mask during
worke Amnd the doctor said : "It's more or less the same whether you wear
the mask or not ; if you go to the lavetory or the cloakroom and you remove
the mask, there is still plenty of gas and smokn averyuwhere i3 ths roGae

So it all comes to the same things That is what I told the boss, the
foreman, And I gave a lotter from the doctor to the foreman, I gave it to
him o the foreman ; Lue foreman, he read ite I told him : give me my
papers (the hiring cortificatan), and the foreman he gave me my pepers.

And that is how I went into construction. Construotion ia better.

On the average, the sentences of this text pmrino more sentence
oonstituents than those of the preceding texts, The definite and indefinite
articles are correctly used, The verb is frequently accompanied by a modal
verb, The gemantically blurred and over-gensraligzed use of several lexico-
senantic elements ie typical of this variety, as indeed of group IV as a whole,



The preposition bel =lso performs the function of the prepositions ich
(sicg, zu, bei of standard Germans The modal verb muss.(mst) in combi-
nation with the verb is used to indicate the present and perfect indicative
 (ofe section 4e141)s lamn (when) introduces both temporal and ocondiiional
clauses, : .

Text 4 éLevel of group IV) : Ixtract from the interview with Hammel T,

P=24 )¢

liamiel i, emigrated to the F.R.Gs &t the age of 19, He comes from an
Andalusian village near Halagas He had attended school for ten years befora
being apprenticed es a mechanic, In Heidelberg, where he had been liviag for
three and a half years when tested, he had first worked as o chauffeur and
later za an assistant cook ; then he was assigned to the service of machines
finally, he worked for a rather long period as & welder., He claims to have
good contacts with Germans during work, whereess they are only sporadic
during his free time, Mamel 2. has undergone two serious stomach operations,
despite his young age. He blames emisration 28 the cause of his illneas.
That is why he wants to return home =s soon as possible, In his narration,
quite understandable, lanuel iie describes how he was discharsed following

a visit to the dentiet,

SP-24 II 200ff.

Namiel %o : 1g wae an~ doo was ein dooncrstna un hap ig am axt uwua- (IIX)
unt don hzp ig tsu iirc son ~csox "ig migto hoitc miitex om
drod wus tsu mowa (Ort Mumer) toum sanazols gede iB 'acbe
grosc Bn¥¥ctsone" un d¥ sex "zut"e 200 am ziiben uua bis axt
uua moocgfns ‘ab ig dcs gesex, nd, gute alzo ig ~ am clbor
drzi foicrabon maxen, nf, 80 normal, n¥, aba bai dfm ima
1%Y¥qger blaiben un nig betsacle, iibetBtunde rac niks, drai wme
sax "ju, i¢ gee foc un w¥k, ju, c¢ zee tsum tsancacts'e " -

Ju, miics gosax "duu geeBt nHt wil, duu muBt & acbaitc fIdiB
mexos" ig sax " “cite mocczl hop ig teu diic gosex 'i¢ migten
tsun tsansccts geene " = “duu host miic sec niks gesax, mme
jits"e "nf,dcs Btim uite i¢ abe so ;ros BmYotsc, nile is gees
wks" - "gut, w¥n dun gees, kom nii mie", so ainfax, gut, hap
i¢ rousgegag, abo foch¥r 'zp ig gosax 'barum de (demn) ?°
='niz, 'au ap! wW¥k! dun simbl, dun hunti" dgg °zp ig ®
f%tmﬂc, nil,

Translcotion

It was & Thursdcye And then I said to his son at 8 o'clock : "Today, at 3,
I went to 70 to the deutiste The pain is very bad." Thén he said, "all
right! ¥ It wes Vetwsen 7 and 8 o'olock in the morning when I said that,
Fineo S50 I finished work 2t two thirty, that is normal, But I often stayed
longer, a2nl that he didn't pay moe for, not even the extra hours, At three
o*clock I saia : ¥I am leaving, I am going to the dentist", And then he
said to me : 'you are not leaving, You finish your work first." So said
to him : "“This morning I told you that I wantad to ;o to the dentist B -
"Tou told me nothin: at all ; it's only now that you speak of it", -

"No, that is not trues I am in great paine I must oe" - "All ripght, if
you leave, you don't need to come back." Just lile that (he szid it).

So, I left, but first I still said : "But vhy ? " - "Clear off ! Out !
You idiot, you dog 1" And then I understood ! ‘



Compared to the other texts, this passage is remarkable for two.
reasons : it is easily underatandable, and it clearly ghows the particu-
larities of the looal Palatine dialect (nHt, dgo, 'albor drai, etc.).

The mood and temse of the verb are used In & a1 ferentiated and correct
manner, Particularly striking in comparison to the preceding texts is the
relatively well-developed verbal and nominal morphology, which thszefore is
apparently learned rather lats. The word order follows the rules of

Gorman well, One finde the forms of the present and proterit of the oopula.
The proncminal system is used oconomioally. _ ,

The toxts quoted can “also be oonaidered as typical examples for the
study of word order, of the use of modal verbs and prepositions, and of :
phonology and morphologye. An explanation of the different learning levels
of thege selected speakers is to be found in chapter 5 as part of a syste~
matic sociological analysis of the sample as a whole, :

40343 Sumary

By greatly simplifying, it can be said that the syntaotic properties
of German are apparently learned in the following order by Spanish and
Italian workers : at first, the sentences consist either-of a noun by
fteself, or a noun accompanied bty a simple determinant, In general, these
nouns have the function of designoting, naming or determining the place
ard time., At most, a few invariable verdb forms are fonnd. _ Sentencese are

very short, morphology non-existent.

The subjeots at a slightly higher level then bogin to form sentences
consisting of a verb and a subject. A few pronominaligations are found,
One begins to detect the first rudiments of a Yormation of prepositional
syntagmss and a temporal determination of the verb, despite a practically
non-—sxisntant verbsl morphologye A 1imived number of nouns are accompanied by
attributive adjectives and complements. The only few examples of subordinate
clauses are adverbial syntagmes. g ‘

The next phase, characteristic of group III, consiste essentially
in extension of the elements learned in the second phase, Pronominalization,
though limited %o subjects, is botter exploited. Differentiation of the
nominal group by more frequent use of articles, mantifiers; attributive
ad jectives and complements progresses, as does the temporal and modal
specification of verbo. The use of subordinate clauses, howsver, is still
limited to adverbial claumes, but these are more differentiated functionallye.
The third level of learning is distinguished from those preceding it by a
broader knowledge of rules, But the mmber of rules learned for expressing
in a differentiated mannsr ocertain syntaotico-semantic aspects -~ as for :
example temporal indications, or specification of the function of an adverbial
expression by a prepogition - is limited : one or two, or at any rate very
few., The cunsequence of this is that a given rule has mstonishingly high
values. We limit ourselves here to noting this faoct, but we shall speak of
it in detail, from the semantio standpoint, later on.

In comparison to the learning levels dealt with up to now, the le\rel
of the most advanced foreigners is mich more complex and differantiated.
nis stage of rather complete assimilation of German syntax is cha.ra.cterized
by the following :

1. The application of rules euoentially obeys .the synta.otic and semantio
conditions of German. (The means for specifving the tense and mood of verbs
are adequate ; the form in whioh adverbial syntagmas are expressed cleariy
indicates their funotion ; etc.).
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2, An economic use of the pronominal system mokes it ponai‘Ble to avoid
overloading the sentence with heavy nominal groups,. .

3s The rules governing morphology of the casex and verbal morphology
(especially as concerns the finite and impersonal forms of verbs), although -
they are still not used correctily, are nevertheless used in a differentiated .
mamner, Thip helps especially to assure understanding.

4, Aside from the differentiated use of adverbial clzuses, the appearance
8 noted of nominal and attributive clauses, Hence the rmmber of subordinate
clauses per sentence has considerably increased.

5¢ The varieties of the most advanced subjects are, on tho whole, strongly
marked by characterigtics of the local dialect,

- Hence even though the use of a few particular rules does not
completely coincide with that of the target language, the subjects in group IV
nevertheless exhibit a distinct tondency to adopt the local variety of the
native speakerse. We have been able to demonsirate this phenomenon in
describing acquisition of the rules of German syntax ; that prograsses from
an elementary to a differentiated level, i.0., in the direction of increasing
syntactic complexity. We now intermd to complete this report by analyzing
a faw aspects of the surface structure of verbal expressions of the immigrant
workers (word order, phonology, morphology) and by explaining the significance
of the rules for a learning subject.

4.4 The order of syntactic constituents in the santence

In what precedes, we studies the syntagmatic estructure of the
learning varieties from the angle of its complexity and its differentisticne
We shall now study the order of the syntactic constituents according to the
various learning levels.,We shall firat deal with the position of the verb.

The inventory of the syntactic constituents of the sentence had
been situated at the level of a relatively abstract description, in the sense
that a survey was made of the comstituents, according to the varieties of
learning, without analyzing their linear sequence in the sentence., For
iechnical reasuns, it was not possible to study both at the same time.

The inventory of the syntactic constituonts expressed or unexpressed
in the varieties of learning is, in our opinion, more imporitant than their
linear order in the centence. Indeed, on the one hand the mumbsr of possible
positions in a given sentence increases or decreases according to the number
of constituents ; and on the other hand, the position of constituents does
not seem {0 be particulariy pertinent for meaning. Misseing constituents are
more prejudicial tc the understanding of a sentence than ill-placed constituents.
Hence the positionsl analysis will constitute above all a "correction factor"
in relation to the analysis of the inventory of constituents, in which it
could not be taken into consideration. From the linguistic standpoint, word
order is iased on arbiirary conventions, as the following Italian, Spaninh
and CGerman examples clearly show :

(7) Avbiamo mangiato pane, formaggio e frutta
(8) Hemos comido pan, meso y frute
(9) Wir haben Brot, Kise und Frilchte gegessen
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As concerns the order of constituents, the three sentences differ
solely by the fact that the finite verb haben and the participle geressen
(which we shall also designate, with Helbig/Buscha, 1972 : 473-517, as "the
grammutical part of the predicate") occupy different positions in the German
sentence from those in the Italian and Spanish sentences. VWhereas in the
Romance languages, the two verb elements follow each other immediately, in
the affirmative German sentence the finite verd ocoupies the second position
and the corresponding partiociple the last. Doubtless this faot has no influence
on the meaning of the Bentence, for zlthouzh sentence (9') is considered
as unecceptable, ’

(9*) Uir haben gegessen Brot, Kise und Friichte
any German would understand ite

Examplea (10), (11) and (12) show that in the two Romance languages
the elements of the verb group proper occupy the same position in the main
and subordinate clauses, uhere_w; such is not the case in Germane

(10) I1 1ibro introduce a la grammatica tedesca, perchd gli siranieri devono
studiare il tedesco

(11) el libro introduce a la gramdtica alemana; porque los estranjeros deben

aprender el alem3n
(12) Das Buch fihrt in die deutsche Grammatik @ain, weil die Ausl¥nder Deutsch
lernen mtissen

Here again it is the position of the verb that must be noted and
not that of the other comstituents of the sentence. Contrary to Itelian and
Spanish, in German a distinction must be made, in respect of the verd
pecition, botween maln amd suLOTUinnie clauses; finite verb and grammatical
part of the predicate, root of the verb and separable particle, Exemples (9)
and (12) make it possible to outline the rules for the position of the verb
in affirmative (but not in interrogative and ignpera.tiveg sentences and in

subordinate clanses as follows :

1e In the mein clause, the finite verdb ocoupies the second position ;
the grammatical part of the predicate (impersonal verb form) and the
separable particle (e.gey the separable prefix ein- in einfifhren)
the finzl position.

2. In the subordinate claunse, the finite verb occupies the final position ;
the grammatical part of the predicate the pemltimate position,

3¢ The separable particle can be dissociated i’rom the finite verb only in
the main olause,

The examples quoted justify the prediction that, as concerns the
learning of word order in Gemman, it is especially the position of the verb
that will pose problems for speackers of Italian and Spanishs Indeed, in
Spanish and Italian, the finite verb ocacupies the firsi, second or third
position in the main cleuse ~ the second position appears to be the most
usual -~ immediately followed, where applicable, by the grammatical part of
the predicate, This is also the case in respeot of subordinate clauses,
Hence the Uerman rules outlined can give rimse to difficulties of learning
because, by applying the rules of Spanish or Italian to sentence (12), the
following unacceptable sequence is obtained (12'),
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(12') Das Buch einfihrt in die deutsche Grammatik, weil die Auslfnder
milssen lernen Deutsche

Although word order is not, as we have seen, pertinent from the
linguistic standpoint in respect of meaning, it is a carrier of social
significance, especially when it obeys a norme Apparently the components
of discourse, such as phonetics and word order, are the object of socizl
attention, for the good reason that they are surface-structure phenomena
expressed unconsclously and subject to stronz normalization by the linguistic
communitye They are external signs of social identity which, independently
of urderstanding of the meaning of & statement, are the object of a social
evaluation.

Hence in the following study, we shall assume, even though we
canmot prove it empirically, that failure by the foreign subjects to
observe the rules of word order contributes in part to characterizing
socially their various linguistic varieties. The text of informant
SP-36 quoted above can be used to illusirate this fact. The order of
the syntactic constituents of sentence (13), which have been numbered,
should, to conform to the rules of standard (erman, be rearranged as
follows (this reordering is symbolized by the arrow and the reorganized
sequence of figures following it)

(13) filai¢t pii j%s komcn baiq woootsim¥ (SP-36)

1 2 3 4 5 ey 1 4 2 3 5

(Vielleicht kommen Sie jetzt ins Wohnzimmor/ Perhaps you come into
the 1iving-room now).

In (13), it is tha position of the infinitive "kommen® (4) in the
affirmative sentence (second position) that was not observed ; in (14), it
is the final position of the impersonal verb form.

(14) i¢ mus fraaglq baiq BUf (SP-36)
12 3 4 3124 3
(Ich muss den Chef fragen/ I must ask the boss).

44402 Fields studied and processes of deascripiion

Our study of the oxder of constituents of the sentence is based
on the seme sample of 100 sentences for each of the 48 foreign informants and
the 6 German informants from the Heidelberz area, already used earlier for
analyzing the syntogmatic structure, the only difference being that the
group of Germans now comprises 6 subjects instead of 5. The categories for
positional analysis, vize., finite verb, grammatical part of the predicate,
separable particle, subject and object nominal syntogmas, adverbial syntagmas,
subordinate clauses ~ were s0 chosen as to be able to cesociate univocally
with them the categories of the eyntagmatic etructurs analysis which, in part,
have been more differentiated, Thus the possibility of relating the results
of degoription of the two analyses is essured, Positional analysis of the
constitusnts was accomplished with the help of e computer. Comparison of
the foreign subjects with each other and of the foreigners with the German
speakers is based on classifioation of the foreign subjeocts according to
their syntactic index, desoribed in paragraph 4.3 The purpose of the
positional anelyeis is to associate with each sentence spoken by the foreign
subjects the linear sequence of its syntactic constituents, to determine
the regularities of thesa sequences on the one hand in terms of properties
of the language of the learning subjects and on the other hand in terms of
deviations from the rules of position in relation to the local German dialect,
and to relate the results of this analysis to those of the analysis of the

syntegmatic structure of the varieties of learning.
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Although we have made a positional analysis of all the constituents,
we shall present here only the results concerning the position of the verb
(Lsee, of the finite verb, of. the grammatical part of the predicate cnd of
the separable particle)., This limitation seems to us Justified for the
following reasons :

1, The position of the verb is the most importent characteristic of the
order of constituents in German sentences.

2+ One can deduce from the position rules of the Romance languages concerned

that learning difficulties, while the order of the constituents of German
eantences ia being acquired, will relate especially to the position of the
verb. _

3¢ The rules governing the position of the verd are more mandatory in German
than those governing the other constituents, That is why variations in the

position of the verb duringz learning are linguistically betiter interpretable

than those of the other constituents of the sentence (e.z., objects or zdverbas),

4. The rules for the position of the verb maltes possible a rather precise
differentiation of all the varieties of learning. On the other hand,
the rules for the position of certain other constituents seem rather to be

of importznce for either a very low or a very high level.

The description of thé poéition of the verd is based on a corpus
consisting of 2,548 sentences meeting the following criteria :

1o The position of the verb was studied only in affirmative clauses (main
and subordinate), ithere not being enough examples of interrogative and

imperative clcuses,

2+ The corpus contains only sentences which, in addition to the verb, hLave

at least a subjecte We comsider that application of the quasi-mandatory
rule concerning the position of a finite verb in the main clause closely
depends on the presence of a subject., The presence of a subjeot makes it
easier to give a linguistic interpretation to the deviations observed, In
the sentences with no subject, encountered particularly at the lower learning
levels, the position of the verdb varies greatly. Thus far it has not been
possible to describe these variations in a systematic manner.

4+4.3 Linguistic conditions of the interpretation of quantitative results

Regarding interpretation of the quantitative results relative to
the poeition of the verb in the varieties of learning, the following three
aspects must be taken into account :

1. The differences in sentence length (average mumber of constituents per
sentence) between the lowest and highest levels of learning ;

2. The infrequent occurrence .of sentences comprising both a subject and a
verdb in the lower varieties of learning ;

3¢ The Taoct that the morphological markings of the verb increase as the
knowledge of German increases.
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Figure 4-1 shows that in groups I, II and III, sentences with up
to three constituents are the most frequente Groups IV, V and VI
prefer sentences with 2 to 4 constituents. Groups V and VI, and the HD
group, most often use sentences with 3 to 7 comstituents.
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Figure 4-1 : Relative frequency of sentences comprising between 1
and T constituents among 8 groups of foreign subjects and a group of Cermans
speaking the Heidelberg dialect (HD).

There still exists a marked difference between the two highest
grcups of foreigners and the group of spoakers fyom the Heidelberg areas
Sentence length, which increases with the syntactic level of the learning
group (in direot proportion), has consequences for the analysis of the
verb positiones It is obvious that subjects using sentences with four or
nore constituents can choose the position for the verb ; the possibility
of choice is lacking among subjects with little knowledge of German, whose

sentences, on the average, rarely comprise more than three constituentse
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On the other hand, the inoreased numbor of choices also makes the possibility
of inocorrectly placing the verb increase. But the more the verb is correctly
placed, the more one is entitled to consider that the subjects lkmow the
correspording rules Indeed, it cannot be a matter of mere chance that the -
correct position is invariably chosen from amons 5 or 6 possible positions,
Yet that is precisely what wo suppose to be the case among subjects whose
sentences are short, If the choice bears on an average of three positions,
the probability of choosing the seocond one is relatively hiszhe In such cases,
one must therefore expect a higher mumber of "lucky accidents", Hence the
average sentence length corresponding to a given learning level is a factor
that helps us determine the linguistic significance of relative frequencies.

The perticular situation of the lower groups is further characterized
by the fact that one finds few sentences among them comprising both a verb
and 3 subject, As compared to the most advanced group, such occurrences
are very rare, Groups VI, VII and VIII alone provide 54 % of the sentences
comprising both a subject and an object, as against only 12 % for groups I
ard II, In group I, there are only 13 occurrcnces. Hence the lower the
level of learning, the shorter the sentence. At the same time, one encounters
fewer and fewer sentences oontaining both a subject and a verb, Hence a
critical examination of the facts underlying the relzative frequencies is
essentials Figure 4-2 (p. 80) is a good example of thise All the sentences
(100 ) of the most advanced subject, IT-0O1, comprise a subject and a verb,
With the weaksst subject, these are present in only 2 % of the gentences.

In the case of informant SP-35, we have only two sentences with a subject.
In them the verb is found in the second and third. positions, respectively.
0f course, with any such example it would be absurd to say that 50 % of
the verbs occupy the second position and 50 # the third.

A final factor which helps with an adequate interpretation of the
data is the difference between morphologically marked and uwmarked verd Iormse
in group VIII, 95 % of the verbs have precise morphological markings,
whereas this figure falls to 12 % in group I. At the same time, it was
observed that in the three lowest groups the morphologically ummaried wverb
generally occupies the final position, often identical to the second. This
involves sentences such as (15) and (16), which we have taken from the
extracts of interviews quoted in 4.3.3:

(15) B3f saage (17~23)
(Der Chef sagt/ The boss says)

(16) malstra fo die sul® imc tBimfc (SP-12)

(Der Lehrer in der Schule schimpft immer/ The teacher at the school
is always complaining).

The problem that interpretetion of the morphologically wmarked verd
forms poses is the following : one must question whether one is entitled to
oconsider these as finite forms, which then should occupy the secoxnd position.
In our analysis, we treated them as such, for we could not do otherwise than
confine ourselves to the constituents actually present, By exterding ocur
interpretations further, we would have fallen into the domain of empirically
unverifiable spaecitlations, 07 course, ihis mamer of approaching the study
of the position of the verb in the sentence among subjects in the lower
groups remains unsatisfactory s long as it has not been decided whether
the wmerked verb form is to be understood, from the standpoint of the
speaker's communicative intention, as a finite form or as an impersonal
form that would ocoupy, perfectly correotly, the final position § the auxi-
liary or the modal verb, which normally must precede it, would then be
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understood, the speaker not having been capable of .expressing them.

Hence it would be necessary to initiate additionsl résearch én "the position
of the verb at the lower levels and on the relations with verbal morpho-
logye This study would also have to toke into consideration the euppletory
functiori of other constz.tuents, espacially of the’ "adverbs"

From these reflections, we can retain that in i.nterpreting
quantitative results relative to the position of the'.verb among speakers
whose linguistic level is low, one must take into account the generally
very deficient aspect of the corresponding varietiese
44444 Results '

1. Position of the finite verb in the main clause

Figure 4-2 indicates the position. of the verb amonb 48 subjects
(8 groups of 6 speakers each), ' Each- rectangle represents the proporiion of
sentences comprising both a subject and a verb among .the. effirmative
sentences as a whole., The slope of 98 % with its graduations, linking the
speaker on the left of the table to the ‘one on the right, illustrates the
very great differences between the levels of learning. Ag .a general rule,
the same differences are a.lso observed m reepec‘t of the ‘position of the
verb.

Save for rare exceptione, the' vex"b'mest ofteri occupies the
second position in the sentence. 'I‘o ‘explai_n thie p,heno;nenon,,‘ We -can adduce
the following reasons : A A

1¢ In the two Romance languages concerned, the verb ﬁ-eguent“ly occubies
the second position, This favors adoption of the rule for positioning the
verb in the main clause in Germen- ;- 2, The verb most i‘requentlj occupies the

o
aarond “'““'*‘"’“‘ in the sentences heard 1“' "C!‘S.-au :;ab,}ucts in ths Courss of

their verbal contacts with Germane ; 3. Most of - the subjects in the two upper
groups have aon explicit knowledge of the rule concerned i 4. It is more or .
less by chance that the subjects in the.two lowest, groupa place the verb in
the second positiones The fact that their sentences frequently have no more
than 3 constituents orsates as it were a sort .of structurczl. prassura to

place the verb in the second position.. The value for the group of speakers
from Heidelberg in table 4-9 indicates that the verb almoat mandatorily
occupies the second position. This value is appreciably hicher than that
observed for the most advanced.group of. foreign. speaksere, indica.ting the
deviation in comparison t6 the’ ta.n.get Variety. T

The value for the other groups show z decreaainb tendoncy up
to group III, after which they agaih rise slightly, The final values, which
are at va.ria.nce with the general tendency, are to be attributed to-the low
number of constituents per sentence at this levels Indeed, in them ‘the
second position is frequently the laste ~ .. .. . . -

- - .
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TABLE 4-9 : RULATIVE FREQUENCIES OF TH:S POSITIONS OF THE VIRB IN RELATION
70 THE TOTAL NUMBER OF AFFIRMATIVE SENTENCES COI'PRISING BOTH
A SUBJECT AND VERB AMONG RIGHT GROUPS OF FOREIGIIERS AND A GROUP
OF GSHMAN SPRAKTZRS FROM HGUIDILBERG.

% of sentences [ ‘
Groups* containing a subject First Second | Third Other

and a verb in relation| Position] Position| Position| Positions
to total affirmatives.

1 0.21 0.00 0.63 0.34 0.03

2 0,26 0.03 0.57 0630 0.12

3 041 0403 0.50 0.36 O.11

4 0.42 0.03 0467 0.23 0.06

5 0,46 - 0.07 0.54 0.29 0.10

6 0.56 0.04 0,67 0,20 0,08

7 0.76 0.05 0.79 0.15 0.02

8 0.90 0.08 0.85 0,06 0.01

HD 0.99 0,06 04,92 0.01 ——

* Tach group comprisces & speakers.

Let us now examine the other positions of the verb. Table 4-9
ghows that in 6 % of the cases the German speakers use the first positione
After examiming the Heidelberg speakers' data, we reached the conclusion
that the initial position of the verb is a stylistic device grammatically
acceptable in oral narration Certain speakers are quite prone to use it.
This is illustrated by the followlnz passage from a narration by HD-02
(II - 665 £f.)e The verbs placed in the initial position have been underlined:

Hens Be : hot Bun fel gewd do ¢, auscnaniseisuqc, sin sc tsum betriiperaat
Zaq? un Mntweda hot siB d¥ botriipsraat nHt Ht Bstask gommk 8 si
aiksetst e.es oda Xon dUn¥ eBt i momint n¥t helfc, hawo s¥ ksaateee

Tranglation :

Hans B, : There are quite a few disputes. They went to see the joint
production comittee, and either the committee didn't do enough
for them or was unable to help them at the time ; that is what

they said.
Ve must therefore include the finite verb at the beginning of the

sentence among the positions acceoptable Vo native German speakers ; and
this in addition to the second position of the verb, From the viewpoint of
the target language, all the other positions are therefore to be considered
as unacceptable. le can disregard the 1% of verbs in the third position,
as they probably involve an error of ltraxegy during formulation, or some

other type of deviation,
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The percentage of verbs in the initial position is relatively low
for all the groups of foreigmers. But to detemine the total number of
verbs in an acceptoble position,. we nevertheless examined all the ocourrences
of verbs in the initial position. In respect of groups II to VI, the mumber
of acceptable occurrences is so low that it is superfluous to exprees them
as a percentage, On the other hand, almost all occurrences in groups VII
and VIII werec acceptable in comperison to the norms of the target variety.
If we add these occurrences to those of verbs in the second position,
we obtain for group VII 83 i and for group VIII 62 % of verbs in an accep-
table position, The acceptable use of verbs in the initial position among
the most advanced subjects (especially IT-O1 and SP-11, cf, figure 4-2)
proves that they cre apparently capable of using this position for stylistic
purposes. This distinguishes them from the other less-advanced subjectse

Table 4-9 and figure 4-2 show that besides the second position, the
third and 211 subsequent positions are used by subjects at a moderate or low
levels In groups II and III, the third position and subsequent posiiions
total 42 % and 47 %, respectivelys This means that these 12 subjects, in
almost every other sentence, place the verb in the third or one of the sub-
sequent ppsitions. How can we explain the fact that subjects at the lower
lovels frequently rlace the verb in the third position or in one of the
subsequent positions, whereas the advanced subjects have a distinct tendency
to abandon this incorrect practice 7

In the case of verbs in the fourth or subsequent positions, these
are rather often morphologically urmarked forms in the final position.
Tis probably can be explained by semantic restrictions peculiar to the
varieties of learning. At mort, one can assume that the forsig spoakers
are observing certcin rules of focus when they place the nominal groups desi--
mating objects or persons, as well ss complements of time, place ard marner,
belore e verbe As these spsakers ere unable to oxpress temporal and modal
morphological markings of the verbs, they compensate for this inadequacy by
placing advertial complements in relief at the beginning of the sentence,
This compensation seems to lead to a normaligzation of this position facilitating
comprehension of a given message in daily coemmunications The final position
of the morphologically urmarked verd appears to indicate that from among
all the potential verb positions, the speaker will choose one that is as
"neutral" as possible and thot will thus sanable him to get his message
aoross through a sort of compromise as to the various positions., The reason
for this may be that, in case thers is am auxiliary or a modal verd present,
the impersonal form of the verb, which is also the core of the meaning,
generally takes the final position in the main clause ; foreign speakers are
then led to place a morphologiocally unmarked verb at the end, expressing tense
and mode not by means of en auxiliary or a modal verb, but by using adverbial
expressions, If our assumptions are correct, it would ensue that the ing-
truction of German to foreigners whose linguistic level is low -~ such ins-~
truction being supported by knowledge already acquired - could enable them
to formulate more acceptable sentences by introducing early the most important
modal verbs (wollen, kinnen, mitasen/ to wish, want ; to be able; to have to)
and formation of she poriect by use of the verb haben (to have),

The relatively high percentage of varba in the third position,
found in groups I to V, can, with some plansibility, be attridbuted to the
influence of the speaker's mother tongue, The verb is rather frequently
placed in the third position in statements by the foreign subjects ; that
is in conformity with the possibilities in Italian and. Spanish, in which the
subgect and the verdb can be preceded by an adverbial expression (cf. examples
(17) and (18)), but not in German :
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(17) Actualmente, el ans:le. de unidad de los traba.;jadores espalioles es evidente

(18) Giustificando la propria posizione, Bernstein trascura delle
critiche _importa.nti mosse contro la teoria chomskyana ortodossae

In Germon, in such cases, the verb must occupy the second
position, whereas the subject and the adverbial expression are placed
indiscriminately in the first or third position.

A: the lowest levels, in most instances, the following constituents
are the ones which, placed with the subject before the verb, result in the
latter being found in the third position :

1e Circumstantial sobordinate clause followed by the subject ;

24 Circumstantial complements of place, time and manner occupying either
the first or the second position ;

3« The particle do (da, dann (there) in stamdard German), which, although
an adverb of iime, quite often in the Palatine dizlect has the ritual
function of introducing discourse.

Less fraquently, an object, in addition to the subject, precedes
the verbs In 2ll the cases mentioned, the foreign subjects do not kmow the
rule of Germon requiring that one of the two constituents of the verdb
preceding the verb must be placed after it,

What would appear to characterize the levels of learning in respect
of placing the verb in the sentence (second or third position) is the influence
of the mother tongue., On the other hand, in certain instances, the position
of the verb is probably due, particularly a* the lower levels of lsamxning,
to strategies of learnings The advanced subjects have to a large extent
adopted the norms of the target variety ; this is evident especially in
exploitation of the acceptable initial position.

2o The place of the grammatical part of the predicate (in;pgrsonal forms
of the verb] and of the separable particle in the main clause,

Thas finite verd consiitutes with the impersonal forms of a verd
or a separable particle the verbal framework.

(22) dgo i¢ cmgel ¢ teadZg kapt (HD-03)
(Da habe ich gerade Arger gehabt/ I have just had troubles).

(23) iB kon di gae n¥t aktsfpdiire (HD-04)

(Ich kann die gar nicht akzeptieren/ I can't accept it at all),

(24) o8 kumt halt aa wida traf oo (HD-04)
(Es kommt halt auch wieder drauf an/ that depends).

Different constiituents can be placed outside this framework, that
is, after the impersonal form of the verb or a.fter the separable particles

In the onss of subordinats or comparative. ciauses (er hat in die Me
schrien wie ein Wahnsinnizer/ he shouted in the crowd 1ike a ma.dma.n; this
constructizn is perfectly grammatical ; in the case of circumstantial

complements (Ali hat den Deutschuntorricht sufcegeben in dieser chaotischen
Grossatadt/ AT. i gave up the German courses in &i- chaotio big oity),



-49-

it is considered acceptable ; it is mnot. considered acceptable in the case

of an objeot (Pedro hat seirmem Kollegen empfohlen das Buch/ Pedro recommended
the book to a colleague,. Hence one obgerves certain variations in respect
of the impersonal forms and of the meparable partiocle, The transfer of a

circumstantial complement beyond the impersonal form of the verb or separabl.
particle is rather frequent because typical of the spoken language.

~ The linguistic material of the present study is apportioned rather
unequelly in the sample, because ths complex verbal structures are essentially
found among the foreign speakers who are rather advanced in their learning
of German 3 the upper half of the sample alone contains 88 % of the ococurrences
of such struotures (modal verd + infinitive, auxiliary + participle) ; this
amounts to aproximately 20 ocourrences per informant. The other half totals
only 12 %, scarcely 3 ucourrences per informant, Thet is why our observations
can claim only a restricted validity. It follows also that this rule of
position is learned relatively late in the course of acquiring Gormane

TABLE 4-10 : THE POSITION OF THE GRAMMATICAL PART OF THiZ PREDICATS
(IMPERSONAL FOnS OF THE VEINB) IN THE MAIN CLAUSE AMONG EIGHT
GROUPS OF FORTIGNERS AND THE SPEAKERS FRON HEIDELBERG.

Final position | Perultimate position [Permltimate other
G followed by a subor-jposition followed positions
P dinate clause, another
onstituent

N in % N in @ N ing N in %
1 3 o.¢+ - ooo+ 1 000+ - 00.+
2 5 [.X-X.1 - 0.0+ 3 ...'E' - ..0-%
3 12 b)Y - 0 6 29 3 1
4 17 55 - 0 12 39 2 6
5 30 56 1 2 18 33 5 9
6 53 62 4 5 24 28 5 6
7 - 82 66 3 2 28 22 12 10
8 170 n 21 9 25 i1 6 3
HD 145 76 27 14 17 9 2 1

t - not celculated for lack of enougz' ococurrences
N = absolute rumber of occurrences.

Table 4-10 first gives the position of the impersonal forms without
taking into consideration the length of the santence. We digtinsuish thros
main positions, one of which, the pernuliimate, is subdivided according to
the nature of the element that follows : a subordinate clause vas. another
constitusnt, Wic ¥ oolumns Oléariy show ihie marked increase in occurrences
among advanced speakers., The values for groups I and II are too low to
permit a comparison with the other groups, The numberaf occurrences is also
rather low in the case of groups III and IV, but the upper groups provide

sufficient data,
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The columns are arranged from left to right in decreasing order of:
"acceptability of the position of the impersonal form. But we must stress
that the rule = the position of the impersonal form carmot be considered
as mandatory in Cerman, seeing that it allows of certain variations.

The occurrencee in columns 1 and 2 are altogether acceptable, Comparative
study of the percentages reveals an incressingly marked tendency to place
the impersonal form in the final position ; likewise, the positions of

limited acceptability decreases The very deviant positions (final column)
are relatively rare smong the groupse =~ = ‘ ‘

Just as in any analysis of the arder of constituents, the lensth -
of sentences will play an important role. MNany sentences of low-level
speakers are so short that they practically preclude any violation of the
position rules : _ ) L o]

(25) tanc musc gobauo (IT-12) ‘
(Danx: muss man bauerny Then, one must build)

6 8c o -
(26) muhmasasagenﬂ must s&ST 12

(27) i B haw awdito 17-07)
{ich habe gearbeitet/ I worked)

(28) ic habo fMostandc/ (SP-26)
(ich habe verstanden/ I understood)s

- A-santence - conteining only ths subject, the finite verd and an
im; ersonal verb form will always have these constituents appear in this
order (cfe (26) and (28))es We have not observed any other positions.
in order 1o determine the oxtont to which a foreigmer has learned the
position rule for the impersonal verb form, sentences that comprise
other constituents (object, adverbial expression, negation) must-be
examined :

(29) ig¢ habc pesuux ainc man  (SP~26)
(Ich ﬁa’&e einen Mann gesucht/ I looked for a man)
L
(30) i¢ bin kom bai xaidclb¥ro ('Heidelberg') in oktubde (SP-O1)

(Ich bin im Oktober nach Heidelberg gekommen/ I arrived in
Heidelberg in October).

(31) on di swaidc dax hab i¢ Boq alainc goarbait (sP-19)
(Und am zweiten Tag habe ich schon alleine gearbeitet/ And the
second day I already worked alone).

Hence figure 4-3 takes into account only sentences containing
enocugh elements for the finite verb and the impersonal verb form to be able
to form & verbal framework. Thaerefore there will zlways be at least one
constituent between these two elements, The dotied line conmects the
averages of four groups of twelve informants eache. - The lower part of this
line is unreliable owing to the low mumber of ocourrences, The informants

having provided more than three occonrranses awe indizated by o dot,

1
1



Relative frequency
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O = averages per group o= value of en informent with N>3
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internediate element) in ths centences comprising a subject.
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This type of analysis shows better than table 4-10 the extent 9
which the subjects have actually learned this rule. We have already
mentioned that Italian and Spanigh do not have thie syntactic rule. From
that one might conclude that the aspects of the mother tongue are transposed
without alteration into German. The line in figure 4-3 would then indicate
that the rule of position in the mother tongue had been disregarded and
the rule of the target language learned., In group IV, the German rule is
observed in 9 cases out of 10, but in it one still finds speakers not in
complete command of the rule,

This remark would appear to be at variance with what we paid
earlier, viz., that markedly deviant positions of impersonal verb forms
were on the whole relatively rare. But it is found to be confirmed if both
short sentences and long sentences are examined, At all events, it is
only when speakers are capable of forming sentences expressing more than an
elementary predication thet the impersonzl verb form can cause them a
learning problem.

The separable particle 'obeys the sams position rule as the impersonal
verb form. It can be separated orly from a finite verb form ; that is,
it remzing linked to the impersonal form.

Inasmuch as we have only a few infrequent occurrences of eeparable
particlés, we shall present only a few informal remarks, Apparently what
is involved here is a grommatical phenomenor. of German that is learned
relatively latees 28 out of 60 occurrences (in 4,314 sentences) are divided
among 45 speakers, which gives an average of 0.8 occurrences per sentencae.
Other research will have to be “one to determine the reasons for such a
low occu crence,

Alrmemmn Aamm e

Only in the upper third of ths forcign spsaksrs doss ons find
examples of the correct formation of the verbal framework consisting of
a finite verb and the separable particle, The other spezkers manifestly
prefer the impersonal forms not separcted from their prefix, i.e. (32)

(32) tesc fraucl i aabind widagoxome (IT~12, 71)

instead of (32!)

(32') diese Frau kommt am Abend wieder
(this woman will come back this evening).

Here we refer back to our previous reasoning, when we pointed out
that the status of the verb forms in the finzl position was unclear. If
the verb form in (32) wes intended to express a present, the particle
should have been detached (kommt eee Wieder)e If we are to consider that
an auxiliary or a modzl verb is understood, the expression of the impersonal
verb form and its posiiion are correct. I!hat would then be involved is a

defect in the verbal system.

We can novertheless state that the sentences requiring separation
of tbs verb and particle, and placing of the latter in the final position,
are apparently difficult for foreigners to express, That is why the
subjects at the lower levels appear to avoid this sort of constructione
They perhaps have a tendency to choose verbs without a separable particle
for the begimning positions of the sentences On the other hand, the verbs
in the final position are more frequently separable. We assume that the
compulsory separation of particle and verb constitutes an additional
learning diffioculty ; foreigners try to avoid the second position,
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morphological marking and separable particle whenever they use a verb,

The more frequent use of composite verbs in the final position seems to
indicate that they are not understood as consisting of a verbal base and

e prefix, the two elements being able to perform different grammatical
functions, but as lexical units having a specific non-decomposable meaning.

3. The poaition of 'the verb in euboxdina.te clauses

The results of the analysis of the verd position in subordinate
clauses are characterized hy the fact that the latter are apparently learmed
relatively late, It is avident from table 4-11 that 46 % of the occurrences
of subordinate clauses are found in group VIII ; groups II through VI total
only about 40 % of such occurrencess In the firast group, there is no
aoccurrence cf a subordinate clause comprising, at the same time, a subject
and a verb,

TABLE 4~11 : SUBORDINATS CLAUSHS COMPRISING BOTH A SUBJECT AND A VZRB
AMONG ZIGHT GROUPS OF FORZIGNZRS AND A GROUP OF SPEAKERS
FROM HEIDZLBERG : TOTAL NUMBER, SUBORDINATE CLAUSES
CONTAINING A FINITE VERB AND AN IMPERSONAL VEZRB FORI!
(= GRAMMATICAL PART OF THE PRIDICATI), SUBORDINATE CLAUSES
CONTAINING A }NORPHOLOGICALLY UNMARKED VERB FORM,.

S = Subordinate clause

S with subject and | S with finite verb S with morphologically
Group verb ?nd impersonal verb ummarked verb forme
(total number) Ore |
N in% N in%
i - - - - -
2 7 - - 6 86
3 10 - - 7 70
4 13 - - 11 85
5 27 1 4 18 67
6 23 6 26 16 70
7 26 8 3 1 27
8 89 36 40 5 6
HD 123 36 29 - -
]

A certain number of other linguistic characteristics must ba taken
into acoount, Group VIII uses in a relatively differentiated mammer
circunstantial clauses introduced by the conjunctions wann (when), weil
(vecause), wenn (if), wo (where) and wie (asg 86 % of the circumstantisl
clauses of the other foreigu subjects are introduced by wanne. This
oenjunction appears to be used by low-level info-mants to introduce temporal
end condlticnal clauses indiscriminsately - a furiher example of "semantic
blurring”. : '

Only group VIII provides a considerable example of subordinate
clauses containing a finite verb anmd an impersonal verb form., None are found
in the first four groups, Groups V, VI and VII total 26 % of the ocourrences.
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In respect of morphologically ummaried verb forms, we obtain the opposite
results In that respect, 86 % of the ocourrences are found in the first six
groups, versus only 7 % in group VIII, This result increcses in importance
when we take account of the fact that approximately 35 % of ‘all the verb
forms in groups I to VI are morphologically ummarked verb forms ocoupying
the final position, In the study on main clauses, we have already pointed
out, among the low~level spealkers, a certein temdency to place wrmarked
forms in the final position. There still subsist, to be sure, differences
between group VIII and the German speakers ; the latter use more subordinate
clauses especially, and morphologically ummarked verb forms are totally
lacking, But the tendenoy to approzch the target variety is quite apparent,

In German, the finite verb normally occupies the finzl position
in the subordinate clause, Table 4-12 indicates that the German speakars
from Heidelberg abide by this rule in 84 % of the cases, Two other pheno~
mena share the remaining 16 %, the verb occupies either the pemultimate or
the second position, as in the main clause, In the first group, the finite
verdb loses the final position owing to the adjunction of an additional
subordinate clause, a circumstantial complement or a comparative construction,
These occurrences are generally acceptable, The second group involves
solely subordinate clauses introduced by weil (because),

(33) awa iB boaflf miB ima, wail iB fints iagentwii.bl¥t (HD-02)

(4ber ich bemfthe mich immer weil ich es irgendwie bl¥d finde/
But I always try, because I find that stupid in a way).

(34) 1B duu 2ls Mmool ¢ biscl miB mi d¥n¥ unchaldc, wail (HD-04)
iB bin do as fooabaidlrin.

(Ich unterhalte mich auch manchmal ein wenig mit demen, weil ich
dort auch Vorarbeiterin bin/

P ~ te s - LY
i spsak Vo them from Vime 10 time, because I am elso iheir foreman).

The second position of the verb in sentences introduced by weil
is an increasingly frequent phenomenon in the familiar langvage, Here weil
seems to perform the same function of coordination as demn.

Taking account of 211 the acceptable positions, we obtain for
group III a total of 81 % of subordinate clauses with the verb correctly
placed. Hence, group VIII is clearly at the head of ths three most advanced
groups, The permltimate column of table 4~12 also very clearly brings out
the differences between the groups of foreign speakers, It indicates the
verbs in the second position (position of the mzin clause) in subordinate
oclauses other than those introduced by weil, The mumber of these unaccepiable
positions decreases regularly from group IV to group VIII, Almost 90 %
of such positions in groups II to VII are found in subordinate clauses
introduced by wann (when). We have alroady said that this type of subor-
dinate clauees is characteristic of the lower levels and that it performs
the dual functions of a temporel and a corditional subordinate clause, thas
is 10 say, it iuvolves an over-gensralized use of wanne Group VIII, on
the other hand, prefers to use other conjunctions and, especially, it distin-
guishe® between wann and wenn, The high frequency of the use of subordinate
clauses introduced by weil with the verb in the second position would seem
to indicate that this rule for the position of the verb iz applied, as the
result of a false generalization, to subordinate clauses introduced by
wamn, wie, wo and wenne The second position of the verdb, only a single
ooourrence of which is found smong the lower learning levels in a subor-
dinate clause introduced by wann, might be due to an influence of the
position rules of the mother tongue. But in the present stage of our
resoarch, these are only vague hypotheses.




TABLE 4-12 : POSITION OF THE VERB IN SUBORDINATE CLAUSES CONTAINING A SUBJECT AMONG 8 GROUPS OF FOREIGNTRS AND A CROUP OF CGERMANS
o FROM HEIDELBERG,

Finite verb | Morphologicelly Verb? in verb® in 2nd position| Verb* in 2nd position| Total acceptable
in final wmarked verb in final (Se introduced by (other S.) positions of e
position the final position position weil)e varb in the S,
_Group F|in®% ¥ ing’ N| ing N ing X ing ¥} in%
1 - - - - - - - - - - - -
2 - - 4 o 4 | oot - - 3 I
3 3 30 4 40 7 70 - - 2 20 1 70
4 - - 3 23 3 23 - - 10 17 3 23
5 3 11 6 22 9 33 - - 7 63 10 37
6 1 4 10 43 11 48 2 9 6 26 16| 710
1 8 3i 19 13 50 - - 10 8 17 65
8 o] 45 | 3 3 43| 48 21 24 | 17 19 72 | 81
H | 103 84 - - 103 | 100 3 2 - - 123 | 100

S = subordinate clause
+ = morphologically marled and ummarked forms
++ = the acceptable poeitions are : the final position of a marked or urmmarked form ; the permltimate position followed

] h
by a subordinate clause, a circumstantial complement or a comparative construction ; the second position of S,
introduced by weil :

+++ = not calculated for lack of sufficient occurrences,
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To sum up, we can make the following remarks relative to the learning
of the verd position in subordinate clauses :

1e Only group VIII, comprising the most adlvanced subjects, provides an
acceptable mumber of rether complex prodicates (combinations of a finite

verb and an impersonal verb form) and of different types of subordinate

clausess In addition, this group differs from the others by the use of

subordinate clauses in which the verb is correctly placed in the second

or permultimate position, This would scem to indicats adoption, by the .

subjeots of group VIII, of the position rules paculiar to the local dialect,

2. The lower learning levels are characterized by a relatively high percentage

of morphologically ummerked verb forms and by an epprecialbe yumber of
unacceptable ocourrences of verbs in the gecond position, Once again, this
phenomenon mey be attributable to the influence of the speakers! mother
tongue

3e The higher the learning level, the greater the number of verbs in the final
position, thus indicating the gra.dual adoption of the norms of the target

variety by foreign speakers.

e conclude here the study of the order of constituents in the
varieties of learning, and we now embarit on the more detziled study of the
syntactic and semantic functions of certain types of lexical unitse

445 A fow lexical and semantic aspects of the varieties of learning

We shell study in considerable detail the number of modal verbs
and prepositions used by the foreign speakers, Our starting point will te

tha nmmaﬂ':rm' nh:ﬂv;rnrx nf +31n n‘m-}ﬂsx\n‘#sn “'tl‘uC‘!;‘“"‘, -:'hc ras-.'lts Gf .'“.L‘ivh

wore pummarized in 4.3« Contrary to the word-order analysis, we shall
base ocurselves here on a division of the subjects into four groups (I-IV)

of twelve speakors each,
4¢5¢1 The learning of modal verbs

The over-generalization of a certzin form or a certain rule of
the target language during unguided second lanzuage lecrning is a well-known
phenomenon (cf. for example Richards, 1973). As an excmple, we shall study
the learning of modal verbs whose morphologically marked forms (generally
finite forms) are frequently used in combination with impersonal verb forms,
A rule of rewriting of the syntactic component corresponds to the occurrences
of the "modzl verb + impersonal verb form" syntasmas, Teble 4-13 indicates
the frequencies of use of this rule among the foreign speakers. e were
unable to take the German speakers into account, for at the time of prepa-
ration of the preosent study we had mot yet completed analysis of the data
from said eroup. This does not enteil eny disadvantages for our analysis,
in that we consider that the speskers in group IV at ell events most nearly
approach the terget variety.

TABLE 4-13 : FREQUENCY OF USE OF THI "MODAL VERB + IMPZRSONAL VERB FORM"
AIIONG YOUR GROUPS OF FORTIGN SPEAKERS

¢ R O U P

I 11 III Iv
Absolute frequency 4 25 94 72
Relative frequenocy 0401 0413 0.48 0637
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Table 4~-13 reveals a relatively high valus for group III, one
considerzbly exceeding that of group IV (cross-over pattern), Thic is the
more astonishing as a wider and more differentiated use of modal verbs by
the spoukers in group IV was rather to be expected, owing to the fact that
they are already very near the local target variety. In addition, the
increasing values for groups I and II would seem to indicate that application
of this rule ocitirmally increases from group I to group II., That is why
the decrease of 0411 % between group III and group IV requires explanztion,
To explaiu the discrepancy of group III, it appears desirable to examine
first the lexical expressions of the rule for modal verbs, The modal verbs
found in 195 sentences from our corpus are the following : kBnnen, wollen,
milssen, sollen and m8zen, The following sentences are examples of statements

from our corpus :

(32) i¢ niks kBnen sprixen  (SP-08)
(Ich kann nicht sprechen/ I don't know how to speak)

(33) bai mia ima wolc Bimfc  (SP-14)
(%r schimpft immer mit mir/ He is always grumbling at me)

(34) i¢ milit¥c mux mexcn (sP-26)
(Ich muB zum Militair/ I must do my military service).

(35) was zol i¢ mzxcn ? (17-31)
(Was 8011 ich machen? / that should I do ?)

(36) ig mBotc .es tsum tsanaacts gee SP-24)
(Ich m8chte eee zum Zahnarzt gehen/ I should like t0 80 ees

to the dentist)

TABLE 4-14 : ABSOLUTE AND RILATIVS FREQUENCIES OF LEXTCAL F.PRESSIONS
OF ™E RULE FOR MODAL VEEBRS

Modal verbs

GROUP ' TOTAL

rmen wollen missen|{ sollen| mBgen
Group I 1 3 - - - 4
Group IIX 3 9 13 - - 25
Group IIIQ 6 12 75 | - 94
Group IV 19 26 19 5 3 72
TOTAL 29 50 107 6 3 X 195
Relative 0,02 0,03 0,55 0,26 0,15
frequeno;l

Table 4-14 shows that 1) the most-used modal verbs are missen, wollen
and kBnnen ; 2) wollen and k¥men ; 3) m8zen and gollen are learned very
late and 4) mianen alone provides more thom 50 & of tho oxamples of
application of a rule, ihat is most surprising, however, is the fact that
group III, with its 75 occurrences, reveals a very high use of the verb milssen.
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If wo examine the values for group IV, we observe that milssen, wollen and
k¥nnen are used approximately in the same proportions, The high value for
milsgen in group III, which value distinctly differs from that in group IV
for the same verb (ofe. figure 4-4) can possibly Ve explained either by
partioular themes, or by specifio learning strategiess In the latter case,
the meaning of milssen is broader than that normally accepted in standard
German. ) .

Study of the interviews with the subjects in group III shows that
the cause of the frequent use of the verd milssen seems asoribable rather
to uses of particular verbal strategies than to specific themes., The following
passage, tsken from an interview with Tmds A, (SP-36), gives some idea of:

this strategy '

Tomds A. i8 Spanish, A% the time of the interview, he had been
living for 4 years in the FR.Ge 6 He had immigrated at the age of 19, He
has contzots with Germans in the course of his work and during his free
time, He attended.primary school in Spain for 7 years and arrived in Germany
as a specialized worler. He works as a welder near Heidelberg (the accent
is noted only in the instances where it differs from that of Gorman).

SP-36 1II - 55 ff.

uin bar mis indzsmfirs mus set bida anfaxye aRbaita, van i¢ komen
ue ldu, cba i¢ fRags nikse ig bfos aimo:l mus fRagan papis un dan ima
fsat, Jja:e un d>» maista, van bali mi» fRaigan seun dRzi vox wusléyu,
¢ sag , niks, suy fi’ vox o un de:? mus simfen, hs | vay du fis vox
ualédu, van koman du papis bai diy; papia |, n ? un dan fo5t, un'day ig
mus fRamn, oke ie vayn du mus fRapon papi’s, ima papid. is aux diss
fRagon papide u:iy mus Nat, :

Translation :

And the engineer told me I wasto start work again when I came back from
vacation ; but I didn’t do 'its, I only asked for the papers amd left for good,
yese And when the foreman asked me if I had already had three weeks® leave

I said : No, four weeks already. "And he complained : Hey, if you have had
four weeks' leave, you can, when you come back, go get your papsrs, the
papers, and then begone i And then I asked for them, okay, If you ask for
your pepers, you always get theme So I asked for my paperse. And I left

In this narration of a personal experience, muss appears to be,
in fact, a general indicator of the past, From a socio-linguistic standpoint,
it is not usual in German that a foreman should be odblised to say something
to a worker (indz nf:r. mus Ba:g n) or that he eh oblized to bawl him
out (mus simf n), Furthermore, a person wanting to ask someéing would
not say that he is compelled to ask it (mus fRag n), he would simply do it,
Hence muss is apparen used in the narration as a substitute for the
morphological marking of the verb tense, Therefore, its function is over-
generaliged in the sense that it covers not only ithe meaning of mifasen
in German, i.e., the obligation to do samething, but also the aspectual
and temporal system. of the verb,

The following five Spanish paraphrases of statements in German from
the interview with Tomds A. confirnm in faot this interpretation. During the
interview with Tomds Ae, the interviewer réalized that Tomds A, was using

the construction muss + impersonal verb form even when it was not necessary
in German, Hence when ﬁ informant used such a construotion, the interviewer
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immediately reaoted, saying that he did not understand the sentence and
asking the informant to explain it to him in Spanish, These requests were
taken as an attempt to overcome difficulties of comprehension, The five
paraphrases mentioned above are the following (since syntactic and semantic
problems are our concern here, we use the ordinary spelling to transcribe
the statements) :

(37) ich muss gesehen (37*) yo lo he visto
(T must seen) (T saw him)
(38) ich muss fragen (38') yo digo
(I must ask; (I say)
(39) ich muss arbeiten (39') yo trabajo siempre
(I must work) (I am still working)
(40) ich muss nachhause gehen (40*) yo tengo que ir a mi casa
(I must return home? (I must return home)

(41) ich muss zurfick nach Spanien gehen (40') yo volveré a Espafia
(I must return to Spain) (I shall return to Spain),

These examples confirm our hypotheses of over—generalization of
the construction muss_+ impersonal verb forms Only in the case of (40)
is the first person singular, present mucs rendered by tener cue in
Spanish (40%)e In the other cases, Tomis A, uses the future and the present
rerfect in Spanish. Inasmuch as we do not thus far have equivalent data
relative to the other informants using milssen with equal frequency. thesme
conclusions are of exploratory value only, However, other interview
bassages corroborate our hypothesise

MNearmhile, this anelysis is supported by examples provided by
prompted iranslations (mother tongue-German, German-mother tongue) that
we are having done (encouraged by the informal translations of Tomés A,)
by a third of the foreign subjects. In them we stress the temporal and
modal aspecis of the verbal systems To date, the survey is not completed
and we have not yut made a systemctic analysis ; but we are beginning to
have the rather distinct improssion that the lexical units (a) do not
exist and hence cannot be expressed, (bt) that they exist in pert and are
partially over-generalized (from time to time an adverbial expression exactly
corresponding to a given modal verp exists ; the former has been expressed
instead of the latter) and (c) that they oxist and cau be used in o diffe-
rentiated manners What is surprising is that the plural forms are hardly
ever used except by the most advancod speakers. The speakers often appear
to have learned only a singular form of the modal verbs they use, which
they then employ for all the personse Moreover, this is confirmed by
informant SP-36, who 2lso possesses only ons paradimm of the verb mtissen,
vize, muss. '

Linguistic anl sociolofical crguwnenis can provide a preliminary
explanation for the over-gemeralized use of miissen, From the lingsuistic
viewpoint, muss functions as an over- nereslized element and as a hidden
error, The use of muse is over-genergizea because it covers a broader
field of grammatical and syntactic meanings than in the German dialect,
And often the construction contains a hidden error, in that it is well
formed on the surface, but incorrect in respeot of its decper semantic
structure, that is, itc interpretation, The speaker inserts muss merely
to obtain a superfiocially acceptable construction. But the letter is
contextually and semantically unsuitable, The selection of muss as an
appropriate formal expression of this strategy of learning may be explained
by the fact that the forms of the first and third persons singular of
oilssen are identical (muss),




From the soociologiocal viewpoint, the over-generalized use of
miissen has three interesiing aspeots, First, it is probably the modal
verb that the foreign workers hear most frequently in daily communication,
especially during their work, But although its selection as a substitute
for the aspectual and modal system of the verb would appear to be socizlly
motivated, ite significance is primarily linguistic, seeing that the specifioc
meaning of rdssen, i.0., tho expressior. of an obligation, is unconsciously
over-generalized, Hence the sense of milssen has been only partially . .. -
understood. Secordly, the insertion of muss before the verb permits avoiding
the use of morphologicelly wmarked verb forms (infinitive) which are consi-
dered as socially negative characteristics of the use of Cermen by foreign
workers, The use of muss has then the funoction of inoreasing the social
prestige of foreign workers by "improving" their linguistic behavior,

Finally, exesggerated use of the comstruction muss + impersonal verb
form would appear to be characteristio of a particular group of spealers,
namely, those who have already acquired enough knowledge of German (even if
it leaves something to be desired from the normative atandpoint) to be able
to meat everyday communication requirements. Such spesekers have lived for
between four and six years in the FeReGe and are betwsen 20 and 30 years of
ages Their contects with Germans, their way of life and the nature of their
employment all seem to indicate that they are becoming adapted socially.

But that conclusion is to be considered with as much caution as the obger-
vation on the over-gemeralized use of milssen, said to be more often encountered
among men than among women, At all events, additional data will have to

be collected and desc.ibed before the preceding ideas and remariss can be
verified,

4¢542 Prepositions

1. Purpose and method of the analﬂis

Prepositions will be studied {rom the angle of their syntactic and
semantic functions. We shall study this clezas of lexical units because it
constitutes, with word order and inflection, one of the essential means for
expressing and clorifying existing relations between the various syntactic
units in the sentence, Hence prepositions are of great importance to the
understending of a statement and to successful communi.cation (of, Barkowsld/

Harnisch/Kumm, 1976: 65).

The purpose of our enalysis is to examine the various uses of
prepositions in the different varieties of learning. Our starting point
is the prepositions present and lacking in our corpus, and a syntactic
ard semantic description of these lexical elements, Ue shall attempt, as
in the preceding analyses, to detsrmine the lines of development of the
prepositional system by resorting to a comparison of the groups of foreigners
among themselves and with the UGerman speaksr= from the Heidelberg areae

Contrary to the mymtactic analysis, the present detailed siudy
was carried out on only 24 foreign speakers (12 Italians and 12 Spaniards) -
and on 6 German Bpeakers. The linguistic material is more abundant than that
of the i00 sentences per informant used for the syntactic analysis, We have
taken into account all the transcriptions, representing an average of 1,000
words of toxt per subject, Henoce we have taken that figure as the reference
base for the absolute froquencies resuliing from the quantitative analysis,
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This brocdening of the data base was nocoessary in the perspective of a
dotailed study of infroquent clements. As tho unit of anslysis is tho
prepositional group aud not ncoessarily tho sontonco, wo can also iuclude
in our study fragmonts of sentonces comprising prepositionsl syntogmes,
propositional syntegmas obiained in reply to a quostion, oto.,

iecs, constructions thet woro cxoluded from the syataotic aunlysise

Stertiag with a division of informants iato four groups basod on
the syatactio index (cfe 42 and 4-3.1), we solected from cach of these
groups throe Italian and throc Spscaish spoakerss Identifiostion of the
prepositional syntagmas is donc oa the basis of rcooastruction, in tho
target leaguage, of certain syntactic coustitucntse This meains that we
have coded as "prcpositional syntagma'" all the constitucnts whosc contoxt
indicntes that e proposition is roquiroed to neke thom acceptablo. Such
prepositions wore couated as missings

(42) fearc [Oepefle. (SP-04)
(fahre nach Spenien/ am going to Spain)

¥Wle have not telion into cecount the cases in vhich reconstruction of the
propositional syntecmua was doubtfuls

(43) meine kint Buulc (SP-12)
(mein Xind gohi i die Schule / het Sohulg // ry child
goes to school / is at school)

In our Syatactic description, weo have cifferoatiated drepositional
syntegnas cecording to tacir synrtactic fuaction i: tho sentonoco
(cfe Holbig/Buscha 1974367):

a) Prepositional syntesmas functioning as atiributive = joctives
(iecey Gominatod by a aominel syatagmz)s

(44) aii o&t fon dii haus (sp-31)
(dic Botten vom Heus ./ tho beds of the housc)

v) Othor propositicusl syaiazmns (fece, dominiated by o vorbel syntegma)s

(45) *omc nacx 881 (sp-05)
(kommo acch X822 / em coming to Cologne)

(46) xosic Dai uia (sp-04)
(zostet mich/Jttr mich // ocosts me / costs for ue)

For the semantic description, ogpocially important for the
ainalysis of tho usc of propositions, wo have divided propositionel
syntegmas iato the following catogoriess
2) place, aou=dircctional

(47) arbaitc ia biiro) (sp-18)

_____ *

{arboits im Bltro/ work in the office)
b) place, diroctioanal

(48) *omc su mia (SP--30)
(xommt zu mir/ comcs to my house)
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o) tomporal h

(49) g&rci ia ebriic (sp-o1)
(fertig im April/ roely in April)

d) personal/non—porsonal incicence

(50) wax® bai uniia (17-26)
(sohwor iffr mich/ difficult for me)
_¢) model
(51) sag auf doit : SpP-19)
(auf Deutsch sagen/ to say (it)ia Gormen)
£) final
(52) xnlbo stunde fic mitex (sp-01)

(cine helbe Stunde fitr Aie Mittagspamse/ o half-hour qu tho
noon breok)

g) others (comparative, osusal, pertitive, etc.)

Hith cach ocourronce of o proposition ia the learning varictios, the
correspoading somenticelly corrcct proposition of tho tergot variciy hzas
been associcted. This was done to rocognise possible extensions or restric—
tions of memning of prepositions in tho lcarning varietics, .

2. Anemltn
CET -+ 3= LU 9=

21 Propositions as a whole
Ratios betwoen exppressed ~nd unoxproessed propositions

e shall firat oxamine tho propositionanl gyatagmas as 2 thole,
TABLE 4~15 3 EXPRESSFD AND UNEXPRESSED PREPOSITIONS

Group HI\l*zprassed:':‘1 y gnexprosfgd% Total
i 143 51 139 45 202
I 243 7 : 103 - 29 345
III - M1 23 T2 17 413
v 303 94 10 6 321
HD 250 100 , o : 0 I 25

s At o e o o

20% with group IV, The Germen speakors' veluo 1s lower still than that of
group IV.. The use of prepositional syntagmes seems to play an importent
role in the intcrmodiate stegos of learning. At the upper levels, proposi-
tional syntagmas are apparently replaced by other syatactic structures.
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The proportion of prepositions oxproason markedly increases ;arom
group I to group IV, VWhoroes the group I valucs in respect of exprossed or
unepressed prcpositions are almost identiornl, 709 of the prepositioaal
syatagmas already contain a proposition in group II. Reduction of the
mmver of prorositional syatagmas locking propositions continues moro or
loss regularly up to group IV, with only 6% of prepositions unexpresscde

242 Typces ol prepositions

The number of different pirepositions cleasrly inoreascs with the
level o loarniange Group I usos aa aversge of 3 differont prepositions,
group II 5, group IXII 3, group IV 11, and tho zroup of Germa: spockers 12,

TABLE 4~-15 s IWLATIVE FREQUENCY OF XM, BEI AD l% I RELATION TO
. T

THE TOTAL ITUMBER OF EXPRLSSTD TONS °
N Propositiouns
Group ia hey . mig 2khers

I 54 27 10 9
I 43 14 11 32
IIT 31 20 15 33
v 23 17 10 45
HD 22 14 15 45

411 the groups, includiug the group of Gormaa speoalors, frogquently
usoe 1o prepositions .i_.:_u_, bei aad nit Tho;r comprise 91> of tho occurrenccs
1"1 group I, Iz is the mo.&“frocfuont preposition, followod by bei with 275

and mit with T5‘.. thheroes tho occurre:ces of in and bei ere divided
rola.hvol,/ regularly anong all the spcakers in @ group T‘tno high value of
mit is sccounted for by the astonishingly Ifroqueat use of that prepositioa
by a sinzle speakore. The lotter remexl: epplios pg woll 1o 9% of other
prepositions. Tho acquiring of propositions othor than the threo most
frequoeatly cacouwatered apparcatly occurs morc or loss at random at this
stase of learning and scems to depe:d oa vhe individual lecruing situation.

A morc marked di feorentiction sppecrs from sroup II oawerde At
the iuatormediato leeining lovels, tho throe propositions mentioned consti-
tute approximatcly dwo thirds of the total occurreacos. Tac corzospouding
value for group IV, 555, is almost identi'cal to that of thc Gorman spealiorse
In these two groups, it is notod thot 45, and 4u,$, regpociively, of the
reneising ocourrences exro cxpressed by & larze numbor of ciffceront preposie-
tiouse In grouw wo fiand tho Tollowiag propomtio.w: in (23%), boi (1TD,
Yo (13/0 9 %i‘c- ?10‘;;5’ ﬂu (uﬁa), f‘ﬂl‘ g)/a)' ad, a.uf. nach 4,0 each Wei. un

*> each), :i.s vor we@n 145 ‘erch), ab e.ls. aus, aurch, ~e1tt‘oor. hinten
ﬁ'ber (lose T T/Tc'm.ch). This ropcz"tz;y, on tho tholc is i%en’EIoaT to thet
he group of Gernan speakers, but use of tha propositions Yy tho foreigzn
Bpoal..ers deviates in nart Prom the Lorme of tho farget variciye
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2.3 Syntactic function of §he prepositoasl syntagma

" The prepositional syntagmas in the aggzregete can be divided
arcording to their syntactic function into two classest (a) those which are

part of the vord group (er is vor drei T sus lnchen gekommen / he .came
from Munich thrce days ago) and (D) Those wﬁ!oﬂ are part of & nominal group
;(ein Kollege von mir / a ocolleague of mine). The table snows the distribu-
Yion of these two classes among the fowr: learning levols and the group of
spealzors from Heidelberge. ' S , T :

TABLE 4~17¢t RELATIVE FRBEQUENCY OF PRUPOSITIONAL SYNTAGMAS ACCORDING .
TO THEIR SYNTACTIC FUNCTION

Prepositional syntagma (p.s.) Prepositional syatagma

in {the vorbd group - ; in the nominal group

Group witk preposition w/o pre-

' ) position
I 94 54 . 6 50
T ) Sl 70 : 9 81
I1I 91 - 33 -9 ' 93
v 29 94 11 100
. HD - 21 100 S 100

It is observed that the value for olass (e) averazes 90th, which means that
the majority of the prepositionsl syntosmas arc part of the verb group,
Only 1055 belong to class (b)e v sigaificant differeace is noted between
the two olasses either in respect of their evolution or of their distribu-
tlou between German and foreign speakers,

2.4 Semantic funotion of prepositionrl syatarmas

He shall study, still in comparisou with the group of German
spealters, the semantic function of prepositional syntegmas among the
verious learning levels and their eovolution in the course of loarming, Ouxr*
anelysis will be based on the oategorization iuto seven semautic élasses
desoribed above,



- 60 -

TABLEZ 4-18: HELATIVE FREQLINCIES OF PREFOSITIONAL SYNTAGHMAS ACCORDING
TO THEIR SIMANTIC FUNCTION AMONG FOUR QROUPS OF FORKIGN
SPEAKIRS AND A CROUP OF GERMAN SPEAKERS FROM HEIDELBERG

g GROoU?P
emantic funotions I II o s O 1w HD
place, non~directional 58 35 33 30 26
place, directional 15 13 19 18 19
persoaal/non personal
incidence 1 24 20 22 29
temporal 6 12 8 15 6
modal 4 9 10 7 13
fianal ‘ 1 1 4 4 -
other - 2 3 3 2
idiomatict - - - - 6
unclassifiable - 4 4 1 -

* . DeSe cdrreaponding to en idiomatic expression

, _ Table 4-10 shows that among all the foreipa spezkers, by far the
most frequeat fuaction is "place, non—cirectional". 505 of the occurrences
in group I fell into this cetegory, and still about oune third in the other
groupe of foreigmars., Among the Cerman opealiors, the "place™ fuaciion
still totals 25%. The high value in zroup I iy be expleined by the fact'
that the low=level speakers chiefly transmit concrete informeation referr
especially to places (couvatry of origin, host cowntry, nlace of work, cic.).
This hypothesis is supnortecd by the large numder of constructions of the
type preposition + proper nowi, vhich are almost twioc as frequeni in

group I a8 ia group IV.

The sementic cetezory of second importance is thet of personal/
nou-personzl incidence. by this coucept is meant the use of a preposition
serving to designate the personzl ~ or, less frequenily, the aoa-personal --
aspect of a heppening or situation (cf. Helbig/Buscha, 1974: 302)

(0eZe) Bprage mit miia (SP-20) (spricht mit mir / speaks with me ), (&zes
bai mico (SP-04) (egal fr mich zes no difference to me) , (froinde
fom maiane toxtc (IT=10) (Freunde von meiner Tochter / friends of my
daughter. ). This category registers approximetely icdenti.al velues in
the four groups of foreiga rpeekers. The velue Tor the group of dialec—
tical speal:ers is slightly higher. These fijsures apparently reflect tho
necesgity felt by the speelers, cdwring commuiication, to deline their owmn
rules and viocwpointa reletive to the happsaings and situations expressece

Directional prepositions of plase ocoupy the third rank in all
the groups. Their use is olosely linked to that of verbs of motione ILven
in group I, where few verbs arec eacountered, the majorily of the preposi-
tions of this type socompany a verbe.



The occurrences of iemporal prepositional syntagmas marledly .
increasa from the lowest to the. E;Eeet level, thereafter decoreesing, with
the group of German speakers, to the value in group I. The possibility of
expressing temporal indications without resorting to prepositioéns, a tactic
very froquently used by the Gorman speakers, is either not yet used, or is
lesa used, by the groups of foreign speakers,

Mo% uses represeant approximately 105 of the qcourrences in -
groups II to BN, ere are very few in group I.

; Table 4-19 indicates, from left to right, a distiact differentia-

tion of the semantic functions of the prepositions used. Amonig the lower

. learning levels, a small number of different prepositions serve to express
a small number of frequently uscd sementic funotions. These prepositions

then undergo a considercble extenmsion of their meaning. Thet ie what we

shall show exemplarily in respect of the preposition Dei,

Prepositional syntagmas introduced by bei expressing personal
incidence ar(e enoountgred almo?t witht):ut exoep};ion vi‘;.h voroa dicandi,)auch
as sprechen (to speak), sagen (to say), rufen (to cal), fragen (%o ask);
the'ir frequently replace ia such instances a direot comp” enent or indirect
objects This applies to such verlLs as kosten (to cost )s interessieren
to interest). Bei is also usod with adverbs and adjoctives in the sense
of the sreposition ftr of standard Germans izzal Lei mia (sp-22) (e fitr
mich / all the same to me), b#s&r bai miic (SP-04) Desser fffr mich ﬁe‘tter
for me), 818t bai mios (SP-30) (#chTecht ftr mich / bad for me).

It is interesting $o notc that sl is the conly preposiiion whose
use differs between the Italians and Spaniards. The Spandards total 82% of
the occurrences of this prepositions. On the other hond, the semantic
Tunciioas expressed by bei aro the same for both nationalities, namely,
place/nonudireotiona.l, pfa'cc/directional, ersonal/non-personal inciceace.
But their quantitative distribution is different. Among the Ltaliens, the
Pew ocourrcnoes of bei are equally uivided among the three Tunctions,
vhereas anong the Spaniards SO‘,'.’: of the oocourrences come under the personal
incidence categorye Among the Spaniards, this fuaction is almost EIwa:{B
expressez with the use of bei; among the Italians, wvhere the same frequency
is found; the proposition mit is more often found. The prependerance of
the use of bei among the Spaniards is still unexplained for the time beinge
It may involve a phenomernon of interference, a problem which remains to be

solved iu detail,
4.6 Remariis on the development of morphology and phonology

4+6.1 Morphology

Morphology, or more precisely fleotional morphology, generally
plays an important role in the teaching of foreign languagzes, especially
when the mrphslogical processes are characterized by a certain irrezularity -
as for example in the case of tho "strong verbs" of Germai, Hence partie
oular importance should be attached to Xmowledge of these phenomena during

the learning of a second language. T therefors scems aliogother indicatsd

that a study of the nnguidedvlinguiutio learning of a language should take
morphology espeoielly into accounte However, such a study encounters
several diffioulties of diverse nature aund importance,
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le In most ourrent linguisitic theories, morphology pleys an altogether
secondary role -— in contrast to its status in traditional grammar and also
in many structuralist approachese That is why appropriate desoriptive
techniques are lacking for the time being,

2¢ In the study of the linguistic learning of a language, the object is not
to describe a morphological system bui the gradual learning of certain
morphological rulese Descrintive techniques leaving these differences out
of account are of little use, just as was the case with the syntactic
analysise. The point is to find a procedure whereby the processes of
improvement, the stages of development ocan be discerned with precision.

3¢ A particularly difficult problem is posed by the feot that the subjects
do not learn only certain forms oxr osrtain modifications of forms, but
sometimes only the categories, and the different modes of expression by the
morphological systems This problem is recognized in Toreign-language
instruction and interferences are apt to be cxplained by reference to ite
Consider the difficulties frequently experienced by Germans in learning the
difference between the past definite and the imperiect, or the aspectual
contrasts in Russian, or again the progressive form in IEnglishe And though
the description of the forms themselves is often quite good and clear, the
categories they .oxpress are frequently veory imprecisce and arguable,

4e As concerns the unguided language learning of foreign workers, it is
not at all certain that the language they learn in their social context
contains the same morphologicel categories as the codified standard
languages To be sure, it is not very likely that for example in the
Heidelberyg dialect there exists a category of plurality expressed by
morphemes differing from standard Germane But it is not clearly known
vhether the different verb forms in the personal narrations express an
aspuctual cabegory or rather a temporal calegurye In Such cuses oue tends
to adopt the views of traditional grammars rather than question the actual
function of the various forms usede

Henoe on tho one hand one io faced with the necessity of studying
morphological development in ordor to get a complete picture of the most
important processes of language learning; on tine other hand, it is obyious
that such a study will turn up problems whose solution is far from having
be founde Hence aun attempt must be made to formulate a sort of “working
model" vhercby the development of morphology can be described with a
certain degree of finesse on the basis of the data collected, without any
cleim that szid description is the definitive 1ingu18t10 analysis of
morphological development.

Such a "working model", alrecady rather precise, was devised in our
research group (cf. Heidelberger Forschungspro;ekt "Pidgin-Deutsch" 1976,
chap. V¢ 240-281). Only lack of time has thus far prevented its appiication
to our data as a wholees Wc have been zble to study exemplarily, using six
informants, only a particular problem of flectional morphology, anamely, the
forming of the plural of nounse It is not yet possible to draw final and
irrcfuteble conclusions from it, but the study nevertheless permits
discerning the trend of the phenomena to be exsmined during subsequent

morphological analysis.



1, The forms of the singular do not reveal eany morphological differences
among the informants at different levels. As was to bo expected, the
singular is not morphologiocally marked. ‘

. 24 As concerns formetion of the plural, the trends observed among the
Italians and Spaniarde.differs - ‘

(a) The three Italian informants, whose lmowledge of syntax differs widely,
all simultanoously resort to three formation proceduress no marking,
by a chva, by a i (sometimes accompanied by a chva)s o tendency to
progress was discernods _ '

(b) Bach of the three Spanish speakere uses a different procedure for
forming the pluralt the informant at the lowest syntactic level lmows
only & single procedure (use of e chva as a morphological mark); the
informant at the intermediate level knows two; the one at the highest
level, three., Hence among the informants a certain parallelism of the
syntactic levels is ohserved; houever, the differences are much less
pronounced; syntactic development is more advanced than morpholoziocal

development,

3. Seeing that the syntactic level of the informants differs in part con-
siderably, but that these differeaces do not appear, or appoar oaly slightly
in the morphological field, there is some justification for the opinion that
morphological structures will be formed in the later stages of learning.

Cursory examination of the data reveals that flectional morphology
ig generally leorned late. There may be two reasons Jor thiss eitler it is
possible that fleotional morphology is of relatively little importance for
commumnication; hence it will be lesrned very lato or not ot all, just as
with certain syniascitic construciions having only slight importance for
communication. Or it may be that morphology is particularly resistant
to learning bvecause of its diffioculty. We reather incline to the first
of these two reasons; but that is finally a matter for empirical veririca-

tion.
4.6.2, Phonology

, 4 foreigner?s "pronuaciation" pleys an important role in his
appraisal by natives with whonm he speakss This is manifest, for example,
in such frequently heard judgments as "He has a funay accent", Indeed, our
data reveal that the foreign spealkers use certain Germen words in a form so
cdeviant that they can be understood only with difficulty, 1L at 2lls eeg»
/[xax/ for "Harz" (resin), or /3ema/ for "Sohmeps" (spirits). We have
devised a relatively precise procecure for analyzing phonological develop=
ment; but up to lmow it has been applied exemplarily on only three Spaniah
informants §c_t". Klein, 1976, Rieck,1975; a broader analysis is in
preparation). T

* It wes only after preparation of the present chapter that the aguthors
learned of the important and thorouzh study of Helga Huber (Huber, 1577)
on the verbal morphology of several speakers from the Heidelberg sample,
The study oonfirms the principles of the hypothesis advanced here. The
lover and intormediate learning levels have little or no knowledge of
morplhology and hence can be regrouped ianto a single level from the norpho-
logical standpointe It is only among the most advanced speakers that the
begimings of an inoreased morphological éifferentiation are found
(of. Huber 1977: 103 f£f.).
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\ The basic idea is more or less the followings an underlying form
("lexical wnit"), expressed variously acoording to the different varieties
of learning (standard German, the dialect, otc.) is associated with ell the
pronunciations of a given word, esge Arbeit (work)/ abai, arbai, asbai,
arbait, ebaite Phonological development will then be described by reference
to this hypothetical lexical unit, the choice of which is relatively
aerbitrarys For various reasons, we have chosen the form of a standard
German as the lexical unit. Hence the lexiocon contains units such as

naps, getn, manjaft, marikt, jraiben, harts, fislaict/, etce "Transposi-
tion rules" then permit altering these forms into actusl "surface norms®,
GegZey [marikt/ into /mat/. PFrom the formal viewpoint, these transposition
rules are rules of transformation, w.itten in the notation of the gencrative
phonology, but in part without notation of the pertinent features (it is
evident that /k/ can be considercd as abbreviation of a combinstion of
features, vize, / +oon8, essf)e Ho attribute the same rules of transforma~
tion to all the varietieses A probavility value is gssociated with each
rule (of, in this connection Klein, 1974 and 1976)s Differences among the
varicties are reflected in the diiferent probability wvoluess In thoe
"standard German" variety, all the rules have the value 0 ("never applied"),
since as concerns this variety the actual surface forms are identical to
the lexical unitse Thereafter we shall use o simplified representation in
which we note only the rules whose probability value is other then zero.
The rules are ot ordered; we have numberecd them for greater clarity.

The development of vowels is described by five ruless

(1) f v v
i 4 long - long
o # e - S—— P— -———
(2) v v
4+ fronted ) + fronted
+ rounded ~ rounded
L - R _
(3) -V v
4+ high — + high
(42) ?  — ©
(4v) @ — 8/ r #

These rules can be paraphresed as followss long vowels are shortened, front
vouels are delabielized, Jet/ and Jos/ are lowored (and simultaneously

v amad)  Aha mEd AT A wwmeenl LAl ) $6 Fuantad and Tasannd Inw +ho Mal
AW A ¥ VAMADW ' VLAV  UHIL VAL WO LA 4 A2 ] \VM'W[ da? Ad VAUV GEAVE BWITWE W Sed VaA W s e SGYE

position before re Rules (1) and (3) have an identical probebility among
the spealker studied whose linguistic levels considerably differ elsewheres
This would seem to indicate that the vowel system remains relatively stable
during learninge It constitutes from the start a good approximation of the
vowel system of German,



-1 -
The consonant rules,' on the other hand, are more complex and
rather variablet

(5) ¢ — g/ £

(8) bt —— g s
(7a) v —— b/ as absolute final
() Vv e w / olsevhere
(8) Z 3 B _
(9a) 8 ~——z/| ¢
‘r——— + sth
CQb) 8 — h/__ #C (only among the Andalusian spealkers)
(lOa) j — 8
(v) [ .as/) v fF L
(100) [ [..C
(10‘1) J/ 7 tf/ .-—-v
(11a) ¢ —— X
(11v) ¢ —— B
(22) x —— k __#
(1%2) h —— «x
(131)) h ——— ¢
N C
(14) u _
—_— in which dlis a variable for labial,
& - |X]| dentel, velar :
(15) 1—-—» v/ __C only anong the Andalusian ppeakers

(C = consonant; V = vowel; N = nasal)# = end of syllable; -~ = negation)

Rule (5) = dropping of a consonaut at the cnd of a syllable - is certainly
t$he mest radical, the more so as it may be repeatedly applieds It leads
o ‘fofms such as_/froi, mat, sna/ for Frennd (friend), Marit (market),
Schnaps (spirits). This dropping is somotimcs accompanied by a slight
compensatory lengthening of the then~final vowel, though said length does
not attain that of a long voiel in standard German. Loaving aside a
pronounced extra~linguistic variability, the probahility of application
of this rule depends essentially on three linguistio factorss

- {a) the nature of the consonantt e.Sey Ty // ' ) are rarely dropped;
4

(b) preceding applicetion of the rule (several applications e.re. less
probable);

(c) " the following sounds
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5. SOCYAL CONDITIONING OF THEG UNGUIDED LEARNING OF A SECOND LANGUAGE
BY INMIGRANT WORKERS

The aim of this chapter is to identify the socizl footors governing
the learning process in QGermen, le shell first define & frrme of refercnce
enabling us to study the connection between the soocial situation and the
linguisgtic situstion, Uithin this fremevork, we shell thereafter summerize
the results of our sociolozical analysis. The desree of correlation between
the diverse factors and the linguistic data will serve es 2 oriterion for
determining vhich factors foster or, conversely, hinder the learning of a
second languege,

5¢1 The unguided learning of German eg e sociel process

L o general rule, the only possibility that immigrant vorkers in
the F .G, have to learn German is not pexticipation in courses of instruc-
tion - there exists no legal entitlement to courses, as in Sweden -~ but
confrontation writh a Germon-speziking environment, That meons that the
unguided learning of the lansuare is a socicl process. Among the sociel
-factors intervening here, one can differenticte (1) factors concerning the
personal conditions of learning, e.g., the training factors, and (2) factors
concerning the context of lecrning in the F..l.G., 6.z., the contact factors
(ef, chepter 2). These two groups of factors determine the learning level
thet the foreign subject has the posscibility of sttaining, Favorable social
conditions facilitate lecrning, unfavorable conditions hinder it,.

A rouzh anelysis reveals initially thatthe learning conditions of
immigreat wvorliergs are unsatisfactory as & general rule., This is revealed
straight avay by an outline of their social situaition : +the netional and
international effects of the cepiteligt economic system end the division of
labor =zt the international level resulting from it compsl immigrant Uorkers
40 gell their lzbor potentizl cbroad in order to provide for their subsis—
tence, Serving as a contingency buffer ani reserve army for incdustry, they
vork at ill-peid, unpleasent end to & large extent mechanical jobs (cfa
Geicelberzer 1972, chap. IT end III and Nizolinalkos 1975 : chcp. IV). The
corolloxry to economic exploitetion is social discriminstion, This situation

has the following consequences 3

-immigrent vorkers are torn from a rurszl-aree or small-town pro-
fessional and cocial structure to face, without preparstion; the
conditions of production and existence preveiling in large cities
and industry.*

-Jt follows thet 3

(a) they are torn from social conditions offerins security (family,
friends), vithout beins able to find enything to replace them
in the country of immigretion. They meet with the massive
prejudices of the German population, doubtless e:xplained by the
difference in socializetion, cultural background, and ths fact
thot e large proportion of the German population does not
clearly understand the reesons for the hiring of immigrants,
nor the policy followed in this regard hy oapitel end wvisus
the immiprant workers as competitors in ths laovor market, wage-
loverers, eto,

# 'le ore considering here only the typical social changes in the situation
of immisrant vorliers, Of course, some mey become established in a rural

area and work in.agriculture,
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(b) they find themselves incorporated in productive processes that
are largely stendardized and hence poor in communicativity.

These factors lead to loss of gelf-assurence, separation and isolo~
tion (of. Borris 1973 : chap. VIII); rather frequently also, the immigrant
reacts to this situation by consoiously returning to his national growp in
the host country. Social isolation entails isolation from the standpoints
of language and communicetion, It is obvicus that such conditions are very

unfavorable to the unguided learning of Germen,

5¢2 Correlation between linguistic factors and sociel fastors in the
learning of Germcn by Spanish and Italian workers

50201 Method

To determine the connection between linguistic end sociel factors,
we proceeded as follows (a detailed presentntion is to be found in
"Heidelberger Forschungsprojelct *Pidsin-Deutsch'™ 1976 : chopter VI 283-351):

Using the date provided by exploratory interviews, participent
observation and related sociological fields, we selected the social variasbles
concerning both the individual conditions of the sponkers on the date of
immigration, and their social context in the F,R,G, [For each of the 48
speekerc examined, we correlated the variables with the subject's "symtactic
profile" level, i.e., his renk on the speakers' scele in terms of the syn-
tactic index (cf, on this point 4.2 and 4.3,1), The link DLetween syntactic
level and social faotors will be measured by uss of +the association cwiteria
V) and r (cf, Benninghaus 1974 : 230-256).

e shell present dhe variables in what, according to owr recesarch,
is the decreasing order of their importance to unguided second languzge
learning, For a more “"spaken" presentation, we refer in part to groups of
opealers esiablished in terms of the syntactic level., For the sociological
enelysis, the subjects were divided into three groupa of 16 speciers each,
group C comprising the speakers whose linguistic level is high, group B
thogse at an average level, ond group A those at a low linguistic level,

52,2 Rlesults
1., Leisure-~time ocontaots with Germans

: This varisble presents the greatest correlation with the syntactic
level (':) = 0.64)s The spockers vith many oconteots cre found et the top of
the syntactic scale; those with few contacts exre part of group A,

TABLE 5-1 ¢ DISTRIBUTION OF THE 48 SUBJECTS ACCORDING TO THE THRED
SYNTLCTIC LEVELS AND THE “LDISURE-TDIS CONTACTS WITH GERMANS®
(TABLL OF FREQUENCY)

Tew moderate many n

6 5 5 16
8 8 - 16
15 1 - 16
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Figure ©~1 : ‘histo~ram i

thet enswres p high level of lemrning is living with a German
pertner, Throush the latter, moieover, contacts with Qerman relatives or
friends are established, It appears that relations with a German partner
inorease the immigrants'! possibilities of integration and also their desire
to integrete, In reality, only a minority of the immigzrant workers enjoys
such a gitvation, Among 60, of those interviewed, contacts are limited to
the cirict minimum: erchanged greetings vith neighbors, the few -spoken
words required for melking purchases, ett., Found in this group ere cll those
housed in company lodginge and vho live in & sort of ghetio. Iourteon
individuels have nevertheless manapged to have peripheral contacts, with
neighbors especially, vhich elready has positive effects on learning .the °
language ¢ they are part -of groups 3 and C.

Let us say that, penerally speaking @

- none of the subjects questioned meintains contéots vith Germen
collearues during his free time;

- agide from the immigrent vorlerc living with a German partner, the
subjects ueel: setisfaction ¢ their needs for contact irdthin the
circle of reletives and friends of the same nationality;

- male immigrant workers !mou hardly eny situations enebling them to
esteblish contact with Germens, end this is even more the case with
female workers,

2. 4ge of immigration

This variable is the second in importance (3 w 0.57; ¢ = 0.56).
It involves an inverse reletion s the greater the age of immigration, the
lower tha level of languhse’ learning.. The average ame of immigration to
the F.}.0. of the ten speckers with the highest syntactic indexes was 20,
On the other Nand, the spealers \ho.orrived at the tge of 40 or more are
pert of group A, Those vho were betueen 25 and 35 years of age on arrivel
form a relatively compact group ifi ‘the middle., It therefore sppears that
the conditions of learning are perticularly favoreble when the foreipn
subject arrives young in the F.il.G. (up to age 23 cpproximctely), and
partioularly unfavorable vhen he arrives at age 40 or more, lle should not
jump $o any comclusions about neurologicel or cognitive conditions = 6.5y
thet the learning cepaocity decreases with age -, although that cannot be
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Figure 5-21 Distribution of the 48 immigrant workers according to syntactio

index and “"age of immigretion” (the asterisks indicate oubjects
having lived in the F.R.G. for less than 2.4 years),
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ruled out, In reality, certain factors of the social context vary with the
age of immigration, especially the contact fectors. The result ic the
following picture ¢ those vho arrived young are more open to contasts and
more oapable or more desirous of adapting, vhereas older individuals are
rather discriented and tend to withdraw,

3, Contacts with Germans at the place of work

Given the few possibilities of contaots with Germans during leisure
- hours, the place of work still offers the best opportunities for communica~
tion with natives, The correletion betueen the level of learning end this
varisble s 7) = 0.53. It appears that the importance of contacts at the
place of work depends in each coase on the following factors :

a2) Type of activity :
The gvaator the obligation to collaborate at the place of worl, the
grecter the commmnication @

- jobs involving different sequences foster commnication (e.z., hand-
crafts, the use of several machines, eto,)

- likewise, jobs requiring a prior agreement (e,g., construction work.
site assignments)

~ service trades intensify communication (e.g., chauffeur, hair-dresser,
cool:'s helper, etc,)

b) Type of employment
= the requigite condition for contaots is that the immigrant vorker
find himgelf solely amonz German colleagues;

- quite often, noise, accelerated ccdence, prohibition of conversation,
piece work, isolation in space of the work position, etoc, prohibit
any oral commwmioation,

¢) Vorker's position in the enterprise

- foremen are usually obliged to commnicate more often, e.g., to break
in newcomers, chedk irork done, etc,

- company interpreters, i.e,, bilingual immigrant vorkers serving as
intermediaries betireen foremen or supervisors and immigrant workers
with limited lmowledge of the language, must also commmicate mare,

During perticipant obpervation at the enterprise (a detailed presen—
tation on this point is to be found in "Heidelberger Forschungsprojelct
*Pidgin-Deutsch'™, 1975 a 3 chep. 4), it vas found thet, in general, tae
German and immigrant woriters commnicated only in conneotion with the work.

Only 2 small numher epolre an sublests not rslated 4o the work, the barrier

disappearing only when favored by long prescace or & promotion in the
company .
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TABLE 5-2 3 DISTRIBUTION OF THE 48 SUBJECTS ACCORDING TO SINTACTIC
LEVEL AND “COGNTACTS WITH GERMANS AT THE PLACE OF 1/ORK™

(TABLE OF FREQULNCY)

fow . moderate meny n
- 4 12 16
4 6 6 16

10 3 3 16

14 13 21 48

few moderate many

fl

Figure 5-3t histosram
relative to table 5-2
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4« Professional qualification acquired in the country of origin

This varizble and the following one (length of school attendance)
tale into eccount, in learning of the langusge, the initial situction at
the time of emigration., This variable presents a low correlation to the
level of learning, In the ocses studied, D a 0,42, Three fourths of the
subjects questioned vere wori:ers "with initiation" or "untrained", Those
considered as untrained are all the subjects who had vorked as pessents,
day laborers, housewives, To the "with initiction" group of workers belong
those who, in their country of origin, most often in small businesses, had

~v- -

hod the benefit of o poxrdcd of inltintion o apprenticsship. No diffarsucs
in the learning of syntax vas found between the two groups. On the other
hand, the syntactic level is diatinotly higher omong eltilled wrorkers, Most
of these belong to group C¢ It is likely that these worlkers, clrexdy
familier vith the industriel world, f£ind their bearings more easily in the
host ocountry and thus adapt better to the sociel and lincistio situation,
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N

5, Length of mchool attendance

The corrslatich with the gyntactic index is oo follows § = = 0.33
7 = 0,35 The speikers withont primidry school training are part of group A,
Those- who trent- heyond-primary -s6hool re—in-most-oeses found in groups B and
C. The syatactico level inoreases.irith the length of school attendance, the
correlstion being spproximately linear. - . :
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Figure 5-53 Dﬁm of variances Distribution of the 48 immigrant workers
according to synteotic index and "length of school attendance"

(the asterisks indicate subjects having lived in the F.R.G. for

leas than 2.4 years).
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6. Llength of regidence
Off-hand, no corrolation is found between the length of residence and the

linguistic level attained. The rise in the syntactic level is not at all pro-
poxrtionate to the iength of residence; it appears instead that after a certain
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Figure 5-6: Distribution of the 48 immigrant workers according to ayntactic
level and “length of residence" (the asterisks indicate subjacts

having lived in the F.R.G. for less than 2.4 yeazs).
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beoomes set, or "petrifiea", at a certain stage. The following observation
is interesting: if one considers the subjeocts having resided for less than
two-and-one~half years, one finds that their place in the syntactic scale is
leas good than that of subjects in a comparable, or even less favorable,

" sociaY situation,* But who héve' 1ived-Fora longer' period of timé-ih the
_FeRoGe The low syntactic level of the former would seem to relate to the
-shortneds of théir Pesideice. ! This meniféstly maens’ that-duwring: the first
tuwo or three years, gll the subjects make progress in syntax, Following

- thid slage oI” elaboration, they- stabilike- ot a-particuler level, those
height depends on such factors as "contacts", etc. The speakers having
favorable learning conditions resch a higher level during this period than
those having unfavorable conditions. Once the syntactic level stabilizes,
it appears that it cannot be dynamized unless certzin socizl feotors change
(eege, promotion, entering rolstions with & German partner).

v

L]
- .~

Te Sex

The method of analysis used revealed no d\ii‘fé?;ences betwveen men and
vomen in respect of gyntactio: levels. Doubtless working.-and living condi-
tions have o moried an effect that the differences linked~to séx are
obsoured, - E

8. Housing

—— >
- ~

The correlatlon betwoen thic veriable and the syntectic index is
clears = 0,444~ Pespife the ghéTto-tendency, in builfings or neighborhoods,
workers living-in- privste. cuarters have nore-pesoibilitiew of contact than
those in centers ("foyers") where tley are oolledtively 1édged, e "Ffoyer"
situation, by the mere fact that puch housing is reiegated %e.qutlying
districts, entails & sort of "iithdraval from the world” (Jorris: I973: 138),
an isolation.. THus workers houscd ot suchoniers are alwo the ones with the

lowest syntactic level, -

cwe mes. . aee o oea P -

So much for vhat cen be said of ‘the. explanatory volue'of the
different social variables in resp&ct of “langumge- leerning, it being clearly
understood that relations of vausality cennot be founded on such.research,
but only the observance of connections, T

53 Summary o o

The detailed investipntions of the finel paragraph confirm on the
vhole the overall enalysis slzetched in the beginning, To be sure, immigrant
workers occupy en irreplaceable position in production, but the measures
relative to infrastructure (e.g., in the fields of housing, training and
health) directed toward reproduction of their lzbor potential ere limited
to a minimum, They are to @ large oxtent excluded “"from the development of
social relations, from inter-personsl relations, from the erpression sooiety

ives itself in law, politics and culture and their ingtitutionelizetion"
E(,Barkoxml:i/ﬂarniach/mm 1976: 42). Thus the mass of immigrant workerc oan
roquire only an insufficient cepabilily of inveraction, and by the same
token is incapeble of defending itself against discriminetion and of
fighting for its rights. Henoe a necessary,-thouch not.sufficienf, condi-
tion for changing the intolerable situation of immigrant workers consists

in giving all of them the possibility to learn German in courses of instruo~
tion that take their socio-cultural situation into account,.
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6« OONCLUSIONS AND RECOMMENDATIONS

- In thiu ochapter, we propose to summerise a few practiocal conclusions
reached in the light of our socio~linguistic research., Their subject is the
conditions that must be fulfilled if the lanpuage irvgtruction of immigrant
workers is to be really effective., These oconditions are both socio-political
and linguistic: wsocio-political in that the successful teaching of & lan-
guaze depends on a social and politicel framework that juridically fosters
the learning of a foreign language and positively influences approaches to
learning; linguistic in thsat the subjects' unguided linguistioc level end

the specific laws for acquiring a second lamgusge must be emply !mowm in
order for judicious and effective instruction to be formulated, But on the
one hand we are obliged to begin with the mirsretion of workers as a fact
ageinst vhich we cannot but react (cf., however, our political assessment of
this mattor in Heidelberger Forschungsprojeit "Pidgin-Deutoch" 1975at 12 f£f.);
on the other hend, thouch wre cannot go on to an arrancement of the linguistic
materials into curriculz, we cen adhere to a few linguistic facts vhich, in
ow opinion, ebsolutely must be retnined vhen the currioula are formulated,
Such is the framevwor’: within vhich the following remarks are to be considered,

6.1 Bias factors vs, contextual factorc

Due reflection must precede any proposal eimed at transformings the
lanmuape-learning asituation of foreiga workers., Such reflection will bear
on determining vhere transformations should intervene. In the case of
fareign worikers, should they ocour at the level of bias factors (individual
conditions of the subjeots, such &5 mother tonzue, age, social origin, eto.)
or rather at the level of gontextual facters (factors constituting the
loarnins environment)? (ot is the most favereble way to influence the
learning situation? Ouwr scciological analysis hos shown thet only foreimm
worcers who have contects with Gormans (whether during their free time or at
worlz) adequately learn the local variety of their entourage., Hence Bocial
distance with respect to the Germen environment is manifestly the chief
barrier to successful learning of the second langusze. The importance of
the "age at the time of arrival” factor litile changes anything here, for,
as concerns the basic issue of this social distence, aze can be considered
as 2 mere "contact filter", offering the youny & grester chance than their
elcers of overcoming the contect barrier.

In the case of immigrant workers, it is eemsy to associate an improve-~
ment in the learning siturtion exclusively with e transformation of the
context of lesrning, As opposed to the  ccse with intellectuels ond indivi-
duals belanging to the middle stratum, learning motivation depends less on
various paychologiocsl conditions at the individusl level (these bias factors
could be influenced positively) than, in en altogether decisive mannor, on
the initial socizl anc legal situation, If this situestion is transformed
positively for the individuals caoncerned, & favorable influence even on bias
factors as stubborn as age and edunostional level can be expected, Murtherw ...
more, it should be clear that sunh factors, the seme as the mother tonzue,
&re noi merely "{trancformable" but cen be positively influenced throuzh the
medium of the learning context, Hence oraation of an improved learning
situntion imnlies a tranaformetion ¢f conlsr” 4 feovors, which, in turn,
cen help to lessen the iufluence of bias fak ..oe,

6.2 The oonditions for transformins the context of lsarning
In the introduction, we heve already mentioned that the feot of

learning & second language without guidance did not mean that command of
said lenguege wes ipso facto iess good. To the contrary, all the experiments



-concucted with subjects optimally "immersed" in a second lenguage indicate
thet langusge learning acquired through frequent end intensive contacts is
better and faster than that aoquired by the use of manusls., One eltogether
decisive result of owr anazlysis is thet the great majority of the subjectsn of
our sample hove no contect, or ot best infrequent contact, with Germans ~ the
most favorable situation still being the necessity for cooneration =t the
place of work, Opposed to this is the relatively good command of the lan~
guage by a feu; this command is due to intensive and intimete contacts with
Germans, a circumstance normel for people belonging to the middle class, but
not customary in the case of foreign workers {(cf. chap.5).

Since good relations ere the exception and perturbed relations the
rule, one cennot leave solution of this situation up to the individual; to
the contrary, it must be improved by means of a guided intervention:
instruction in Germen can, in this situstion of perturbed contact, perform
such a role, since it offers at o formel level, the mesns (gremmatical rules
of Germen) and, from the standpoint of content, the verbal strategies vhereby
the social end intercultural impediments to direct communication betiueen
German and foreign workers can be eliminated (cf, also Berkouski/Hernisch/
Kumm 1976b).

In this perspective, the ingtitutionalized teachins of German,
Qispensed at all levels, constitutes a requisite, though non-sufficient,
condition for transforming the social situction of foreimm workers. However,
the reality that we observe in this regerd in the F.R.0. must not be lost
sight of: the right to instruction in the langusge does not exist, and at
the Ltnder level, there is no compulsory and uniform legislction permitting
the reguler offering of courses. Only institutions such as the CQoethe
Institute and the popular universities contribute to such instruction, but
what they offer differs resionclly end, in the aggregate, amounts to very
little. The central institution in this field, spocizclly founded Ly the
Hest German Government and concerned vwith teaching German to immigrent
workers (the Sprachverband Deutsch flir ausl¥ndische Arbeitnehmer e.V,) .
ctated thaet, so fer, it has inatructed 10,000 individusls in Germen, This
corresponds to 0,6;> of the total population of foreign vorkers living in
Germeny at the present time. Little has chonged since publication of the
Federal Hinistry of Lebor report (1973: 31) indiceting that more then 7055
of the foreign workers ecquired their !mowledge of the languare ot their
plece of wor!:, vhereas only 6 of them have had courses of instruction.

The languese-training polioy practiced in Sueden is diocmetrically
opposed to this situation: since 1965, foreigmers havz had the right to
tolke languece courses free of chorpe, According to the declerations of the
Swvedigh lMinigstry of IZducation, more than 150,000 individusls followed
Swedish-lansuage courses betueen 1966 and 1970 (Swedich linistry of National
Educetion (1577: 36)). This represents 40f» of the immirrant vorkers
presently living in Sweden, or 150/ more then the bLonefiocicries of the
lest~-Cermen institution (and it must be remembered that there =re ten times
nore immigreant worlkers living in the I'41.Ge than in Sued_en). Since 1973,
Sweden has had a law providing that immicrent woriiers have the right t6
follow, during their paid worlk-time, courses in Svedish for 240 hours,’
Since ennctment of this lav (which dates from the swmer of 173), mor'e
Vhan 26,000 immigront workers have availed themselves of it (Swedish,’
Ninisiry of Nationcl Eduocation 1977: 44). If this number is zdded to tlhab

# Tpanslatorts note: If the other fimres (10,000 end 150,000) are ‘correct,
this should read 1570;. (or 15 ti‘ies more),
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of the total nwiver of partioipents for the period between 1966 and 1570,
and ve assume that, between 1970 end 1973 epprox:imetely 100,000 additional
individuels heve talken the courses, the conclusion i~ reached that ot least
705. of the immisrant workers currently living in Sweden must have talken
lansuare courses,

As opposed to this, Jjudging by the fisuwres thet we Nere furnished
‘for the entire F.R.G., the fact muat. be recognized that at most 105> of all
foreirn workers have telien lenguage courses (of. ebove toble 1-2 end the
figzures of the Federal association). Considering different socio-linguistic
levels, we heve attempted to show in this report vhat the consequences were
vhen, on the one hend, langucge courses are not institutionalized es a ripght
valid for ell immigrent worlters and, on the other, direct communication
betieen German and foreign worlers is, as a rule, perturbed, The great me-
Jjority of the subjects studied in this report have only & very reduced
gyntactic snd lexical repertory in the foreign lenpguage., Such indicators
of assimilation of the local dialect as formation of the morphology and of
temporal and modal systems, the learning of word order, the differentiated
use of main znd subordincte olauses, of the pronominal system and of prepo—
sitional syntermas ere found only in embryonic form, To be sure, one cannot
Jjuise from & purely linguistic stendpoint the extent to vhich, by use of this
reduced linguistic repertory, certain wvants or requirements can be m~';
neither do we question the clear faot that rudimentory understonding can be
assured betweon Germans and foreigners, seeing thet native speelzers have
learned, by prectice acquired over the years, to supply missing elements of
the pidginized structure throush communication routines having their owm
norms. The reelity, which we have frequently seen reflected in the cource
of our three years of investigation, shows that foreipn workers vith precti-
cally no command of the second lenguare (they constitute the grezt mejority
of our sample):

1, &are eble to make themselves understood by only & very small
number of interlocutors;

2. do not possess, in the foreimm language, the ability to malte
©  long, coherent gtatements that can be understood by enyone;

3., con express themselves on only extraordinerily limited subjects;

4. do not possess the verbal technicques of ergumentation (for
asserting their righta), of maling contact (for ertioulating
private necds), of expressing feelinzs (to commmicate pein,
interest and joy - but also discetisfaction), such technicues
being necessary for muastering the social and individual situation,

As concerns the latter point, certainly no one will require that
instruction in German "impose on the misrant edults undergoing treining &
rhetorical and normetive languege that would be foreign to their daily social
environment" (Unesco 1977, Recommendation 16, p.21), but it is clear, es
confirmed by numsarouc recordin;s in owr corpus, thet with a greatly restric-
ted grammaitical and lexical repertory it is very difficult to argue, make
contacts, swear, or tell jokes, But that is precisely what everydsy commu-
nicetion consists of, Owr linruistic enalyses have sufficietly showm thei
vhet is lacking is the elemeniary iinguistic tool for truly living commnica~
tion - such\commmicaetion being the condition not only for esteblishing
contact withi someone, but for maintaining it, Development of such verbal
prectices will net be possible until the microcoam of basic morphological,
lexical, syntactic and semantic rules, vhich we have been able to study only
in part, hovq been mastered, The reel situation must be contrasted with all
the games of yeflection found among intellectusls: in such games, pidginized
varieties (greatly reduced) fasoinate, for they constitute auxiliery inter-
national 1mMes end By the geme tolen are en efmnomic means to rapid
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mactery of punctual contacts: furthermore, any long-term effort aimed =zt
obtaining & commend of the language conforming to the tarpget variety is
taxed with lumury or mere adeptation, The reolity, as met with emong
families, for instance, is & prime souwrce of conflicts, Ioreigners! children
as fluent in the second lanpuage as in their mother tongue are ashemed of
their perents when they hear them spesk Cerman, Irequently, feeble command
of the seoond lenguage is, within femilies, a factor of alienation,

Consequently, regulation as practiced in Sweden oonstitutes a most
urgent requirement for the situation of immipgrent workers in the F.R.C.
Such regulation should provide for an epproximately ecuivalent number of
hours of instruction, legelly guaranteed, and available, without exception,
to all foreign vorlkers during their naid vork~time. That suoh instruction
should be given during paid worik~time bas been proved by numerous analyses:
individual motivation to follow courses of instruction duwring free time is
too poor; furthermore, the vor!: load precludes lony~term pcrticipztion in
such courser, Finally, the fact must be stressed that it must be expressly
1 ommended, by mezns of detaoiled information, to &ll those arriving in the
Pe.ioGe that they aveil themselves, immediztely on arrivel, of their right
to instruction in the lansuege, One of the moct difficult problems of
langusge teaching to immigrent workers who seldom hove been living for less
then 5 years and frequently for more than ten years in the F.l.G., is that
it has to correct deep~rooted errors, sementic blurringe, fossilized over-
reneralizetions and structures of learning., The effectiveness of instruction
in the lan~uege ill be doomed to fzilure as long &s speciel teaching
concepts have not been developed for overcoming fossilization end rooted
erroneous routines, As these constitute the negative phenomena ettending
unguided foreirm languame learning that hes been allowed to develop naturally
(it being possibie to consider such phenomena in some respects as the faith—
ful reflection of a perturbed contact situation), the inctruction reserved
for immigrant woriers must be started as oeavly o= pessible, Dut for the
majority of those vho currently live in the F,1.G, and might follow German
courses, the object is to complete the lmowledge they have of the languape
and to a&void erroneous developmenta,

The Unesco oonsress of 1977 on the language of fcreign workers
recommends thet the governments concerned have resecrch done "aimed at
discoveringees.the means of motiveting migrants to go beyond the minimal
level of use of the second language, so as to avoid 'fossilization' of said

language" (Unesco 1977: 20).

It appears thot at present, in the I.R,0., the chancec ere slicht
of realizing & widely diffused program of instruction through vhich the
linguistic lmouledpe acquired without guidance by foreign woriers can be
completed and corrected, Althoush, according to certain estimates, appro:i-
mately %two thirds of the foreigners currently living in the F,R.G. will
remein there permanently or at leacst until retirement age, the lest German
Government still refuses to consider the I',i1,G, &3 a country of immigration
and therefore to shou.der the oconsequences resulting from the existerce of
immigrants, The most recent governmental projects relative to an overall
policy in matters of the employment of foreigners (Federel Ministry of Labor
and Social Order 1977) indicate that a future hardening of polioy in this
£is1d 15 4o be feared, Hnereas there is no governmental plan to provide
for immigrants® right to instruction in the language, as in Sweden, there
i5 on the-other hand on attempt to see whether foreigm worlkers, on the
pretext of insufficient knowledge of German, cennot be deprived of improved
legal status in respeot of their residence permit,
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It is clear that, for immigrant worl:ers, the right to German lansjuage
ingtruotion is only one element in o series of measures susoeptible of
imparoving, materially and in the long term, their social and communiocative
situation, Anyone laclking the right to obtain an unlimited residence permit,
to participete in politics despite the fact that he hes been living, as a
native; and working in the cowntry for years, who ia not treated, in the
lzhor mariket, on & ifooting of equality with his German colleegues, and vho
finally cen hav_ no hope of ever obtaining the right to nationalization in
the country, i1l never be motivated to leaxrn Qermen vell, Hence in the
final analysis an improvement in the learning situztion implies improvement
in the social and juridical status of foreigners living in the F,Q.0. iny
such improvement (of, also on this subject Albrecht 1576) should, at least
in its proetiocsl implementotion, meet the following requirements (Dittmar

1977: 21):

1. DRight to natuwralization after an uwninterrupted residence of three
years in the F.ll.Ce

2, Lohelonned guarentees relative to the legal aspect of residence

3. Right to participete in politicel life, particulerly at the level
of municipal and federal electorel legislation

4. Dcuality of German and foreign worlers in the labor market
5. Right to cowrses of instruction in Germen during peid worl-time

6. Right to bilingual educetion for the children of foreigm worlers,

6.3 Conditions for an approprinte conception of the teaching of Germen %o
foreizsn voriers

In this report, e have repeatedly stressed thot the success of
Cerman instruction dispensed to immigrant worl:ers depended, to a lexpe
extent, on our knowledge of the factors conditioning unguided second languape
lezrning, On the one hend, one has almost no true beginners and, on the
other, foreign worlzers who have acquired an incorrect lknouledge of various
wements of German, It is in relation to this backeround thet the results
of the present study are pertinent,

Acoount must be teken of the following factors vhich, although they
relate to Spanish and Italien worlkers, £lso apply to other groups of
foreigners: '

8) Unzuided second language lecrning tends to oopy the local variety
of the diclectical environment,

b) Meny importent gremmatical rules of Germen are lacking in the
varieties of learning as compared with the terpet variety.
o) Numerous rules &are Ladly lsarncd, l.uve, thoy trc not used in the

normael manner and in part glve rise to confusion.

d) The foreign workers! varieties of Cerran have charzcteristios of
the mother tongue; partioulorly at the phonological level and
epparently also at the syntactic level,
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e) Among vhet is rapidly lesrned, one findss

simple substantives, without complement (designations, proper
nouns), simple verbs (very rarely compownd verbs, copulas, modal
end ausiliaxy verbs), simple adverbinl e:pressions (of plece and
time, often without preposition), simple deictic forms such as
dies (this) or das (thet), numerals, = form of negation, a form
of intensification (usually viel (much)) end acverbial syntcgmes
(suborcdinate clamse introduced by wonn (vwhen)) (of. 4edede3)e

f) Slouly learned are:
all the morphology, a differenticted level of the gystems of
mood end tenge, the pronominal system, conventions relative to
the pogition of words in maln or subordinate clouses consisting
of comple:: predioctes, nominal and attributive sentences, pro-
nominel adverbs and such lexiccl wmits as “ja%, "nun®, “doch",
elc. of the spolen lensuogce.

This list, olthough incomplete in reupect both of itlie vhole and of
iadivicual noiuts, providec only approximcte guice pointcy but helns us ‘o
meace certolin Cecisions in formulatiing an spyropri-te ingtruction of German.
T’e shell digeuse them in the folloing paresrepha: 1, dizlect va, stanlexd
lonsuase (a), 2. »riorities of lemuiing - points $e‘ ané (£)), 3. mecsures
of elaporation {point (b} in relstion o (e} zad (), 4. measures of
elimination point (¢) linked %o point (e, and 5. contrestivity (noint (d)).

6.3.1 Dialect vo. stendard lcagunge

The varieties of the most alvoncel subjecic reveal uite disiinet
dialecticel influences, reflecting the conierct they have uith their co-
rorkers ulo speck the diplect, A5 js ere obliged o tale account of the
primexry conteocts ef the individuels concerned, ~ set »lace must be rescrved
for the dialect in %ecching the lanyuece,

Purthermore, the part taat the disleot should occupr in teaching of
the longucse is determined by essecsing the immortonce of the standord
lasisuese ond conaidering the vritten lonsuvege in comporison vith the spolien
lensuene, The proporiion of the instruction thet sliould be devoted to the
weitten language end the spolien lensuese obviously cannot ve decided in e
blon'zet manier, but rather in termz of the perticipanic' requirements., One
importent ar-vment is thet onlyr the ptonderd lonpuege is 1itten, lioreover,
if wre coagicer the Teoct thot rorlzera must pay carelful ettention to cheouing
vhica veriety of langunge to learn, for reesons (i) of mobility {chanze in
the plece of vor): end heace in the dizlectical space:, (ii) of understending
at %he nationel leve). (one need onl:- thin': of dialects ar dissimiler oo
Dovarion, Sviss Germen, or Louv German) and (iii, of the frecuent ctismetin
tion of vhatl ic colled "“immi-rant vorlkers' lensuzge" (dialectical inlluencec
being lilkely to inteasily such diceriminations), the debote should concluce
in fevor of the stencard lonsuere £8 the veriety to use in instruciion,
Houvever, e cannct approve such a docision of puinciple wnless the dialeoti-
cal verieties lecried by the subjects arc not merely cocepted as bone Iide
ezpressions, but taught on the seme basis ag the rules and erpressions of
the standerd lenfuere. lience the goal to attain would be passive comacnd
of the dialect, mince it is olear thot the dielect predominctes here the
immisrents jori.

Basiigoneself on our analyeis, it is altogether pospible to devive
instruction conteining a specificell; dialectionl component. In respect of
certein esseniial points, it is pocgible o define precisely the dictacns



and contrasts between the varieties of learning and the target dialectical
variety. By this very procedure the base ic established vhich in twrn
permits determining the disteznces of these varieties in relation to the
stenderd lan-uage. It must be emphmsized that in this menner lansuage
instruction is not reduced to mexrely adapting to the linjuistic Imoiledge
elready acuired, According as the content of the learning objectives is
defined, this "base", i.e,, the deviations described, can be used for diverse

purnoces,

6.3,2 Priorities of iecrning

From owr analyses, it emerges thot tyo particular phenomena mor the
unsuided learning of a second lanruage by immigreant workerss deficiencies
in the systems of lezrning, cnd the unacceptable or incorrect use of certain
linpuistic conatituents, Given these fleus, measures of elaborstion and of
elimination must be adopied for the instruction (cf, in this connection 6.3.3
and Go3.4). Houever, we shall f rst disouss tuo fundementel grammar problemss
vhet importance should be sitached to perticular componsnis, and vhat priori-
ties are to be observed for progression in the lanpuape?

The answer to these mroblems may be provided in toto by the unfolding
of the learning process itself (cfe @.7. 4e3.4)e One 1ould be well odvised
to observe the princinle vhich holds thet the "anturel" consecuences of
uwnpguided second lanmuege learning must not be totzlly rejected. Naturelly,
it is poasible, in pursuance of the finalities of content, to teach attribu-
tive syntogmas before verbal syntagmes, the preterit belore formation of the
perfect vith the auxiliery have, cr particles before e broader spectrum of
adverbs, But such & method doec not seem very pertinent, since, as our
resulis indicato, advorbial gyntegmas are far more necesscry than attributive
syntagmas, the preterit plays a distinotly less importont role in the spolien
languapge thon the perfect, and the very differentiated meonings that particles
may have are prenerclly learned unly after & good command of the target
veriety hzs been otitained. % it is adviscble, thereforae, to follovw in
its main outlines the natursal development of leraning in respect of pro-
cression does not by the same tol-en imply that in teachins one cannot deal
on a priority beois with certain cspects recognized as pertioculerly cdefiocient
aud typically reflecting & "not very natwral® contant gituetion, Hovever,
it is necessary to (iffereniiate clearly between the introduction of lexical
units and that of syntaotic rules. I1ith the letter, it is possible to
proceed in 2 mch less arbitrary manner., The body can digest only vhen it
hes oaten; the same is virtuelly true of languarse lecrning.

The two especially striking characteristics of the varieties of
leaxning, viz., deficiencies and mistolven uses, imply the necessity for
rriority insistence in teaching; on the learning of besic gyntactic and
semantic rules, This is further Justified et an empiric level: morphology
is learned only late (of. Huber 1977); menifestly, it is ouly of moderate
importance for direct commwication, The phonolozy of certain varieties
of leerning is to be sure greatly deformed in pert, but as e rule the phonio
constituents of the words in senaeral uae asnm be axticuloted intslligibly,
Only secondary importance siould be cttached to the position of words, for
olements that heve not been learned cannot be inocorrectly placed. Hence
partioular stress should be placed on enlearging the lexicon and on the
repextory of syntactio and sementic rulea; note thet the latter should be
used vhen meanings have been wwongly learned, le can summerize the view=

"points just enmuncicted by stating thet INTCLLIGIBILITY takes precedence
over GRAMMATICAL, CORDCTNESS, If the former is practicelly assured, the
lotter can be stressed, '



6e3s3 Measures of elzborztion

By this is meant all the measures that, in the instruction, aim at
filling in and completing the subject's deficiont structures. Analysis of
the inventory of lexical elements found in the varieties of learning 1ill
determine in whet field and to what extent these must be completed. TFor
subjects whose level is very low, virtually all the modal verbs will haove
to be introduced. The pame does not opply to numerals, Likewise, the
inventory of prepositions governing the semantic function of adverbial
complements will have to be considerably anriched (of. 4.5.2, eapecially
table 4~20), For the closed olesses, it is easy to esteblish diagmoses; on
the other hand, for the open classes, we depenc, for determining the oxtent
of the lexicon, on oriteria bearing on the content, Research on the verbal
lexica of the varieties of learming is ocurrently being conducted,

In the field of syntax, our resemrch provides & relatively oclear
picture of the merswres of elaborantion to be adopted in {erms of each level
of learning, By ey of example, we shall mention o few poinits concerning
the following syntactic constituents: +the verb, the nominal symtepma, the
adverbial syntarma and subordinate clauses,

1. The verb

Verbs should be introduced before copulas, The unguided learning
process shows quite clearly thet the copula performs no significative
function. (Thus it is lacking in many languages,)

Among the forms of the past, formation of the perfect with have
ghould be taught before the preterit,

The subjunctive, which can be rather easily repleced by the use of
adverbs, should be iniroduced still later,

Considered from the angle of word order, it appears advisable to
intrcduce the modal verbs and the auriliaries to have and 1o be as early as
possible, for the inability to express satisfactorily tense and mood lead
to the anteposition of temporal and modal adverbs and thus to more frecuent
placing of tho non-merked verb in the final position; the ambipuity of such
pentences can be poartially dispelled by the use of modal verbs and of auri-
liaries (cf. 444.4), the final pocition of the verb favoring such a measure.

2+ lominel syntcgmas

One must begin with substantives aleo ; and complete them thereafter;
that is where articles and quantifiers play an important role, MNumerals oen
be neglected, as most have been learned, even by subjects vhose level ic low,
Pronowns should be iniroduced after simple nominal syntagmas,

3, Adverbizl syntegmas

Advarbinl gyniagmas of time and place should be dealt with before
those performing £ different semantic function, By enlarging the preposi~
tional syotem, one cen obtain a more differentiated use of adverbial syn-
tagmes, PFinally, enlarging the spectrum of adverbs of place, time and
meaner should precede the introduction of pronominal adverbs.
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4, BSubordinate clouses

Adverbial syntacmas should tealie precedence over nominal syntegmas,
Later on, attributive syntagmas must be introduced.

It is olear thet the mriorities just formulated are closely linked
to the weries established in chaptor 4,3.4. Naturally, the partiocular
priorities to be established in the currionle must be determined much more
conoretely and in a more balanced relation with the other linguistic levels,
In this study, our concern was to bring to light measures of principle
permitting of practicel realization, The reseerch conducted at Heidelber:
eims at using the empirioal results obitained to formulate a system of
ingtruoction; by the use of ooncrete material assembled into currioule, it
will be poasible in the months ahead to report on this,

lloreover, as hes doubtless been understood, the measures of elabora~
tion start concretely with wvhet has already been leerned, incorporate it
productively into the ingtruction and develop it proportionately to the
deviation found {from the basic dialectical or standard variety.

6.3.4 lleaswres of elimination

These are all the measures adopted in the instruction for correciing
errors = vhether over-generalizations, or semantic blwrrings or transfers -
due to improperly learned rules and meanings, and for replacing them within
the limits of ocuctomery utilization norms, The fact must not be overlooked
that such errors are in & cousal relation with the deficient lea.rning system;
thet is why elaboration end elimination measures ere correlated, In chapter
4.5_, e ghowed in deteil that a ﬂpl_lﬂkg‘_l: who Imowea n'n'lw ong w"pvuita-wag Gee g
bei, will use it for totelly different semantic mposes, vhereas German
uges other prepositions. Iy using bei not only in its semeantic funoction of

place/non~directional but alr» for 2ersmal incidence ( e.5.y ich opreche bei

51_1_1_; instead of zu dir), the subject neutralizes the existing dilemma betieen
verbal means he does not possess and the exigencies of differentiation
required in communication, The result, in ths suise of a structural
constraint, is semantioc blurring stemming from a deficient system of learning.
L we consider the cases already discussed of {he adverbial syntagma intro-
cnced by yann (4.4.4.3), vhich may express either the time or conditlcm,

end of the modal verb missen, vhich may express aspects of tense and mood
of the verd and Birmltaneouely perform the pleasing function of mokin: senw
tences more eccaptable, we ovserve that what this iuvolves is fundamental
verbal sirategies on the part of the subjectst for a field of cemantiocally
cistinet funotions, the subject chooses, from a limited repertory of the
languape, the elemeni uhich, under the unfaverzble conditions of semantic
blurring, still offers an optimum of com; ehansion, acceptability end coupe~

1biﬂtx vith the syntactic and semantio properties of a languase.

In languere teachinzy, one must correst this strategy, uhioh is
certairly economioal, by providing the means for o greater differentietion
ol the wer—genara.lized elemant, As these stirrtegies have been absorbed in
the course of daily iiving, they can be effectively ocorrected only by meliing
the subjeot comscious of their funoctioning, For cowrses given to foreign
workers, &s opposed to the ptreparation of German instruction for others,
cn elimination-measures catalogus is of such importance that it determines
silocegs, Such a ca.ta.].ogue oan be compiled from the results cbtained by
enalysis of the unguided leerning of a second lanpuege, '




6.3.5 Contrastivity

lleference to the subject's mother tongue plays an important role,
perticularly from the zngle of phonetic correction (cf. ohasp. 4.6.2), but it
con also be used for vocsbulary and syntar, In teaching, the mother tonrue
can be used (a) to produce conacir g avareness, through contrast, of the
priorities of German and (b) to explain points that have not been understood.

lle confine ourselves to point (a), IMhen dealing with Spenish
vorizers, it is certainly pertinent to teach the word Kollese before Freund,
as the Spenish vord colegn resembles the German word, On the other hand,
the combinations of consonants posuible in German as comered to Spanish must
be explained circumstantially. Beyond the phonological field, it is
certainly difficult to reduce errors of lesrning to contrastive aspects of
the languagez involved, Que must oleerly differentisie between recourse to
enalogous structures in the mother and target tonsues, which fosters
progress (this applies to subjects whose level is very low), and the produo—
tive elaboration of varieties of leerning besed on vhat has alreedy been
acquired (in the case of advenced subjects), TFor tha concept of "ocontras-
tivity" encompasses not only the mother tongues but also the varieties of
learnings this is vhat we showed clearly in chapter G.3.4. For exemple,
let us say the problem emergses of how to meke the subject underctend the
vorking of an over-gencrclized rul¢, This could be done in & pertinent
menner by recowrse to the mother tonsjue, to the extent that the mechanism
of the over-generalized rule in German is illustrated by use of a rule in
the mother tonrue,

!5 "coaditions for an appropriste conception of the teachins of
German to foreign uoritergh, we hove deelt in this chapier espsoially with
linguistic aspects related to our regearch concerning unsuided second lan—
guege learning. U/a are of the opinion thet grammatical rules must occupy
e centrzl position in the teaching of German, Determining bou that is to
be done is more a matter of didaotics. For foreigzn worlkers, the instruction
will be dispenced in quesi-game form and using visuol extra~linguistic
materiel (of. Berkowski/Hernisch/Kumm 1976b). But this in no wise alters
the fact that the curricula should be based on a linguistic progression
vhose background consists of an enalysis of the varieties of learning.

In conclusion, the linguist’ progression should be intesrated with
a pertinent Ireme:rork from the angle of content for the instruction of
Germaa, At the core of this concept should be found: 1) the “presentetion
and elimination of the cultural and identity conflict*-of the foreign
voricers, vhich results from the tension between initizl socialization in
agrerian society and sibsequent socialiczation in industrial socisty, 2) the
teaching of German as an obligetion towvard the "soels and methods of wvorker
treining", in other words: "it should instill auvareness of the interests
of worizers and of the nocessity for solidarity; it should vorl: from
experiaences in concrete living, shonld not commmicete ehstrast Imeowledge,
but emphasize learning linlted to real people and things" (Barkowsl:i/Hernisch/
Xumn 1977s 2 ££.),
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